	AGENDA/MINUTES

	Team Name
	Outcomes Assessment Committee

	Date
	03/25/2019

	Time
	[bookmark: _GoBack]3:15 – 4:00 pm.

	Location
	S-139/Zoom (https://zoom.us/my/s139barton) 



	Facilitator
	Jo Harrington
	Recorder
	Sarah Riegel 

	Team members
	Present X
Absent   O

	o
	Randy Thode
	x
	Ange Sullivan
	o
	Steven Lueth
	x
	Elaine Simmons

	x
	Kathy Boeger
	o
	Ashley Anderson
	x
	Leanne Miller
	x
	Jo Harrington

	Guests

	x
	Zach Bauman
	
	
	
	
	
	

	Topics/Notes
	Reporter

	Classroom Assessment Subcommittee
· Main focus is to give feedback on spring CATs
· Ange emails sub-team each Friday to review CATs and give feedback
· Reminder emails are sent out once a month then in May the emails will be sent once every 2 weeks
· Newsletter is done once in the fall and once in the spring
	Ange

	Co-Curricular Assessment Subcommittee
· Computer Club and Athletic Mentoring are done
· Process handbook will be updated on the web
	Steve

	Assessment Academy


· V 8.0 submitted, waiting on response
· We will graduate in October
· We will have a mentor consultation at the HLC conference
	Jo

	Assessment Institute 



· Session Five: 3/27
· In the future add one more session in January
· Members need to decide what sub-committee they want to serve on
· Graduation is 4/29
	Jo

	Program Assessment


· PLOs have been written
	Jo

	Course Assessment Subcommittee
· Begin meeting in August
· Kurt Konda volunteered to chair and he will join OAC
· Academic integrity violations could affect course assessment
	Jo

	LICC
· No Updates
	Jo

	EduKan 
· Any EduKan Assessment materials for review will be emailed out as usual
· Any comments/questions/concerns can be directed to Stephannie Goerl
	Jo



ENDS:
	ESSENTIAL SKILLS                             
	“BARTON EXPERIENCE”

	WORK PREPAREDNESS                    
	REGIONAL WORKFORCE NEEDS                       

	ACADEMIC ADVANCEMENT             
	SERVICE REGIONS

	PERSONAL ENRICHMENT                 
	STRATEGIC PLANNING

	CONTINGENCY PLANNING
	



Barton Core Priorities/Strategic Plan Goals 

	Drive Student Success 
	Emphasize Institutional Effectiveness

	1. Improve Student Success and Completion
	6. Develop, enhance, and align business processes

	2. Enhance the Quality of Teaching and Learning
	7. Provide a welcoming and safe environment

	
	

	Cultivate Community Engagement 
	Optimize Employee Experience 

	3. Cultivate and Strengthen Partnerships
	8. Support a diverse culture in which employees are engaged and productive

	4. Reinforce Public Recognition of Barton Community College
	

	5. Provide Cultural and Learning Experiences for the community
	



AA v 8.0.docx
Assessment Academy version 8.0

BARTON

Project Detail

		[bookmark: 2436]Since the last update, what were your goals for the past six months? Did you achieve them? Why or why not?

		



		1. Develop Program Assessment

Following the guide discussed at the previous Mentor Consultation at the HLC Conference, several programs have met to develop Programs Learning Outcomes (PLOs).  After much discussion, working through the various curriculum guides and course syllabi, the following programs developed PLOs which reflect their values and aspirations for their students:

· Automotive

· Communications

· Developmental Education

· Education

· Emergency Management/Homeland Security

· HPER (Health, Physical Education, and Recreation) 

· Humanities

· Mathematics/Statistics

· Medical Assistant

· Music

Considering that just over a year ago these did not exist, we are impressed and appreciate the efforts of faculty across multiple campuses.  It is understood that this was a first pass, and these will need to be reviewed again.  However, even based on the development phase conversations and the assessment data currently being looked at, various curricular changes are already being discussed:

· Developmental Education values collaboration as an outcome that students should have proficiency in prior to being “college ready”.  However, their course outcomes and competencies did not necessarily support this claim.  As such, either the curriculum needs to be changed to reflect this value, or other considerations need to be made.  As a subsequent program review goal, they are reviewing their courses to determine where/if this outcome is present and assessable, and contemplate how important it really is to them.  If determined to be of high value/benefit, curricular changes will be made accordingly to support this learning outcome.  



· The Automotive program collects data from various industry certification exams to determine their effectiveness in each of the PLOs.  However, based on the conversations it was discovered that upon request (they do not volunteer the information) the company administering the exams will give an item analysis as opposed to purely pass/fail results.  Although knowing the percentage of students who pass each certification speaks to their effectiveness in meeting the PLOs, the program recognizes that knowing more specifics will make them even more effective at meeting their student’s needs and improving overall student learning in their program.  It may even support various budgetary expenses needed for the program.  



· As a program, humanities ran into difficulty as they read through their syllabi.  It was noticed that their competencies had mostly lower level Bloom’s terminology which did not mesh with their higher-level Bloom expectations for their students.  As they developed their PLOs and went back to their courses to see if they lined up, they consistently hit a wall where the gap was too large.  As a group they agreed that their syllabi need to be updated to reflect current aspirations for their students.  

Currently the following programs are meeting (or will be meeting) to develop their respective PLOs:

· Computer Programing 

· Early Childhood

· Practical Nurse (PN)

· Registered Nurse (RN)



2. Advance Co-Curricular Assessment

The Co-Curricular Assessment Subcommittee continues working on establishing assessment cycles to address and improve student learning within the various co-curricular areas.  In the fall they worked with Athletic Mentoring and the Computer Club to develop/identify Student Learning Outcomes (SLOs). 

Additionally, working with the Multicultural Society, a survey was developed and implemented (given to participants) to measure the effectiveness of their conversation café in meeting their SLOs.

Conversation Café 

Native and non-native English speakers had refreshments and met each other. To start the activity, students sat in pairs, facing each other, and had a conversation for five minutes. If they did not know what to talk about, there was a slideshow of discussion questions playing on a loop and they could use one of the questions to continue the conversation. After a few minutes, half of each pair moved to a different partner and had a conversation in the same manner. At the end of the activity, the students had more refreshments and continued conversations with whomever they pleased.

The following survey was given (data included) both Before (in parentheses) and After the activity.

How connected are you to the campus community? 

· Very connected (0) 19

· Mostly connected (10) 18 

· Moderately connected (4) 9

· A little connected (1) 1

· Not connected (6) 0 

· No response (26) 0



Initial results are encouraging and seem to support the effectiveness of the Conversation Café in meeting their SLOs.  

3. Facilitate the Assessment Institute

Barton’s Assessment Institute was developed with the intention to educate faculty and staff on the assessment of student learning and to develop the next generation of assessment leaders at Barton.  

Currently the inaugural class of seven participants have put in an enormous amount of time and effort to be prepared for each two-hour session (three in the fall, three in the spring).  

In addition to the actual session presentations/discussions, participants are expected (and they have) to complete the following prior to each session:

· Read several chapters from the text, Assessing Student Learning: A Common Sense Guide, by Linda Suskie

· Familiarize themselves with specific policies/procedures/handbooks/etc.

· Participate and reflect in online discussion threads

· Complete a project or a task

Without question, they have all impressed the facilitator, the Coordinator of Assessment of Student Learning, with their diligence, insight, and overall positive attitude with the experience.  All invested parties are learning and benefitting from the process.  

One of many positive results to come out of the Assessment Institute will be the development of the Course Assessment Subcommittee in the fall.  At least three of the participants have expressed pronounced interest in forming this committee and having the chance to apply what they have learned and the opportunity to share their passion/drive with others.  Additionally, two other participants expressed interest in the Classroom Assessment Subcommittee and another two with the Co-Curricular Assessment Subcommittee.  

Plans are currently being developed for a formal pinning ceremony for the participants to recognize their time and effort.  To maintain momentum, Instructional Council is currently considering participants for the 2019-2020 Assessment Institute.  





[bookmark: 2437]

		Identify and explain any specific changes to your project scope or design since last fall.

		



		1. Development of the Center for Academic Innovation & Excellence (CAIE) 



To address the need for a holistic approach to course and faculty development, training and support for all modalities in Americans with Disabilities Act (ADA) compliance, Academic Integrity, and Open Educational Resources (OER) to name a few, the CAIE has been developed.  Although the development of the Center is not part of the Assessment Academy goals, the role that Assessment will play with this Center is a topic of conversation which will have lasting effects and thus requires careful consideration.  



2. Development of General Education Outcomes



The Learning, Instruction & Curriculum Committee (LICC) recently developed and approved General Education Outcomes.  This will guide General Education Assessment and will impact Institutional and Program Assessment.



3. Changes to Indirect Assessment



The Community College Survey of Student Engagement (CCSSE), the Personal Assessment of the College Environment (PACE), graduation survey, and other resources have been used for the collection of indirect assessment information.  Barton is considering discontinuing CCSSE   and switching to the Noel Levitz Student Satisfaction Survey.  It is unknown if similar information can be collected from this survey at this time.  The Coordinator of Assessment of Student Learning is a member of the committee reviewing this information and will keep the respective teams/committees appraised.  





[bookmark: 2438]

		How did you incorporate the feedback that you received on your previous posting in last fall?

		



		1. Classroom Assessment Subcommittee has begun providing feedback 



To address the vague documentation with regards to results, data, and changes made to improve student learning, the Classroom Assessment Subcommittee has begun providing timely individual feedback as documentation of various Formative Assessments are submitted.  Faculty are informed of any deficiencies in information submitted and further training is provided as to the quality of assessment expected at Barton.  



2. Development of an Assessment Newsletter



The Classroom Assessment Subcommittee also developed an Assessment Newsletter which was sent out via email giving best practices in assessment and adding to the overall improvement in communication regarding assessment at Barton.  This not only keeps assessment of student learning and the purpose of improving student learning at the forefront of conversation, but also continues to reinforce the importance/culture of assessment at Barton.





[bookmark: 2439]

		What are your plans and goals for the next six months? What challenges do you anticipate?

		



		1. Develop Program Assessment Reports



These will be included with Program Reviews taking place in the fall, collecting the various evidence of student learning from which program goals can be developed to address deficiencies in student learning.



2. Develop PLOs and Program Assessment Processes/Cycles 



An additional four – six programs at Barton will go through this process in the fall.



3. Launch a Course Assessment Subcommittee 



The Subcommittee will be charged with Summative Assessments at the Course Level and providing training as needed.



Just to reiterate, this is already occurring, however as part of our sustainability plan, we are splitting off the Assessment Processes into subsets creating Subcommittees to enhance the overall ownership of assessment by an increasing number of faculty.



4. Conclude the Assessment Academy



As a Quality Initiative, the Assessment Academy is wrapping up in October 2019.  The Academy experience promoted new leadership, new initiatives, and new opportunities to enhance improvements in student learning.  We thank you for the opportunity and look forward to your feedback. 
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March 20, 2019

Distinguished Guests,

You are formally invited to a Pinning Ceremony honoring the inaugural class of Barton’s Assessment Institute:

· Danika Bielek 

· Charlotte Cates 

· Kenneth Kolembe 

· Kurt Konda 

· Sara Oberle 

· Laura Schlessiger 

· Teresa Smith 

· Kimberly Specht 

Over the last year, these faculty members have completed a comprehensive in-depth study on the assessment of student learning.  To commemorate this notable achievement, these individuals will be formally recognized by Barton:

Barton Assessment Institute Pinning Ceremony

Monday, April 29, 2019

Cavanaugh Room (Learning Resource Center)

3:00 – 5:00p



Thank you for your consideration and we hope that you will be available to join us in honoring these faculty members and their commitment to improving student learning at Barton.  

Sincerely,



Joseph J. Harrington

[image: ]Coordinator of Assessment of Student Learning  







Educating Faculty and Staff on the Assessment of Student Learning, 

and Building up the Next Generation of Assessment Leaders at Barton
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ASSESSMENT SUB-COMMITTEES (TAB 41)
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EVENTS

Assessment Institute
o April 29" — Graduation Activities to Include Invitation to Board Members
(Pinning Will Occur at this Event)

e May 14" (BOT Study Session) — Graduates to Address Board Members-
(Tentatively at 4:00 p.m. in F-30)






CLOSING THE LOOP (PG. 255)

After weeks or months of careful planning, your assessments have finally been
conducted. The completed rubrics, surveys, and test scores are piled up on your
desk or saved in a computer. Now what?






CAUTION (PG.297)

Assessment reports that end up briefly perused and then filed without any
resulting action are, to be blunt, a waste of time. Chapter Three opened by not-
ing that good assessments are those whose results are used to improve teaching
and learning and inform planning and budgeting decisions.






INDIRECT ASSESSMENT — GRADUATION SURVEY (TAB 39)

On a scale of I to 5, with 1 being very well prepared and 5 being very poorly prepared, please
indicate how well your classroom experiences at Barton prepared you in the following areas.

Category/Mean Score 2012 2013 2014 20158 2017 2018
Written Communication 1.74 1.62 1.59 1.60 1.66 1.68
Language Arts 1.70 1.68 1.63 1.60 1.68 1.62
Math 1.70 1.65 1.58 1.61 1.68 1.83
Social & Behavioral Sciences 1.71 1.52 1.57 1.48 1.53 1.59
Natural Science 1.92 1.64 1.66 1.72 1.60 1.66
Fine Arts 1.70 1.58 1.60 1.61 1.81 1.68
Philosophy/History/Religion 1.78 1.65 1.53 1.61 1.75 1.64
Economics/Political Science 1.87 1.72 1.58 1.57 1.76 1.76
Developmental 1.74 1.56 1.54 1.57 1.71 1.60
PE, Health & Performance 1.82 1.64 1.60 1.73 1.79 1.61
Reading Skills 1.66 1.59 1.55 1.54 1.67 1.61

Computer Proficiency 1.65 1.55 1.59 1.51 1.75 1.60

Critical Thinking 1.66 1.56 1.50 1.49 1.61 1.58 BARTON E‘le

ASSESSMENT
INSTITUTE






CLOSING THE LOOP (PG. 233)

Many faculty and staff find that one of the most difficult parts of assessment is
closing the loop: using the results to improve teaching and learning (Chapter
Eighteen). Often this is because they have a hard time understanding the
results. Imagine that Michael, one of your students, scored a 55 on a particular
test. Did he do well or not? Or imagine that all students in your college aver-
aged 55 on a published test. Did they do well or not in terms of this perfor-
mance standard (Chapter One)? Answering these questions is critical to
figuring out how to use the results.






CO-CURRICULAR ASSESSMENT (TAB 38)

Data Descriptor 2015 2016

#, %, ... #, %, ... #, %, ...

Indicator 2 #, %, ... #, %, ... #, %, ...
#, %, ... #, %, ... #, %, ...

Indicator 1

Give a “laundry list” of improvements made based on the assessment data.
Improvements (list as needed or provide a narrative):

1. Improvement 1

Assessment 2. Improvement 2
Changes Collected 3

are made and
Analyzed






CONVERSATION CAFE (TAB 38)

v

CONVERSATION CAFE

Student Learning Goals:
1. Foster multiculturalism [CORE 1; END 4]

2. Stimulate personal growth and [CORE 1; END 1]

Events and 3. Social development within a diverse group of students [CORE 2; END 4]
activities are

planned and
scheduled The following survey was given (data included) both Before (in parentheses)

and After the activity.

How connected are you to the campus community?
e Very connected (0) 19
e Mostly connected (10) 18
Aat:t';d::;e e Moderately connected (4) 9
feedback e Alittle connected (1) 1

Effectiveness
determined
and

adjustments analvzed
are made ¥ e Not connected (6) 0

e N (26) 0
O response BAé!S{Z;Q“N E‘S’]

INSTITUTE






PROGRAM REVIEW/ASSESSMENT (PG. 312)

Program review. Colleges and universities increasingly require programs to
engage in periodic program reviews (Chapter One) in which the faculty and
staff conduct a thorough review of the program, sometimes followed by an
external review. If your campus has a program review process, make assessment
results a highlighted feature of it. If program reviews are conducted reasonably
frequently—every three to five years or so—perhaps separate assessment
reports are not needed, or perhaps annual assessment reports can be simple,
brief updates. Just make clear that assessment should be a continual part of
campus life, not conducted only when the program review is imminent.






PROGRAM LEARNING OUTCOMES (TAB 40)

* Communications
* Communicate effectively in both verbal and written form
* Evaluate the role of communication in diverse societies
* Education
* Understand, appreciate and utilize diverse peoples, thoughts and perspectives in an educational environment
* Develop reflective practitioner traits
* Observe, analyze and evaluate teaching materials/techniques
* Communicate effectively to other people orally and through writing and listening
* Demonstrate historical and technological literacy of education
* Humanities
* Demonstrate critical thinking through objective analysis and evaluation of an issue through multiple
perspectives
* Communicate effectively in written or oral form
* Demonstrate research skills
* Evaluate significant historical and cultural foundational people, events and texts
* Mathematics/Statistics
* Communicate the justification for a theorem or mathematical concept
* Determine and analyze the relationships between data (numerical), functions and graphs
* Music
* Demonstrate the ability to hear, identify and work with elements of music (melody, harmony, rhythm, form,

texture and timbre) in sound and notation BARTON

* Develop skills for pre-professional musicians including the use of technology, musical pedagogy and ensemble AlsNSSETS.STNl'JET“,'E T

participation

2o






MATHEMATICS CURRICULAR MAP/PLOS

Program Outcomes MATH 1830 MATH 1832 MATH 1834 | MATH 1836

Be able to communicate the

justification for a theorem or Competency | Met|Total| % |Competency|Met|Total| % % | Competency | Met|Total| %
mathematical concept

% Met: Cc1 20 [ 30 | 67% A3 30 84% A9 55 [ 65 | 84%

85% c2 20 | 30 | 67% Ad 30 H% c9 98 | 108 | 91%
c3 60 | 70 | 86% A5 31 | 4 i 89% D5 85| 95 | 89%
D3 72 | 82 | 88% c2 78 ¢ 78 88%
Ab 99 | 109
A4 6
Determine and analyze the
relationships between data Competency | Met | Total 3 o % | Competency | Met|Total| %
(numerical), functions and graphs
% Met: B6 42 56% A10 35| 45 | 78%
77% A5 5 \ 43% c8 22 | 32 | 68%
B7 14 78% E4 64 | 74 | 87%
B8 1% ] 36%

83%
67%
57%
66%

w: BARTON

ASSBESPSMEN

H2 25| 35
H3 27 | 37 | 73% INSTIHTUT|E






ONGOING VS SPORADIC (PG. 313)

Monitor Assessment Activities

As much as everyone hates writing reports, periodic written reports on assess-
ment plans, activities, and results help in the following ways:

* Encouraging faculty and staff reflection on their overall assessment
progress

e Spurring faculty and staff to keep working on assessment, making assess-
ment an ongoing rather than sporadic effort

BARTON

ASSESSMENT
INSTITUTE






PROBLEM SOLVED! (PG. 294)

Two strategies are especially important in telling any potentially disappoint-
ing parts of your story. First, balance negatives with positives. As suggested ear-
lier in this chapter, try sandwiching bad news between two positive outcomes.
Second, present disappointing results as the basis for improvement initiatives.
Announcing that students have unsatisfactory writing skills is one thing;
announcing a major initiative to improve student writing skills, based on
assessment results, sends a very different message. As Larry Braskamp and
Steven Schomberg (2006) have noted, assessment “always needs to point to
some action.” Reporting not only your findings but also plans to address those
findings gives your public announcements a very positive “problem-solved”

spin.
BARTON E’S’]






SKEPTICS (PG.279)

Document the quality of your assessment strategy. Chapter Sixteen sug-
gests ways to do this. But be forewarned that no matter how extensive your
efforts are to document the quality of your assessment strategies, you can never
provide indisputable evidence of that quality to skeptics. You can never prove
that your assessments are accurate and truthful; you can only collect evidence
that your assessments appear to be accurate and truthful. In other words, no
matter what you do, someone who wants to dispute your findings will always
be able to poke a hole in your assessment strategy.






Barton Community College

Systems Appraisal Feedback Report
February 14, 2012

While twenty one courses participate in the Course Assessment Project

(CAP) and more courses are added each year, it may help the College to
evaluate the effectiveness of the model and identify courses more
strategically in line with the program evaluation process. In addition, the
model of Degree-Level Embedded Assessment (DLEA) is one that may
provide the College with a tool that, although seemingly complex, would
link other assessment processes to provide a measure of student

learning. This could be helpful in expanding the use of the model and

ascertaining its value and effectiveness.






I
BARTON gﬂ






BARTON’S ASSESSMENT MODEL (TAB 2)
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]
4.B. The institution demonstratesacommitmentto-

I o malachi ¥ | |
engages in ongoing assessment of student learning as HLC CRITERION — BETA VERSION

part of its commitment to the educational outcomes
of its students.

1. The institution has ctearty-stated-goats-for- 5.C. The institution engages in systematic and

studenttearning-and effective processes integrated planning and improvement.
for assessment of student learning and for

achievement of learning goals in academic
and cocurricular programs.

3 Theimetituti " "

I : b ot it clairmeford -
and-co-curricttarprograms:

3-2. The institution uses the information gained from
assessment to improve student learning.

The institution links its processes for
assessment of student learning, evaluation
of operations, planning and budgeting.

4-3. The institution’s processes and methodologies
to assess student learning reflect good practice,
including the substantial participation of faculty,

and-other instructional and other relevant staff BARTON E‘S’]
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4B EVIDENCE (TAB 8)

Examples

General education and course-, program- and
institutional-level learning goals and outcomes.

Annual reports of the assessment process.
Faculty senate minutes.

Curriculum maps.

Faculty expectations and evaluation processes.

Assessment and/or curriculum committee
minutes.

Assessment plan and/or process and calendar/
cycle.

Meeting minutes and agendas demonstrating
departmental use of assessment data with
evidence of action taken based on review and
analysis of data.

Institutional learning outcomes and rubrics.
Documentation of cocurricular assessment and
improvements based on data.

Documents and reports using direct measures
for assessment of student learning.

ASSESSMENT
INSTITUTE






MET WITH CONCERNS ANALYSIS (TAB 9)

(Listed in Decreasing Order)
4B-Assessment of Student Learning

e No linkage of course objectives to program objectives or college level objectives
e Limited documentation of data utilization to improve student learning

e Historical issue, insufficient progress

e New Assessment Plan implemented, and time needed to evaluate full cycle
e Limited/Lack of Faculty involvement

e No Student Learning Outcomes

* No systematic assessment processes

e Lack co-curricular assessment

e lLack program goals

e Too reliant on survey data

e No linkage of assessment to strategic planning

® No linkage of assessment to funds






POST TEST

 What are the Layers of Assessment?

 What is a Program Learning Outcome?

* What are the HLC, KBOR, and BOT expectations/requirements
regarding Assessment?

 How do you use rubrics (in Canvas)?

* How is a Course Assessment different from a Classroom
Assessment?

 How do you assess Student Learning Outcomes (in Canvas)?

* What is Barton’s Quality Initiative for HLC?

 What are Barton’s Fundamental Outcomes?

* How is student learning documented and reported to external
stakeholders?

BARTON ’
* Who is responsible for Student Learning at Barton? ASSESSMENT [‘S]






HLC GUIDING PRINCIPLES (TAB 6)

4 A CULTURE OF CONTINUOUS
IMPROVEMENT

A process of assessment is essential to continuous
improvement, and therefore a commitment to
assessment should be deeply embedded in an
institution’s activities. Assessment applies not only
to student learning and educational outcomes but
to an institution’s approach to improvement of
institutional effectiveness.
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Program Assessment

Program assessment looks at the various skills and abilities students should achieve throughout a given program at Barton.  By assessing these outcomes, Barton can enact programmatic adjustments to drive improved student learning; thereby maintaining the high educational standards and quality that our stakeholders have come to expect.

Programs Learning Outcomes (PLOs)

Upon completion of a given program, students will be able to:

· Automotive

· Diagnose, service and repair automotive electrical systems

· Diagnose, service and repair automotive brakes

· Diagnose, service and repair automotive steering and suspension

· Perform engine repair

· Communications

· Communicate effectively in both verbal and written form

· Evaluate the role of communication in diverse societies

· Developmental Education

· Demonstrate comprehension of the rudimentary reading, writing, and math skills

· Apply critical thinking to create, expand, and solve problems

· Use, demonstrate, and identify appropriate communication and collaboration across various contexts (i.e., intrapersonal, small group)

· Education

· Understand, appreciate and utilize diverse peoples, thoughts and perspectives in an educational environment

· Develop reflective practitioner traits

· Observe, analyze and evaluate teaching materials/techniques

· Communicate effectively to other people orally and through writing and listening

· Demonstrate historical and technological literacy of education

· Emergency Management/Homeland Security

· Determine and analyze the relationships of local, state, federal, business/industry, and citizen roles in emergency management

· Explain how the emergency management cycles play a role in all aspects of emergency management/homeland security functions

· HPER (Health, Physical Education, and Recreation) 

· Understand the legal and ethical aspects related to health, physical education and recreation

· Demonstrate a comprehensive understanding of the human body in activity

· Communicate effectively at individual and group levels

· Perform practical application of techniques

· Conduct activity in a safe manner

· Humanities

· Demonstrate critical thinking through objective analysis and evaluation of an issue through multiple perspectives

· Communicate effectively in written or oral form

· Demonstrate research skills

· Evaluate significant historical and cultural foundational people, events and texts

· Mathematics/Statistics

· Communicate the justification for a theorem or mathematical concept

· Determine and analyze the relationships between data (numerical), functions and graphs

· Medical Assistant

· Apply safe and efficient use of medications

· Identify and employ legal and ethical implications

· Formulate effective communication for patients and co-workers

· Demonstrate skills required of a medical assistant

· Music

· Demonstrate the ability to hear, identify and work with elements of music (melody, harmony, rhythm, form, texture and timbre) in sound and notation

· Develop skills for pre-professional musicians including the use of technology, musical pedagogy and ensemble participation



In Progress (Spring 2019)

· Computer Programing 

· Early Childhood

· Practical Nurse (PN)

· Registered Nurse (RN)
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