	AGENDA/MINUTES

	Team Name
	Outcomes Assessment Committee

	Date
	09/06/2023

	Time
	2:00 – 2:45 pm.

	Location
	https://zoom.us/j/8309247451 



	Facilitator
	Jo Harrington
	Recorder
	Sarah Riegel 

	Team members
	Present X
Absent   O

	x
	Jo Harrington
	x
	Stephanie Joiner
	x
	Kurt Konda
	o
	Scott McDonald

	x
	Lee Miller
	x
	Sarah Riegel
	x
	Elaine Simmons
	x
	Randy Thode

	Guests

	
	
	
	
	
	
	
	

	Topics/Notes
	Reporter

	Course Assessment Subcommittee
· Data collection finished – should be around 80% response rate
· Committee will start going through the data and writing the report

	Kurt/Scott

	Student Success Alliance (SSA)
· Made progress on the program review process – will pilot this year 
· Data dictionary – working on  

	Stephanie

	Co-Curricular Assessment Subcommittee
· Completed the annual report – still need to update the intro and post to the web

	Stephanie

	Program Assessment Subcommittee
· Compiling data and working on trend analysis

	Jo

	Consistency of Jargon
· BOLT 101/103: Claudia Mather has requested that these be reviewed/updated for accuracy



· Assessment Process Handbook: Review and make edits


· CAT documentation needs updated (from requirement to assumed practice)

	Jo

	Institutional Learning Outcomes 


[bookmark: _MON_1755668333]
· Current (FLOs)
· Critical Thinking, Life-Long Learning, Historical Perspective, Technological Perspective, Cultural Perspective
· Suggested (ILOs)
· Critical Thinking, Essential Skills, Integrity, Literacy, Citizenship
· What do we like, what do we not like?
· [bookmark: _GoBack]Next steps?

	Jo

	Assessment Institute Graduates
· New cohort (15 participants) begins on 9/8

	Jo



Barton Core Priorities/Strategic Plan Goals 
Drive Student Success
1. Advance student entry, reentry, retention and completion strategies.
2. Foster excellence in teaching and learning.
Cultivate Community Engagement
3. Expand partnerships & public recognition of Barton Community College.
Optimize the Barton Experience
4. Promote a welcoming environment that recognizes and supports student and employee engagement, integrity, inclusivity, value, and growth.
Emphasize Institutional Effectiveness
5. Develop, enhance, and align business processes.
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Assessment


Introduction
What do we know about student learning?


What do we think we already know?


How will we use information to make positive changes?


Levels of Assessment
Barton uses four levels of assessment:


1) Classroom - Level Assessment: The learning process begins in the environment in which course material is presented. Whether the course is delivered
electronically or in more traditional classrooms, we call this the classroom level. Classroom assessment is an assessment activity conducted by the individual
instructor in his/her classroom. The assessment activity is the choice of the instructor, selected to assess the particular outcome or objective identified by the
instructor. The instructor may assess a classroom lecture, a reading assignment, a skill demonstration, or even an entire unit. The assessment device may be of the
instructor's own creation or one selected from the many already in use by others.


2) Course Assessment: Course assessment is the assessment of student learning as it occurs through the duration of a course. This typically involves the faculty
creating a common course assessment item (post-test, final, writing assignment, project) and compiling data in order to see patterns or weaknesses of the
assessment item itself, teaching methods or student learning.


3) Degree - Level Assessment: Degree level assessment is completed using a mix of direct and indirect measures of student learning. The direct measure of
student learning at the degree level involves embedded assessments/questions from courses involved with the Course Assessment. Building on the existing Class-
and Course-Level assessment projects, faculty will be engaged in degree level assessment that is directly correlated to the general education outcomes set forth by
the college.


4) Program - Level Assessment: Program level assessment is determined by the vocational-technical faculty and Deans.


 


Outcomes Assessment Committee
What is Barton Community College doing to assist the institution, its faculty, and students
in their assessment efforts?


The Outcomes Assessment Committee:
Develops and maintains the College's Assessment Plan
Provides assessment training opportunities
Reports to the College community on Barton's on-going assessment efforts


The Barton Assessment Plan:
Describes the implementation of assessment activities at the Classroom, Course, Program, and Degree Levels Administrative Support
Ensures that assessment results are not used for faculty evaluation
Guarantees that assessment results are used to make improvements that will enhance student learning
Strongly encourages every faculty member to regularly incorporate assessment activities into the classroom
Requires each faculty member to document Classroom Assessment Techniques (CAT) every semester
Requires each faculty member to participate in Course Assessment and Degree Level Assessment
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Feedback Loop
Using assessment results will provide benefits to both students and faculty. Having an on-going emerging picture of how students learn and what they are learning will
provide valuable information to inform curriculum decisions.


 


What do we do with the results of the assessment?


Close the assessment loop by:


Discussing the results with
colleagues
Making changes to instruction
Considering different teaching
approaches
Considering ideas from others
Making changes to curriculum
Assessing the learning outcome
again
Discussing the results with students.
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What is a CAT?
Classroom Assessment Techniques are formative evaluation methods that serve two purposes. They can help you to assess the degree to which your students
understand the course content and they can provide you with information about the effectiveness of your teaching methods. Most are designed to be quick and easy
to use and each CAT provides different kinds of information.


CATs can...
For Instructors For Students


Provide day-to-day feedback
Provide useful information about what
students have learned without the amount of
time required for preparing tests, reading
papers, etc.
Allow you to address student misconceptions
or lack of understanding in a timely way
Foster good working relationships with
students
Encourage students to understand that
teaching and learning are on-going
processes that require full participation
Show your interest and caring about student
success in your classroom


Help develop self-assessment and learning
management skills
Reduce feelings of isolation, especially in
large classes
Increase understanding and ability to think
critically about the course content
Foster an attitude that values understanding
and long-term retention


 


 


Ground Rules for conducting classroom assessment:
CATs are simple tools for collecting data on student learning in order to improve it.
CATs help instructors identify what students are learning and how well they are learning it before being tested.
Start small, keep it simple. Try one simple technique to begin.
Student responses are usually anonymous.
Always test the assessment on yourself or a colleague first.
Provide feedback to the class as soon as possible. This is important! Students need to know that you are doing something with the information.


 


 


 How do I use Classroom Assessment Techniques? 
Decide what you want to learn from a classroom assessment.
Choose a Classroom Assessment Technique (CAT) that provides this feedback, is consistent with your teaching style, and can be easily implemented in your
class.
Explain the purpose of the activity to students, then conduct it.  You can also choose to embed this activity into another assignment or exam.
After you administer the CAT, review the results and decide what changes, if any, to make.
Let your students know what you learned from the CAT and how you will use this information.
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Reporting CATs


You should be conducting CATs each and every time you teach a course in order to better understand your students' learning and improve your own teaching.  You
will pick one CAT to document inside the Classroom Assessment Technique course shell in Canvas.


You should be prepared to answer the following questions:


Mode of Delivery (online, face to face or hybrid)
Type of CAT used
What outcome/competencies for your class are connected to this CAT?
Why did you choose this particular CAT?
What were the results?
How will you implement changes in your course based on the results?
Direct supervisor
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EXAMPLE CATS


 


You should first determine the nature of the material that you wish to assess. There are three broad categories that you could
be interested in:


1) Course-Related Knowledge and Skills


including prior knowledge, recall and understanding, analysis and critical thinking skills, synthesis
and creative thinking skills, problem solving skills, and application and performance skills


2) Learner Attitudes, Values, and Self-Awareness


including students' awareness of their own values and attitudes, student awareness of their own learning processes, and course related
learning and study skills awareness


3) Learner Reactions to Instruction


including student and peer reactions to teachers and teaching, class activities, assignments, and materials.


Below you will find examples and step-by-step instructions for each of these categories. You can find more information in the book Classroom Assessment
Techniques: A Handbook for College Teachers by Thomas Angelo and K. Patricia Cross. These can be found in the Great Bend library or the Outcomes Assessment
Committee has a few to check out.


 


Course Knowledge and Skills
Background Knowledge Probe


Description: 


At the first class meeting, many college teachers ask students for general information on their level of preparation, often
requesting that students list courses they have already taken in the relevant field. This technique is designed to collect much more
specific, and more useful, feedback on students' prior learning. Background Knowledge Probes are short, simple questionnaires
prepared by instructors for use at the beginning of a course, at the start of a new unit or lesson, or prior to introducing an important
new topic. A given Background Knowledge Probe may require students to write short answers, to circle the correct response to
multiple-choice questions, or both.


 Step-by-Step Procedure:


1. Before introducing an important new concept, subject, or topic in the course syllabus, consider what the students may already know about it.
Recognizing that their knowledge may be partial, fragmentary, simplistic, or even incorrect, try to find at lease one point that most students are
likely to know, and use that point to lead into others, less familiar points.


2. Prepare two or three open-ended questions, a handful of short-answer questions, or ten to twenty multiple-choice questions that will probe the
students' existing knowledge of that concept, subject, or topic. These questions need to be carefully phrased, since a vocabulary that may not be familiar to the students can
obscure your assessment of how well they know the facts or concepts.


3. Write your open-ended questions on the chalkboard, or hand out short questionnaires. Direct student to answer open-ended questions succinctly, in two or three sentences if
possible. Make a point of announcing that these Background Knowledge Probes are not tests or quizzes and will not be graded. Encourage students to give thoughtful answers
that will help you make effective instructional decisions.


4. At the next class meeting, or as soon as possible, let students know the results, and tell them how that information will affect what you do as the teacher and how it should affect
what they do as learners.


For students: This CAT provides students with a preview of what is to come, what concepts will be important in the class, and what they already know.


 


Muddiest Moment
Description:


The Muddiest Point is just about the simplest technique one can use. It is also efficient since it provides a high information return
for a very low investment of time and energy. The technique consists of asking students to jot down a quick response to one
question: "What was the muddiest point in ........?" The focus of the Muddiest Point assessment might be a lecture, a discussion, a
homework assignment, a play, or a film.


 


Step-by-Step Procedure:


1. Determine what you want feedback on: the entire class session or one self-contained segment? A lecture, a discussion, a presentation? Click for some
example prompts


2. If you are using the technique in class, reserve a few minutes at the end of the class session. Leave enough time to ask the question, to allow students to
respond, and to collect their responses by the usual ending time.


3. Let students know beforehand how much time they will have to respond and what use you will make of their responses.


4. Pass out slips of paper or index cards for students to write on.


5. Collect the responses as or before students leave. Stationing yourself at the door and collecting "muddy points" as students file out is one way; leaving a
"muddy point" collection box by the exit is another.


6. Respond to the students' feedback during the next class meeting or as soon as possible afterward.
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For students: This CAT can help students reflect upon their learning and assures them that their instructors are concerned about student learning. Additional, the
feedback can help students learn to self-assess their own learning and gives them the opportunity to ask questions they may not feel comfortable asking in class.


 


One Sentence Summary
Description:


This simple technique challenges students to answer the questions "Who does what to whom, when, where, how, and why?"
(represented by the letters WDWWWWHW) about a given topic, and then to synthesize those answers into a simple informative,
grammatical, and long summary sentence.


Step-by-Step Procedure:


1. Select an important topic or work that your students have recently studied in your course and that you expect them to learn to
summarize.


2. Working as quickly as you can, answer the questions "Who Did/Does What to Whom, When, Where, How and Why?" in relation to
that topic. Note how long this first step takes you.


3. Next, turn your answers into a grammatical sentence that follows WDWWWWHS pattern. Not how long this second step takes.


4. Allow your students up to twice as much time as it took you to carry out the task and give them clear direction on the One-
Sentence Summary technique before you announce the topic to be summarized.


Chain Notes
Description:


Students in a lecture course respond to a question written by the instructor on a large envelope which is passed around the class.
The purpose is to provide feedback about what he or she noticed about the teaching and learning, engagement and involvement
occurring at a given moment during a class session.


 


Step-by-Step Procedure:


1. Compose a question that will help you - and your students - capture a moment of their mental activity during the class session. Your chain note might ask
students what they are focusing attention on, or how well. Make sure the question can be answered quickly, regardless of the moment during class when the
chain note reaches him or her. Example: Immediately before this card reached you what exactly were you paying attention to?


2. On a large envelope, write the question and directions for responding. At the beginning of class, explain what you are doing and why, and go over directions for
responding to the chain note. Emphasize the importance of not writing before the envelope arrives, and of writing a quick honest, and anonymous response
when it does.


3. Pass out index cards or slips of paper for the students to write on.
4. Pass out the envelope. The students should write their answer to the question on the envelope on their index card and put it inside the envelope. Review the


data and detect patterns of responses. Are students engage/not engaged, focused on self/teacher/others/content, question/praise/neutral comment or
complaint, on target/off target/can't tell.


5. Discussing patterns of response with the class can often lead to suggestions for more effective teaching and learning.


 


 


Attitudes, Values, and Self-Awareness
Double-entry Journals


Description: Students read an assigned text and record their first journal entry the main idea, argument and or/most
controversial points. In their second entry students express the values of the passage and explain the personal
significance (i.e. interests, concerns and values).


 


 


Step-by-Step Procedures:


1. Select an important text or part of a text from the course readings. The text or passage should be challenging and
provocative but also relatively short and self-contained.


2. Have the students take a few pieces of notebook paper and fold in half lengthwise and draw a line down the center. Let students know before they start that
you will collect and read the notes and give them feedback but that you won't grade them.


3. On the left half of the divided notepaper, have the students copy the lines of passages they find meaningful. On the right half of the notepaper, have the
students explain why they chose each specific excerpt.


4. After making your own double-entry journal on the selected text and determining key points, check the left side of the students' notes to see how many of your
key points are included. Then analyze the right side and try to categorize tech responses that students make.


 


For Students: Students develop a clearer understanding of how they read and why they respond to certain texts. This technique encourages students to look for
personal meaning in what they read and promotes self-reflective learning.
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Reactions to Instruction Methods
Assignment/Exam Evaluations


Description:


This CAT is used to provide the instructor with feedback on assignments or exams and to evaluate and improve their
effectiveness.


Step-by-Step Procedures:


1. Choose an assignment or exam to assess.
2. Write 2-3 questions that will provide useful information. Click here
3. Provide students 5-10 minutes in class to answer. Ensure anonymity by asking students to complete the form and either


turn into a fellow student or place into a large envelope or box.
4. Analyze the feedback and give a summary to your class. Be sure not to penalize the students for honest responses.


For Students: This CAT helps students to reflect on how assignments are helping them as learners.
In addition, it allows student to reflect upon test questions and provide feedback to their instructor, giving them a more
active role in the learning process.


 


Teacher Designed Feedback Forms
Description:


This CAT is used in addition to the traditional standardized course evaluation forms and can provide more detailed,
course-specific feedback that instructors can use immediately to make informed and timely adjustments to their teaching.


 


Step-by-Step Procedures:


1. Write 3-5 questions about your teaching that you would like students to respond to. Click for sample questions
2. Decide if you want to use a Likert scale, multiple-choice or open ended format.


3. Ensure anonymity by asking students to complete the form and either turn into a fellow student or place in a large envelope or box.
4. Analyze the feedback and give a summary to your class. Be sure not to berate the students for honest responses.


For Students: This CAT provides students the opportunity to share thoughts and suggestions with their instructor in an anonymous format.
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BOLT 103: Assessment Instruments
Varied assessment instruments (any way the students earn their points) are an important safeguard
put in place in response to both financial aid and online accreditation standards. The objective behind
varied assessments from their standpoint is to eliminate "diploma mill" or "correspondence" type
courses whose instructions are "Read the book, Take a test, Get a grade."


From the Barton Online side, the advantages to varied assessment techniques are a part of a well
rounded course that addresses both multiple learning styles and multiple course competencies.


In order for a course to pass this portion of the rubric the assessment instruments should be
appropriate to the content that is being taught. To create a checklist of assessment types would
not work for this section because it will be different for each course and each set of course
competencies. For example, in a photography course students should take or evaluate photos, not
just take tests. In a computer programming course, students should program or simulate
programming a computer, not just take tests.


(https://secure.flickr.com/photos/27087959@N00/359572656)


 


Above are the easy examples. There may be some courses with a little less obvious assessment
opportunities. The instructional design department is always here to brainstorm or troubleshoot those



https://secure.flickr.com/photos/27087959@N00/359572656
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issues. However, below are some examples of varied assessments beyond the common exams,
discussions and papers that are easily added in Canvas.


Projects
Surveys/Polling
Group Work
Scavenger Hunts


Oral Reports
Simulations
Observations
Research Papers


Portfolios
Peer Reviews
Journals
Student-led Lessons
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[bookmark: _Toc100840253]WHY WE ASSESS:

1. [bookmark: _Toc100840254][bookmark: _Hlk99182961]Guiding Principles



Assessment is not about uniform methods to document processes. Rather, assessment is about the unity of purpose, commitment, and dedication of Barton’s faculty and staff to ensure students are learning what they came here to learn. 

To ensure Barton’s programs and services are of the highest quality, continually improved, and meet the needs of its students, the assessment of student learning at Barton:

· serves to improve student learning

· is comprehensive and based upon the values reflected in the mission of the college

· involves a variety of assessment methods

· is a systematic and continuous process for gathering and using information about student learning

· confirms the achievement of student learning outcomes at Barton

· is integrated as part of the culture at Barton

· is supported through on-going training and budgeting processes

2. [bookmark: _Toc100840255]Continuous Improvement



The staff and faculty at Barton are continually working to improve. They are interested in knowing how their students learn and how to improve their teaching methods. What faculty learn about their students and how well they learn the material will affect how the information is presented to the next class and the one after that in a continuous cycle of improvement as overseen by the Outcomes Assessment Committee (OAC). 

3. [bookmark: _Toc100840256]Mission

 

Barton offers exceptional and affordable learning opportunities supporting student, community, and employee needs

 

Assessment is the driving force for more effective and meaningful courses, programs, degrees, and overall learning opportunities for Barton’s students. 



[bookmark: _Hlk99208039]Student learning takes place throughout Barton. It is what Barton is about. Throughout the college experience learning is assessed to ensure Barton is meeting its responsibilities. 




4. [bookmark: _Toc100840257]HLC Mandate for Accreditation 

 

Assessment at its core is about improving student learning. Clearly our accrediting body, the Higher Learning Commission (HLC) values student learning as well. As such, it is not surprising that assessment is woven throughout the many criteria for accreditation. 



Barton is not committed to assessment simply because of an accreditation mandate, accreditation follows naturally due to Barton’s commitment to improving student learning. 



HLC Criteria 4.B. The institution engages in ongoing assessment of student learning as part of its commitment to the educational outcomes of its students. 

1. The institution has effective processes for assessment of student learning and for achievement of learning goals in academic and co-curricular offerings. 

2. The institution uses the information gained from assessment to improve student learning.

3. The institution’s processes and methodologies to assess student learning reflect good practice, including the substantial participation of faculty, instructional and other relevant staff members.

[bookmark: _Toc100840258]STUDENT LEARNING OUTCOMES



Assessment focuses on specific student learning outcomes (SLOs) relating to what a student will remember, understand, apply, analyze, evaluate, create, etc. when they have completed a given learning experience. As such, student learning outcomes is the generic term used to stand for all learning outcomes independent of level. 

[bookmark: _Toc100840259]Benchmark Definition



The student learning outcomes are compared to a benchmark, or minimum level of performance as decided by the respective faculty, staff, or other party, which must be met for the SLO to be reached or attained. Although the specific benchmark is left to the respective area to decide, typically, 70% is the standard benchmark used for SLOs established by the Board of Trustees (BOT) with a stretch goal or aspirational benchmark of 80%.




[bookmark: _Toc100840260]LEVELS OF ASSESSMENT



[image: ]The levels of assessment begin with the mission of the college in the following structure:



[bookmark: _Toc100840261]Assessment Process Map



[image: ]The following outlines the process used to assess SLOs at all levels of assessment:




I. [bookmark: _Toc100840262]Institutional Assessment



[bookmark: _Int_MpInxIxI]Barton’s Board of Trustees have defined a series of END statements, which express in measurable terms the value Barton intends to create in each priority area. Barton’s Fundamental Learning Outcomes (FLOs) support the institutional mission through Barton’s END: Fundamental Skills. 

Barton’s FLOs relate the ability of a given subject to provide students with the knowledge, skills, and values which enable them to be productive in work, family, and community. 

1. Critical Thinking: Study a given subject critically, including processes to analyze and synthesize important parts of the subject, ask appropriate and useful questions about the study of this subject, and solve problems within the subject area.

2. Life-Long Learning: Relate the relevance of a given subject to the individual student’s life, to develop habits that encourage life-long, responsible, and independent learning, and to apply appropriate and useful knowledge of the values, conventions, and institutions within an academic discipline.

3. Historical Perspective: Describe how history works, including how historical perspective can strengthen understanding of a given academic subject, and how the history of human endeavor has helped develop that subject.

4. Technological Perspective: Explain how technologies affect important parts of human life and how information technologies shape the study of a given subject.

5. Cultural Perspective: Explain how culture develops through various aspects of human endeavor, how culture develops understanding of a given subject, and how a given subject develops within diverse cultures.

As directed by the BOT, assessment of the FLOs will serve as an indicator of the fundamental skills kept by our students and their ability to lead productive lives. 

1. [bookmark: _Toc100840263]Align with the Fundamental Learning Outcomes



Institutional assessment assesses the FLOs. It is not the intention of institutional assessment for faculty to create yet another assessment tool to assess their students. Rather, the intention is to use assessments at other levels of assessment in a dual role. 

The FLOs are intended to give an overall picture of the learning experiences at Barton. As such, no one course satisfies all these outcomes, but it is a collection of them all. The goal then is to identify which of the SLOs currently being assessed at other levels of assessment also align with the FLOs. 

The Assessment Committees will work with faculty to identify the respective FLOs being assessed using the assessment tools already in place at the other levels of assessment.

2. [bookmark: _Toc100840264]Use, Apply, and Document the Assessment



The resulting data will be collected and compiled by the Outcomes Assessment Committee. The resulting data will be reviewed by OAC to determine next steps to address any deficiencies or areas needing professional development as identified in the data. 

3. [bookmark: _Toc100840265]Close the loop



The Coordinator of Assessment will report to the Board of Trustees on the assessment of the FLOs as tied to the respective END statement. If the END statement is not met as decided by the BOT, adjustments will be made to their satisfaction. Regardless, comments and feedback from the BOT will be relayed back to OAC. 

II. [bookmark: _Toc100840266]General Education Assessment



[bookmark: _Int_kn1CHB6H]Currently General Education Assessment at Barton is in the planning phase. 

For assessment purposes, the FLOs served as the general education outcomes for several years and Barton is only beginning to transition our assessment practices over to the recently developed General Education Learning Outcomes (GLOs). Additionally, the Kansas Board of Regents (KBOR) is developing separate GLOs for Kansas which further complicates matters. 

Goal 1: Faculty and staff will make curricular adjustments to improve student learning based on the assessment of General Education Learning Outcomes (GLOs), the knowledge, skills, or abilities students will have upon completion of the respective curriculum. 

Goal 2: Strategies to improve student learning will be set up with specific goals sustained by budgetary requests, as needed, in support of Barton’s Strategic Planning Framework and the overall Mission of the College. 

1. [bookmark: _Toc100840267]General Education Learning Outcomes



A copy of Barton’s GLOs can be found on the assessment website.

2. [bookmark: _Toc100840268]Align with the Fundamental Learning Outcomes



Goal 3: The Assessment Committees will work with the Learning Instruction and Curriculum Committee (LICC) to identify the respective GLOs being assessed using the assessment tools already in place at the other levels of assessment. These will then be aligned with the FLOs in support of institutional assessment.




3. [bookmark: _Toc100840269]Use, Apply, and Document the Assessment



Goal 4: Faculty will use forms to collect and aggregate the respective general education assessment data. 

4. [bookmark: _Toc100840270]Close the Loop



Goal 5: The resulting data will be reviewed by the Outcomes Assessment Committee to determine next steps to address any deficiencies or areas needing professional development in coordination with the Center. 

Goal 6: The Coordinator of Assessment will report to LICC on the General Education Learning Outcomes and their assessment.

III. [bookmark: _Toc100840271]Co-Curricular Assessment



[bookmark: _Hlk99208531]Barton is committed to assessing and strengthening co-curricular organizations. Barton recognizes and values that student learning is most effective when students can make meaningful connections across their many educational experiences, both curricular and co-curricular. 

Barton faculty and staff will make informed decisions to improve student learning based on the assessment of student learning outcomes, that identify the knowledge, skills, or abilities students will develop within a given co-curricular group. 

1. [bookmark: _Toc99185445][bookmark: _Toc100840272]Definition of Co-Curricular Activities



[bookmark: _Hlk99208546][bookmark: _Int_CYxlsOv0]The Higher Learning Commission defines Co-Curricular activities as "learning activities, programs, and experiences that reinforce the institution’s mission and values and complement the formal curriculum.” Specifically, however, they rely on institutions to “determine for themselves, based on their mission, what they deem to be co-curricular, as an essential part of, or partner to, their curricular activities (as opposed to “extra-” curricular).” 

[bookmark: _Toc99185446]To better identify which programs and activities should be assessed through Barton’s Co-Curricular Assessment Sub-Committee (CCAC), the following definition was approved by Barton’s Outcome Assessment Committee: 

Barton Community College’s Co-Curricular groups are student organizations or clubs designed to support curricular outcomes and objectives. These are separate from extra-curricular activities (activities solely for social engagement or entertainment and without curricular connection), performance groups (activities developed through credit-bearing courses, assessed through course and program level assessments), and Student Services (activities and student interactions such as advisement, tutoring center, career services, etc. which are assessed through various institutional reviews).

[bookmark: _Toc448220706][bookmark: _Toc99185447]All student organizations are asked to complete a co-curricular survey that is used to evaluate the curricular support (if any) the organization provides to students. Once the CCAC determines a student organization to be co-curricular, they are required to participate in the co-curricular assessment process as detailed in the Co-Curricular Assessment Process Handbook available on the assessment website.

2. [bookmark: _Toc100840273]Align with the Fundamental Learning Outcomes

[bookmark: _Hlk99208597][bookmark: _Hlk99208624]
Co-curricular activities align with Barton’s FLOs. This alignment supports the curricular purpose of co-curricular activities as defined by Barton. 

3. [bookmark: _Toc100840274][bookmark: _Toc99185450][bookmark: _Hlk99208751]Use, Apply, and Document the Assessment



The group sponsor will use a standard process report template to guide them as they identify the group’s learning outcomes, determine a plan for data collection, and provide a snapshot of the group’s activities and accomplishments. Sponsors should refer to the Co-Curricular Assessment Process Handbook available on the assessment website for more information on the process report. 

4. [bookmark: _Toc99185451][bookmark: _Toc100840275][bookmark: _Hlk99184137]Close the Loop



The process reports will be updated annually to document assessment data and changes made by the group because of the assessment data. 

The submitted process reports are then compiled by the Co-Curricular Assessment Sub-Committee in a report as evidence of co-curricular assessment at Barton to be posted to the assessment website for review. 

IV. [bookmark: _Toc100840276]Program Assessment



Program assessment looks at the various skills and abilities students should achieve throughout a given program at Barton.  By assessing these learning outcomes, faculty and staff can enact programmatic adjustments to drive improved student learning; thereby maintaining the high educational standards, quality, and integrity of the programmatic offerings at Barton. 

Barton faculty and staff will make holistic curricular adjustments to improve student learning based on the assessment of Program Learning Outcomes (PLOs). Strategies to improve student learning will be set up with specific goals sustained by budgetary requests, as needed, within the respective Instructional Reviews (also referred to as Program Reviews) in support of Barton’s Strategic Planning Framework.

1. [bookmark: _Toc100840277]Program Learning Outcomes



[bookmark: _Toc512438024]Program learning outcomes look to identify the core identity and values of a program. These are the skills and abilities a student has upon completion of a given program. As part of Barton’s efforts to keep student learning at the forefront of Instructional Review, each program will develop Program Learning Outcomes and means of assessing them. 

A Program Learning Outcomes Guide (Brainstorming Guide) may be used to aid with this endeavor. The guide was developed with the help of the Higher Learning Commission Mentors during Barton’s participation in the HLC Assessment Academy and is found on the assessment website. 

2. [bookmark: _Toc100840278]Align with the Fundamental Learning Outcomes



[image: ]As an example, represented below, the Fine Arts Program may have a Program Learning Outcome stating that upon completion of the program, students will be able to create a body of work. Two such courses, as an example, that support this outcome include Graphic Design and Painting I. This is aligned due to the stated competencies, again two are listed as an example, within each course which directly support the PLO. Assessment of the stated competencies can then be aggregated to an overall score for the given courses, which can be further compiled for an overall measure of the PLO. 



The Program Assessment Sub-Committee (PLAC) will then align the PLOs with the FLOs in support of institutional assessment as previously stated.

3. [bookmark: _Toc100840279]Use, Apply, and Document the Assessment



Data spreadsheets will be developed in coordination with PLAC to collect and aggregate the respective program assessment data.

Program assessment data will be analyzed as part of the Instructional Review process. As such, faculty and staff will make program goals and strategic budgetary requests informed by student learning outcomes.  

4. [bookmark: _Toc100840280]Close the Loop



The resulting data will be reviewed by PLAC to determine next steps to address any deficiencies or areas needing professional development in coordination with the Center.

The submitted data spreadsheets are then compiled by the Program Assessment Sub-Committee in a report as evidence of program assessment at Barton and made available to faculty and staff during the respective Instructional Review cycle. 

V. [bookmark: _Toc100840281]Course Assessment 



Barton faculty and staff will make macro-adjustments to improve student learning based on the summative assessment of student learning outcomes (SLOs), the course competencies stated in the syllabus, and the various course assessments.

The goal of course assessment is to measure SLOs based on course competencies at the end of a given course, identify competency areas in need of improvement, determine the necessary steps to improve student learning, and then make the appropriate changes to the course content for future offerings of the course.

[bookmark: _Int_Kg5DrjHH]Multiple faculty teaching the same course should collaborate in their individual course assessment processes; however, the goal of course assessment is not to compare one instructor to another instructor. Although recommended, it is not needed for every instructor teaching the same course to have an identical course assessment. Instead, it is more important for faculty to be able to analyze and apply data to improve their instruction of the material. This goal may still be accomplished even if a faculty member only applies their respective data. 

1. [bookmark: _Toc100840282]Choose a Student Learning Outcome to Assess



The student learning outcomes can be found in the respective course syllabus, namely the course competencies. Review the course competencies prior to developing a course and outline how each of them will be assessed so that the respective learning opportunities can be developed and placed accordingly. Faculty are required to assess all competencies as stated in the course syllabus; however, they only must report their assessment of one competency. 

2. [bookmark: _Toc100840283]Choose an Assessment Technique



When assessing the course competencies, faculty should collect sufficient evidence to determine if students are meeting them at a satisfactory level. Course assessment instruments should be applied once students have had sufficient opportunities to master the competency. This way the respective data informs the faculty member of any competencies which are not met at a satisfactory level by the end of the course. 

Common examples of assessment instruments include a final exam, final presentation, final essay, final speech, final project, production, or cumulative body of work. 

3. [bookmark: _Toc100840284]Use, Apply, and Document the Assessment



Once strengths and weaknesses have been identified, faculty can build off them and begin to plan and implement changes to address identified weaknesses to improve student learning, so that the next time the course is taught, faculty can use the course assessment to gauge whether these changes were successful in a continuous cycle of improvement in student learning. 

Again, although faculty are required to teach and assess all the stated competencies in the syllabus throughout a given course, to spot-check, each faculty member (adjunct, part-time, and full-time) is required to document one competency from one course each term (fall, spring, summer). Faculty will document their course assessment using a Microsoft Office Form provided by the Course Assessment Sub-Committee. 

4. [bookmark: _Toc100840285]Close the Loop



Faculty should review the improvements made to their courses and collaborate with peer faculty to share best practices and learn from each other’s strengths and weaknesses. Working together, faculty can collectively improve the quality of the course regardless of location and modality. 

The submitted course assessments are then compiled by the Course Assessment Sub-Committee in a report as evidence of course assessment at Barton to be posted to the assessment website for review. 




VI. [bookmark: _Toc100840286]Classroom Assessment



[bookmark: _Hlk99208078]Barton faculty and staff will make micro-adjustments to improve student learning based on the formative assessment of classroom learning objectives, the learning outcomes for a given lesson, using various classroom assessment techniques (CATs). 

Classroom assessments measure student learning as it happens on a day-to-day basis. Adjustments made because of classroom assessment affect the same group of students that were administered the CAT and any insights are then carried over to future offerings of the course. Overall, classroom assessment measures student learning on a smaller scale. Faculty are encouraged to not think in terms of one course offering to the next, but from one lesson to the next. 

1. [bookmark: _Toc99116307][bookmark: _Toc100840287]Choose a Student Learning Outcome to Assess



[bookmark: _Hlk99208117]Faculty must first identify the learning goal for a given lesson or activity. Faculty should then recognize the purpose of the lesson and what students will learn as this information drives how the material is presented. 

2. [bookmark: _Toc99116308][bookmark: _Toc100840288]Choose an Assessment Technique



[bookmark: _Hlk99208131]Faculty should refer to the Classroom Assessment Process Handbook available on the assessment website for a sampling of potential CATs and determine a suitable assessment technique for their given learning goal. 

Additionally, various texts from leading authors at the forefront of the assessment of student learning have been added to the diverse collection of books available at the main campus library, the Learning Resource Center (LRC).  For staff and faculty without direct access to the main campus, contact the LRC for more information and help with an inter-campus library loan so these resources can be made available. 

3. [bookmark: _Toc100840289]Use, Apply, and Document the Assessment



[bookmark: _Hlk99208185]Information gathered from CATs is meant to effect real-time adjustments designed to improve student learning. As such, faculty should incorporate improvement strategies resulting from the assessment data sooner rather than later. 

Although multiple classroom assessment techniques should be used throughout a given course, to spot-check, each faculty member (adjunct, part-time, and full-time) is required to document one classroom assessment activity each term (fall, spring, summer). Faculty will document their classroom assessment using a Canvas Quiz provided by the Classroom Assessment Sub-Committee (CLAS). 

4. [bookmark: _Toc100840290]Close the Loop



[bookmark: _Hlk99208202]Faculty should review their classroom assessment from the lens of their course. Discussing these results with peer faculty members is an effective way for faculty to learn from each other and collaborate on any potential issues. Faculty can then apply the added insight into how students learn throughout the rest of the course. 

The submitted classroom assessments are then compiled by CLAS in a report as evidence of classroom assessment at Barton to be posted to the assessment website for review. 

[bookmark: _Toc100840291]ASSESSMENT COMMITTEE STRUCTURE



[image: ]Oversight of the various levels of assessment is provided by faculty led committees given by the following organizational structure: 
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INSTITUTIONAL LEARNING OUTCOMES – REVISED



Barton’s Institutional Learning Outcomes (ILOs) direct the entire curriculum. The ILOs relate the knowledge and skills presented within the curriculum to provide exceptional learning opportunities supporting student, community, and employee needs. 

1. Literacy: Reading, Writing, Numerical, Digital, Financial, Emotional, Physical

Empower students to strengthen the skills needed to express themselves, make decisions, and actively participate in life both inside and outside the workplace.

2. Essential Skills: Self-Management, Interpersonal, Professional, Life Skills

Facilitate learning which fosters the understanding of the relevance, importance, and impact of these skills in achieving workplace success.

3. Critical Thinking: Problem Solving

Foster the ability of students to use knowledge, facts, and data to examine information, recognize issues, weigh options, and develop effective solutions. 

4. Integrity: Honesty, Trust, Respect, Responsibility, Fairness, Courage

Direct students to uphold these core values of integrity in all aspects of the curriculum. Clarify how academic success directly translates to the expectations and values in their future careers.

5. Citizenship: Civic Engagement

Motivate students to develop an awareness of their role and contribution in the communities they inhabit and encourage them to contribute to the public good.
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FUNDAMENTAL LEARNING OUTCOMES – CURRENT



Barton’s Fundamental Learning Outcomes (FLOs), also referred to as Institutional Learning Outcomes (ILOs), direct not only the General Education courses but also the entire curriculum. The FLOs relate the ability of a given subject to provide students with the knowledge, skills, and values which enable them to be productive in work, family, and community. 

1. Critical Thinking: Study a given subject critically, including processes to analyze and synthesize important parts of the subject, ask appropriate and useful questions about the study of this subject, and solve problems within the subject area.



2. Life-Long Learning: Relate the relevance of a given subject to the individual student’s life, to develop habits that encourage life-long, responsible, and independent learning, and to apply appropriate and useful knowledge of the values, conventions, and institutions within an academic discipline.



3. Historical Perspective: Describe how history works, including how historical perspective can strengthen understanding of a given academic subject, and how the history of human endeavor has helped develop that subject.



4. Technological Perspective: Explain how technologies affect important parts of human life and how information technologies shape the study of a given subject.



5. Cultural Perspective: Explain how culture develops through various aspects of human endeavor, how culture develops understanding of a given subject, and how a given subject develops within diverse cultures.

Historically, the Fundamental Learning Outcomes served as Barton’s General Education Outcomes for several years. These outcomes were designed to ensure that all certificate and degree-seeking students learn the same general competencies even when taking different general education courses. 










