	AGENDA/MINUTES

	Team Name
	Outcomes Assessment Committee

	Date
	02/18/2019

	Time
	3:30 – 4:30 pm.

	Location
	S-139/Zoom (https://zoom.us/my/s139barton) 



	Facilitator
	Jo Harrington
	Recorder
	Sarah Riegel 

	Team members
	Present X
Absent   O

	x
	Randy Thode
	x
	Ange Sullivan
	x
	Steven Lueth
	x
	Elaine Simmons

	x
	Kathy Boeger
	o
	Ashley Anderson
	o
	Leanne Miller
	x
	Jo Harrington

	Guests

	x
	Claudia Mather
	
	
	
	
	
	

	Topics/Notes
	Reporter

	Classroom Assessment Subcommittee
· Subcommittee has gone through the fall CATs and are providing feedback to faculty
· The spring survey is open and each Friday a member of the subcommittee is giving feedback to faculty
· Goal is to have 90% completion
	Ange

	Co-Curricular Assessment Subcommittee
· Athletic Mentoring is complete
· Computer Club (Cristi Gale) has turned in her first draft
· Work on PTK next
· Kathy Boeger accepted the chair position beginning in the fall
	Steve

	Assessment Academy
· Waiting on questions from mentors
· Met last week to gather questions for mentors
	Jo

	Assessment Institute 
· Session Four: 2/20


	Jo

	Program Assessment
· Continually gathering data
· Report for this fall will be complete with this data
· Jo will have a draft for the mentors
	Jo

	Course Assessment Subcommittee
· Academic Integrity


· CEP


· Laura Schlessiger, Kurt Konda and Kenneth Kolembe are interested in serving on this subcommittee
	Jo

	LICC
· Continuing discussion to include assessment in LICC
	Jo

	BOLT 101 & 103
· Currently only online instructors go through 101 and 103 – consider opening this to all instructors
· Need to update and consider consolidating some information
· Jo will make edits and let Claudia and Todd know he changes
	Claudia

	EduKan 
· Any EduKan Assessment materials for review will be emailed out as usual
· Any comments/questions/concerns can be directed to Stephannie Goerl
	Jo



ENDS:
	ESSENTIAL SKILLS                             
	“BARTON EXPERIENCE”

	WORK PREPAREDNESS                    
	REGIONAL WORKFORCE NEEDS                       

	ACADEMIC ADVANCEMENT             
	SERVICE REGIONS

	PERSONAL ENRICHMENT                 
	STRATEGIC PLANNING

	CONTINGENCY PLANNING
	



Barton Core Priorities/Strategic Plan Goals 

	Drive Student Success 
	Emphasize Institutional Effectiveness

	1. Improve Student Success and Completion
	6. Develop, enhance, and align business processes

	2. Enhance the Quality of Teaching and Learning
	7. Provide a welcoming and safe environment

	[bookmark: _GoBack]
	

	Cultivate Community Engagement 
	Optimize Employee Experience 

	3. Cultivate and Strengthen Partnerships
	8. Support a diverse culture in which employees are engaged and productive

	4. Reinforce Public Recognition of Barton Community College
	

	5. Provide Cultural and Learning Experiences for the community
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MEASURABLE OUTCOMES (PG. 184)

One way to figure out if a learning goal is assessable is thus to ask faculty and
staff to share how they help students achieve it. What tasks, assignments, and
classwork do they give students to help them achieve the goal? If the faculty
and staff can name specific assignments or classwork, the goal is assessable.
Indeed, the assignments or classwork can probably serve as the assessment
strategy. But if the question draws blank stares and comments such as, “Well, I
think they pick it up by osmosis,” the goal may not be teachable—or assessable.
These kinds of goals should be acknowledged as important, but they are not the
kind to which we should hold ourselves accountable. As Peter Ewell (2002) has
noted, “Don’t hold people accountable for things they cannot do” (p. 16).






1
Learning, Instruction, & Curriculum Committee

Committee Purpose LICC CHARTER & SYLLABI

This committee functions in an advisory capacity to the Vice President of Instruction and Student
Services. Focusing on academic and curricular matters, the committee’s goal is to ensure instructional
integrity and to provide quality learning experiences for all Barton students regardless of venue or

modality.

Boundaries & Limitations

When necessary, the Committee may form additional sub-committees for the purpose of addressing
specific issues relevant to student learning. Meetings shall be held on a monthly basis to review agenda
items and take action. The Vice President of Instruction and Student Services, or their designee, shall
assist in the facilitation of the functioning of the meetings by working closely with the Administrative
Assistant to the VP or their designee, to ensure the management of coordinating activities (i.e.,
scheduling, agenda, and minutes).

Expected Results
Committee members’ responsibilities:

¢ Guard the academic integrity of the college; to assure that all programs, certificates and degrees are of
uniformly high quality with current and valid course content
Evaluate and approve new courses

Review and approve all curriculum revisions
Suggest additions, deletions or modifications to course content or Master Syllabi

Propose and/or approve changes to course, or pre-requisites that enhance transferability
Set high standards of performance for both teaching and learning

Serve as a communications link for all changes and updates related to the curriculum BARTON

Make recommendations to the Vice President of Instruction and Student Services pertaining to such ASSESSMENT
academic and curricular matters INSTITUTE
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1
Fundamental Qutcomes

Barton has five fundamental outcomes that direct not only the general education I N ST I TUTI O NA L ASS ESS M E N T TAB 3 2
courses, but also the entire curriculum. These outcomes and their assessment are ( )

reviewed biannually by the Outcomes Assessment Committee and annually by

Bartons Boardof Trustees. FUNDAMENTAL OUTCOMES

1. Critical Thinking

% of Correct Responses Column
synthesize important parts of the subject, to ask appropriate and useful +2013 +2014 +2015 +2016 +2017 +2018

Study a given subject critically, including processes to analyze and

questions about the study of this subject, and to solve problems within the |Row

T
subject area. ~/Fundamental Outcome 76% 76% 77% 79% 78% 76%
2. |_'||‘E_|_‘-_".|g Learning H F-1 76%] 770,"0 78“/0 30% 790,"0 78“/0
+HF-2 75% 75% 17% 7% 76% 76%
Relate the relevance of a given subject to the individual student’s life, to +F-3 77% 78% 76% 79% 76% 70%

develop habits that encourage life-long, responsible, and independent

learning, and to apply appropriate and useful knowledge of the values, +F-4 67% 64% 12% 76% 78% 78%
conventions, and institutions within an academic discipline. +F-5 90% 89% 84% 76% 7% 79%
Grand Total 76% 76% 77% 79% 78% 76%

3. Historical Perspective

Describe how history works, including how historical perspective can
strengthen understanding of a given academic subject, and how the history
of human endeavor has helped develop that subject.

4. Technological Perspective

Explain how technologies affect important parts of human life and how
information technologies shape the study of a given subject.

5. Cultural Perspective
Explain how culture develops through various aspects of human endeavor, BARTON
how culture develops understanding of a given subject, and how a given ‘

subject develops within different cultures. A ISNS SETSISTNIIJ IEI'I: T






General Education Qutcomes

Written and Oral Communication (14)

Effectively communicate in writing and speaking with clarity, coherence, and persuasiveness.

Present and support ideas in an organized manner consistent with the intended audience and purpose in both
speaking and writing.

Locate and evaluate source information and incorporate it into their work in an ethical and legal fashion.
Identify communication technigues for effective elicitation of information including listening, speaking, writing
and body-language.

Mathematics and Pure Science (1B and 2C)

Use empirical methods to determine and express relationships between properties or concepts.
Solve problems by applying appropriate strategies and logical reasoning.

Using scientific facts and ideas, examine and predict multiple outcomes for various encounters.
Explain major concepts related to living systems and the physical universe.

Technological Skills (1C)

Demonstrate technical knowledge and skills used in a digital-age work and learning envirenment in an ethical
manner.,
Practice communication, problem solving and decision-making using appropriate technology.

Global Issues and Diversity (1D)

Analyze issues such as globalization, sustainability, multiculturalism, and prejudice (equality/inequality) within
a society or culture.

Explain how the diverse range of human differences influences the historical and current formation of artistic,
economic, social, scientific, cultural or political institutions.

Human Culture {24)

Analyze and interpret artistic performances and works of art utilizing the historical and cultural context.
Reflect on and explain the meanings of artistic works and performances.

Participate in activities that enhance personal development and self-expression.

Demonstrate historical literacy and articulate a view of history as a series of histeriographical discussions.
Analyze and interpret the causes, course and consequences of major events in history.

Describe and evaluate the cultural perspectives within the human condition.

Develop appreciation for other cultures through language and other forms of expression.

Analyze and interpret literary texts, including their meanings, utilizing the historical and cultural context.

Human Behavior (2B)

Develop an understanding of the relation of self to weorld through investigatiens of social, cultural, economic,
and political institutions in shaping human thought, value, and behavior.

Identify various social factors that influence behavior at multiple levels of human interaction.

Apply systematic and scientific strategies to examine current social issues and problems.

Analyze how people’s experiences and perspectives are shaped by social change or human behavior.

Personal well-Being (2D)

Participate in activities that enhance social inclusion, personal and professional development.
Develop habits which promote individual health and well-being (physical, mental and emotional).

PROGRAM ASSESSMENT (TAB 33)

GENERAL EDUCATION OUTCOMES

BARTON

ASSESSMENT
INSTITUTE

2o






-
<
Z
O
—
D
-
—
V)
<

ASSESSMENT

mFA
= SP

suolenba Jo swajshs Buinos

suonenba eruauodxa Buinjog

ydelo e jo uopejsuel|

uonouny e jo ulewoq auyl ql

~1
=

ASSESSMENT
INSTITUTE

BARTON

College Algebra

Ajenbaul anjeA aan|osqe ue aajos

uonaUNy e Josolaz ays upury

uoneo|ddy Jeaur

100%
20%
80%
70%
60%
50%
40%
30%
20%
10%

0%






100%

90%

80%

70%

30%

20%

10%

0%

60% -

50% -

40% -

-
»
—

College Algebra

B FA
| SP

Sa%sa%

Linear Application

Finding the zerosof afunction

Solve an absolute value inequality

1D the Domain of a function

F1

College Algebra

Translation of a Graph

Solving exponential equations

Solving systems of equations

BFA
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% of Correct Responses Column
+2013 +2014 +2015 +2016 +2017 +2018
Row w
~ Fundamental Outcome 76% 76% T7% 79% 78% 76%
+F-1 76% 7% 78% 80% 79% 78%
+HF-2 75% 75% 7% 7% 76% 76%
+F-3 7% 78% 76% 79% 76% 70%
+HF-4 67% 64% 72% 76% 78% 78%
+F-5 90% 89% 84% 76% 7% 79%
Grand Total 76% 76% 77% 79% 78% 76%

INSTITUTIONAL

ASSESSMENT

GENERAL EDUCATION OUTCOMES

Outcome/Description

F-1 | Study a given subject critically, including processes to analyze and synthesize important
parts of the subject, to ask appropriate and useful questions about the study of this
subject, and to solve problems within the subject area.

BARTON

ASSESSMENT
INSTITUTE
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BARTON COUNTY COMMUNITY COLLEGE

COURSE SYLLABUS COURSE

I  GENERAL COURSE INFORMATION ASSESSMENT

Course Number: ENGL 1206
Course Title: Engclish Composition I

N COURSE COMPETENCIES

5.  Create an accurate Works Cited page of varied sources documenting outside
sources he/she has incorporated into an essay.






Thomas, Owen and Caldwell, Joanna. “Father and Daughter: Edward and Emily

CLASSROOM

Dickinson.” Journal of American Literature. 40. 8.1960: 510-523.

ASSESSMENT

The Question:

Identify the errors
(according to 2009
MLA guidelines) detail “why” you think
itis an error.

For each error you’ve

identified, describe in
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CLOSING THE LOOP (TAB I)

OSTU DENTS

OFACULTY .

OVP/OAC E—
- CAT
BT - CAP -+ CAT

— DLA -~ CAP + CAT

FEEDBACK IMPROVEMENT
&

INSTITUTE






Was the END met to the satisfaction of the Board of Trustees
(BOT)? @ @

W Do changes need to be made? I
[Relay feedback from the BOT to the Course Cmrdinatols] e [ Report DLA data to the BOT I

Yes
# ~ M t changes
es /|| l

>{ Document the degree level : I Is the CAP also tied to Degree Level Assessment (DLA)?I E @

/ |

| > |Arrange a ing with the instructors teaching the course ]

f
| Document the course assessment I Yes

ﬁ I Close the | H
ose the loop \lOOes this course have a Course Assessment Project (CAP)? I

L .

IMmmlslera Classroom Assessment Technique (CAT) | .
\f\ /l\ Fhou&e a learning goal to assess

IArra nge a meeting with the instructors teaching the murse]

N4

[ Administer the course assessment ]

Is the course over?

[ Document the classroom assessment]

hoose an assessment technique and apply it I
—

- s

)
Review the syllabi

IHas a CAT been documented for this section of the murse?l @ IMake adjustments and adopt new improvement strategies I

IFadIitate changes as necessary I

\
WI Did student | o 2 v Determine which fundamental outcomes are
1d student learning improve _IRem'ew course outcomes and competencies I important/relavant to your course

Develop an assessment instrument to assess these
competencies

IDetermine which competencies you want to focus in on ]%

! Facilitate changes as necessaryl

N (

1 Tie competencies within the CAP to the Fundamental Outcomes ll< BARJ ON

ASSESSMENT
INSTITUTE






(TAB 20)

FORESIGHT 2020

A 10-Year Strategic Agenda for the State’s Public Higher Education System

Foresight 2020 1s a 10-year strategic agenda for the state’s public higher education system. Origmally adopted by the
Kansas Board of Regents in 2010, updated in 2012, and modified in 2015, the plan sets long-range achievement goals
that are measurable, reportable, and ensure the state’s higher education system meets Kansans’ expectations.

The three strategic goals of Foresight 2020 are:
1. Increase Higher Education Attainment Among Kansans

2. Improve Alignment of the State's Higher Education System with the Needs of the Economy
3. Ensure State University Excellence






Barton Community College Performance Reports AY 2017

AY 2017 FTE: 3,849

Contact Person: Elaine Simmons

[Phone and email: 620-792-2303; simmonse @ bartoncec.edu

Date: 4/20/1018

AY 2017 AY 2018 AY 2019
Foresight (Summer 2016, (Summer 2017, (Summer 2018,
Barton Community College Goals 3yr History Fall 2016, Spring 2017) |Fall 2017, Spring 2018)| Fall 2018, Spring 2019)
Institutional Institutional Institutional
Performance Qutcome| Performance Outcome| Performance QOutcome
1 Increase the number of Barton degrees 1 2013 =1.032 869 1l
and certificates awarded. 2014 =977
2015 =830
Baseline: 946
2 Increase the percentage of successful 2 2013 =1.528/1.804 (85%) 88 5% T
responses on competency based 2014 =1.298/1.566 (83%) (895/1011)
reasoning questions pooled from 2015 =1.184/1398 (85%)
multiple sections of five courses. (AY) Baseline: 4.010/4.768 (84%)
3 Increase the yearly passing percentage 2 2013 =232/306 (76%) 88.6% T
rate of students recerving third-party 2014 =277/349 (79%) (233/263)
health care technical program 2015 = 334/404 (83%)
certification and licensure credentials by Baseline: 843/1.059 (80%)
AY
4 Increase fall-to-fall retention of low- 2 2013 = 147/259 (57%) 51% l
performing students requiring entry level 2014 = 111/240 (46%) (142/276)
developmental education courses. 2015 = 146/280 (52%)
Baseline: 404/779 (52%)
5 Increase three-year graduation rate of 2 |2013 =23.80% (92/387) 331% T
kollege-ready cohort. 2014 = 28.60% (108/377) (99/299)
2015 =34.70% (179/316)
Baseline: 29 60% (379/1.280)
Increase the percentage of student 2 |2013 =645/1.430 (45%) 51.7% T
erforming at the “Proficiency” level on 2014 = 680/1.528 (45%) (881/1704)

ndatory competencies within written
ommunication assessments of general
ducation (AY).

2015 =550/1.502 (37%)
Baseline: 1875/,4460 (42%)

BARTON

ASSESSMENT
INSTITUTE

KBOR KPI (TAB 21)
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2018 2018 2020

Institution
“ Awards Goal Goal

FORESIGHT 2020

Community or Technical College

Allen Community College 417 478 509
Barton Community College 902 1,057 1,135
Butler Community College 1,496 1,641 1,714
Cloud County Community College 557 865 1,019
Coffeyville Community College 465 599 666
Colby Community College® 401 338 306
Cowley County Community College 666 1,065 1,264
Dodge City Community College 418 524 577
Fort Scott Community College 579 664 707
Garden City Community College’ 552 523 509
Highland Community College 686 744 773
Hutchinson Community College 1,632 1,943 2,099
Independence Community College 150 274 336
Johnson County Community College 3,066 3,518 3,744
Kansas City Kansas Community College 1,267 1,428 1,509
Labette Community College 356 473 531
Neosho County Community College 901 989 1,033
Pratt Community College 379 518 588
Seward County Community College” 566 538 524
Flint Hills Technical College 376 558 649
Manhattan Area Technical College 396 438 459
North Central Kansas Technical College 441 497 525
Northwest Kansas Technical College® 357 284 247
Salina Area Technical College 421 435 443

Washburn Institute of Technology 1,115 1,295 1,385
Washburn University (Certificates) 72 111 131
Wichita State Univ. Campus of Applied Sciences and Technology® 1,657 1,239 1,030
Community and Technical College Totals 20,291 23,034 24,405 BARTON
Source: KBOR KHEDS AY Collection AN et ruT e






OBJECTIVEVS SUBJECTIVE (PG.'S. 165, 185)

Objective tests might be defined as those that can be scored
by a competent eight year old armed with an answer key,
while subjective tests and assignments require professional
judgment to score.

strategies for assessment through reflection are structured, systematic, and con-
sistent rather than sporadic or anecdotal. Hearing a few students exclaim about
the insight they gained from a class is exciting and rewarding, but it is not a
truly useful and meaningful assessment unless you ask all your students, or a

representative sample of them, about insight on a regular basis.
BARTON p_’é’]






OBJECTIVE (PG. 170)

Writing Good Multiple-Choice Items

As with any other assessment, multiple-choice tests should
yield fair and truthful information on what students have
learned (Chapter Three). There are just two basic precepts to
writing fair and truthful multiple-choice items.

* Remove all the barriers that will keep a knowledgeable student
from answering the item correctly.Students who have truly
learned the concept or skill that a particular item tests
should choose the correct answer.

* Remove all clues that will help a less-than-knowledgeable stu-
dent answer the item correctly.Students who truly haven’t
learned the concept or skill that a particular item tests
should answer the item incorrectly.

BARTON

ASSESSMENT
INSTITUTE
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SUBJECTIVE-RUBRICS (PG.'S 137-138)

What Is a Rubric?

A rubric is a scoring guide: a list or chart that describes the
criteria that you and perhaps your colleagues will use to eval-
uate or grade completed student assignments. At a mini-
mum, a rubric lists the things you’re looking for when you
evaluate assignments. The list is often accompanied by
guidelines for evaluating each of those things.

One of the great things about rubrics is that they have no
rules. There is no single correct way to write or format
rubrics. Any format that you’re comfortable with is fine, so
long as you fulfill the rubric’s purposes, articulated in Table

Some faculty and staff are put off by the jargony nature of

the word rubric.If this is the case, simply substitute in your

discussions a term such as scoring guide or grading criteria.

BARTON

ASSESSMENT
INSTITUTE
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KEEP THE DESTINATION IN MIND (PG. 148)

Creating Effective Rubrics

It may strike you as curious that this chapter, on creating a
rubric or scoring guide for an assignment, comes before the
chapter on creating the assignment itself. Shouldn’t we first
create the assignment and then the scoring guide? But think
of planning a road trip. When we use a map to plot a route,
we first locate our destination and then chart the most
appropriate route to get there. When we teach, we are taking
our students on a journey. Our assignments are more effec-
tive if we first clarify what we want students to learn from
the assignment (the destination) and then design an assign-
ment that will help them achieve those ends (the route to
get there). Creating assignments thus begins not by writing
the assignment itself but by writing the criteria or standards

that will be used to evaluate it. ’
BARTON E‘SJ

ASSESSMENT
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ENGLISH COMPOSITION I ' ASSESSMENT RUBRIC
Instructor Name CRN Semester
Student Name Rhetorical Situation Voice and Tone Content Format/Structure Convcnltsir(;ré?;Surface Dosumentarion O N PAP E R
P C E r C E 9 C E P C E P C E P C E
X X X X X X
X
X X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X






ENGL 1204 English Composition |

ENGL 1204 English Composition |
Criteria

Ehetorical Purpose

Fulfills the writer’s purpose (to persuade, inform, argue, criticize,
etc.) Appropriately considers the audience for a piece of writing
Meets all requirements for the assignment

Voice and Tone

Writes in a coherent manner Utilizes varied and appropriate
transitions Uses varied word choices demonstrating a college-level
vocabulary Writes with an appropriate level of formality for the
given assignment

Content

Develops content adequately and with appropriate depth of
support Demonstrates original and creative thinking

Format/Structure

Develops an introduction with a workable, appropriate thesis
statement Develops related body paragraphs which support the
thesis Develops an appropriate conclusion Utilizes appropriate
format for given assignment Employs proper MLA document
format

Conventions,/Surface Errors

Punctuation Spelling Agreement Sentence completion Run-on
sentences Person Active/Passive Parallel Structure

Citation/Documentation

Utilizes attributive tags when incorporating source material Uses
correct in-text parenthetical citation, if applicable Creates a
correctly developed and formatted Works Cited page, if applicable

3.0 pts

Proficient

3.0 pts
Proficient

3.0 pts

Proficient

3.0 pts
Proficient

3.0 pts

Proficient

3.0 pts
Proficient

Ratings
2.0 pts 1.0 pts
Competent | Emerging
2.0 pts 1.0 pts
Competent | Emerging
2.0 pts 1.0 pts
Competent | Emerging
2.0 pts 1.0 pts
Competent | Emerging
2.0 pts 1.0 pts
Competent | Emerging
2.0 pts 1.0 pts
Competent | Emerging

0.0 pts
Mo
Marks

0.0 pts
Mo
Marks

0.0 pts

Marks

0.0 pts
Mo
Marks

0.0 pts
Mo
Marks

0.0 pts

Marks

Pts

3.0 pts

3.0 pts

3.0 pts

3.0 pts

3.0 pts

3.0 pts

Total Points: 18.0

NOW IN CANVAS

BARTON

ASSESSMENT
INSTITUTE
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DATA IS JUST ATOOL (TAB 27)

From the beginning, efforts have centered on the words of Ted Marchese, former vice-
president of the American Association of Higher Education (AAHE), who described assessment as
“a rich conversation about student learning informed by data.” At Barton, the goal of the
program for the assessment of student academic achievement is to improve student learning and

facilitate student realization of their academic goals.






]
Classroom Assessment Documentation

Name: Jo Harrington Course: STAT 1829 Elements of Statistics D O C U M E N T a TI O N

What outcome/competencies for your class are connected to this CAT?

Use the normal distribution to solve probability problems for normally distributed random
variables.

Explain how/why you chose this particular CAT.

The difference between the normaledf and invnorm functions on the TI-84 calculator had been
problematic in the past. I wanted to ensure that students could tell the difference, so "this" or
"that" questions answered verbally as a class allowed me to identify when the group had
mastered the coneept.

I then had them identify and/or come up with the proper inputs, and subsequently solve the
problems accurately calling on everyone at least once.

What did the results/findings show you?

Initially only 4/20 students had the concept down. As I presented problems and had them
identify which function to use ("this or that"), regardless of answer, I would explain the "why"
behind it helping them to see the underlying patterns within seemingly unconnected
application/story problems.

20 minutes in the accuracy jumped to 18/20 students. As students worked out the problems up to
this point, I spent time with the two individuals to identify what was holding them back. 1
discovered that it traced back to the difference between binompdf and binomedf other similar
(but different) functions previously developed. The patterns for these binomial distribution
functions did not translate directly to the normal distribution functions so this was throwing them
off. After discussing this with the class (in case others were still being tripped up by it), we went
through several more until consistently 100% of the students responded accurately.

How will you implement changes in your course based on the results of your CAT?

Identifying the correct function determines everything. That is, if you start with the wrong
function, your step one is incorrect which will only compound the error as you work through the

problem. That is, the starting line needs to be established if you have any hope to reach the

finish line.

With this in mind, in the next chapters T will spend much more time distinguishing between the

various functions (TTest, TInt, 1-PropZTest. 1-PropZlnt, etc.) before working the actual BA RTON
problems. I will spend time using the "this or that" concept ensuring that they know what to use ASSESSMENT
before jumping ahead to work the problem. INSTITUTE





COURSE INFORMATION/STUDENT POPULATION
Please provide information about the course sections using the assessment instrument

Course Title Location DOCUMENTATION (TAB 28)
e V1.0

Total number of students assessed Semester/Cycle

CRNs of sections assessed

Dates of Assessment

RESULTS — ANALYSIS AND CONCLUSIONS
Based on the competencies your instrument assessed, how did your students perform?
(Please be as specific as possible)
Strengths Weaknesses

ACTION PLAN
Based on your conclusions, what are vour next steps? How do yvou plan to improve student learning?
(Please be as specific as possible)

What resources do yvou need to implement the Action Plan described above?

Past Actions and Results
If applicable, explain how past improvements/modifications have impacted student learning.

Suggestions
How might the administration of the assessment and/or the instrument itself be improved for the next round

A T 1 BARTON E‘S']

ASSESSMENT
INSTITUTE






Course Assessment Documentation

Name: DOCUMENTATION (TAB 29)
Course: V 20

Date:

Action Plan:

Based on your course assessment, what competencies are you going to focus m on
the next time that you teach the course? What adjustments will you make to
umprove student learning in these areas?

Previous Action Plan Updates:

Based on your course assessment, how well did your previous action plan work

from the last tume that you taught the course? If improvement was not achieved, B A RTON E'S’]

what adjustments will you make to improve student learning in these areas? ASSESSMENT






]
Course Assessment Documentation

Name: Jo Harrington Course: STAT 1829 Elements of Statistics

Action Plan: DOCUMENTATION (TAB 29)

Based on your course assessment, what competencies are you going to focus in on the next time V 2 . O
that you teach the course? What adjustments will you make to improve student learning in these
areas?

F. Use Hypothesis Tests with both large and small samples

1. Perform hypothesis tests for a population mean and a difference of two population means

and interpret results.

See Below
Previous Action Plan Updates:

Based on your course assessment, how well did your previous action plan work from the last W h a t
time that you taught the course? If improvement was not achieved, what adjustments will you

make to improve student learning in these areas? Qu esti o n s
N Would You Ask?

E. Estimate the Mean and Proportion with both large and small samples

2. Construct confidence intervals for a population proportion and a difference of two population (V 3 P 0)
proportions and interpret them in context.

The “This or That” CAT completed during the semester seemed to improve the student’s ability to
recognize the difference between Hypothesis Test Questions and Confidence Interval Questions (similar

menus on the calculator with different answers).

However, as stated above, now they are struggling with Hypothesis Tests for the Mean, so the issues

may still be associated. | have added an additional review at the end of chapters 9/10 (Confidence

Intervals and Hypothesis Tests for Means and Proportions) to emphasize solely on recognizing the

differences between these four sets of problems). It will focus on sorting the problems into problem BARTON
types as before, since the CAT previously mentioned seemed to help in other areas as well, without ASSESSMENT
spending time on actually working the problems allowing for more variety in the review. INSTITUTE
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ESSENTIAL SKILLS: ASSESSMENT SPOTLIGHT

Assessment Explained
Assessment is a process of continuous improvement and is the driving force that can build a more effective course, a

more meaningful degree and a more potent educational experience for Barton students. By identifying and focusing
on the topics students are struggling with, faculty can make strategic improvements to their courses. Assessment of
the Fundamental Outcomes serve as an indicator of the essential skills retained by our students and their ability to lead
productive lives. Below is a description and data related to outcome 1, Critical Thinking.

FUNDAMENTAL OUTCOMES:

1. Critical Thinking % Correct
Completion of a Barton degree will enable students to study a given 100% I
subject critically, including processes to analyze and synthesize 90% 1
important parts of the subject, to ask appropriate and useful 80% 80%
questions about the study of the subject, and to solve problems 70% 76% | 27% 78% 79% 78%
within the subject area.
B k 60% |
= Lnfe-Long Learnmg‘ 50% !
3. Historical Perspective |
2 40%
4.Technological Perspective
5. Cultural Perspective 30% |
20%
The graph to the right represents the percent of students 10% |
who correctly answered specific questions designed to 0% | 1 f
assess a student body's grasp of a concept as it pertains 2013 2014 2015 2016 2017 2018
to the Critical Thinking Outcome.

Assessment Testimonial

Students were asked
to create a question
which they feel needs
to be placed within

a specific quiz. The
students seemed to
gain information from
questions that gave

a percentage answer,
which leads me to
believe they are

The staff and faculty at Barton are
continually working to improve.
They are interested in knowing how their

students learn and how to improve their !n;ernahtz.mg s
teaching methods. What instructors learn ImIOnmAtion irom:
: their studies in this
about their students and how well they .
course.

learn the material will affect how the
information is presented to the next class
and the one after that in a continuous cycle -A’IMber/ySpedlt
of improvement.
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ASSESSMENT SUB-COMMITTEES

Continued
D Service
YEAR 1: : VEAR 3-
Assessment Assessment . Alternate
: Sub- Committee )
Institute . Service
Committee
. Engagement
Participant Service
Completed
Service






ASSESSMENT SUB-COMMITTEES (TAB 41)

<

Outcomes
Assessment
Committee
L I 4
Y “ > c - P ) “ )
. ourse an
Classroom Co-Curricular L Program
Institutional
Assessment Assessment Assessment
Assessment

Sub-Commuittee

v

<

Sub-Committee

v -

Sub-Committeej

Sub-Committee

o

-
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Assessment and Integrity.pdf
Course Design, Assessment & Integrity: Strange Bedfellows?

-Tricia Bertram Gallant

Anillustration combining Backwards Design, SLO I had the gOOd
Assessment Loop & Integrity by Tricia Bertram Gallant fortune last Week
Is the assessment easy to cheat? Can | evaluate the to attend ..
integrity of assessment completion? Do completion the Association
Can | incorporate any methods need to be specified and if so, will | be able fOI' American
integrity-related learning to monitor them to ensure they were followed? C 11 &
outcomes? o - olleges
\dentif etgrmine est 3 1
Desired Le:rr:'l;n\; AsEs‘t/;sdselz‘ ecaer;?n e UaneI‘SItleS
Outcomes S (AAC&U) annual
meeting. The
How can |
enhance/change/adapt my Do my planned activities purpose Of the
teaching methods or my Enhance Plan Instruction & FOEPb W SR 1
S . A U integrity? meeting was to
assessments to facilitate Teaching/Learning Learning Activities srity «
learning AND integrity? demonstrate
why higher
Ask how well education iS
[nt'erpret students are :
Evidence learning essel’ltlal fOI‘
students’ future
As | am interpreting the How well are my students learning with i3
evidence, am | discounting Gather Evidence integrity? employablhty
evidence that shows signs of and fOI'
lacking integrity? Am | able democratic
to assess the integrity of the Was the italitv”. 1
assessment? evidence vita lty . It seems
C:mp'e:ed by clear to me that
the students . .
-’ higher education
integrity? can Only
demonstrate that

it is essential to
the private (individual) and public (societal) good if it attends to the integrity of its programs,
curriculum, and assessments. So, I was excited to attend AAC&U in order to engage in such
conversations with other attendees as well as to give a 10-minute TED-like talk entitled “Making
Meaning from Cheating: How to Turn an Ethical Problem into an Opportunity”.

Many of the sessions I attended were about course design and assessment. This wasn’t a
surprise given that the purpose of the meeting was to “demonstrate”. However, what I did find
surprising was the absence of academic integrity within those design and assessment
conversations, as well as people’s reactions to me attending the meeting.

The conversation went something like this:

Them: And what do you do at the University?
Me: Iam the Director of the Academic Integrity Office, and I'm also a Board Member

for the International Center for Academic Integrity
Them: Huh?

To be fair, my job is unique. But the real issue was their confusion over why I would attend such
a conference. So, I spent much of the week helping people see the connection between course
design, assessment and integrity. And I had to wonder — why was this necessary?

It seems clear that integrity does belong in the conversation. After all, our courses and
assessments are meaningless if they do not have integrity.



https://academicintegrity.org/author/tbertramgallant/



Yet, the course design and assessment design models most commonly cited at the conference do
not mention integrity at all. So, I wondered — what would it look like if we mapped integrity into
these popular models?

Bear with me as I think out loud here — this is my first time putting these thoughts down “on
paper”.

Let’s first look at the popular Wiggins & McTighe’s Backward Design. The premise of this model
is that course design should begin with the identification of the desire results (aka learning
outcomes) rather than with the planning of the course activities. This is called “backward
design” because many faculty start with planning their lectures or class activities before they
have thought about learning outcomes and assessments.

Integrity should be a key part of Backward Design because it is possible that an Instructor could
insert some learning outcomes related to integrity. In an entry level writing course, for example,
a learning outcome may be that “students will demonstrate ability to incorporate others’ words
and ideas into their own work with integrity”. Also, in determining the best evidence to assess all
learning outcomes, the Instructor should consider what threats might exist to the integrity of an
assessment and what completion methods may need to be specified and monitored to ensure
assessment integrity. For example, assigning problem-sets out of a textbook may appear to
provide good evidence of problem-solving skills. However, when such evidence is examined
through an integrity lens, it is easy to see that the ready availability of textbook solutions and the
ease with which they can be copied means that such an assignment may be evidence of copy-
and-paste, not problem solving skills.

Finally, in planning instruction and learning activities, the Instructor should consider how their
plan will facilitate or inhibit their ability to role model integrity by, for example, showing up on
time, citing their sources, and grading in a timely and respectful manner.

Now, let’s look at Maki’s Student Learning Objectives (SLO) Assessment Loop, which is a
continual (looping) process of: asking how well are students learning; gathering and interpreting
the evidence to answer that question; and then changing teaching/assessments to enhance
learning where necessary.

Integrity should be a key part of this assessment loop because we must know if the gathered
evidence will serve as a valid measurement of successful teaching and student learning. If the
gathered evidence is produced by cheating or plagiarism, for example, then it will not be
measuring what it was expected to measure. In other words, without an attention to integrity,
the assessment loop is broken.

So, I am imagining that integrating integrity into the full process of course design and
assessment use, could look like the following diagram. In this diagram, I have combined the
Backward Design Cycle & the SLO Assessment Loop with Integrity-critical questions to ask at
each phase.

In the end, what is most critical is that we continue to draw the connections between course
design, assessment and integrity for faculty, students, instructional designers, assessment
experts and others. Because, after all, without integrity, we cannot demonstrate why higher
education is so essential to both the private and public good.

https://academicintegrity.org/blog/course-design-assessment-integrity-strange-bedfellows/
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Concurrent Enrollment Partnership (CEP).pdf
Concurrent Enrollment Partnership (CEP) KBOR Requirement:

iii. Curriculum Standards, Course Content/Materials, and Assessment of Students
(5) College faculty at the postsecondary partner institution shall annually review

Concurrent Enrollment Partnership courses in their discipline to ensure that:

a.) Concurrent Enrollment Partnership students are held to the same grading
standards and standards of achievement as those expected of students in on-
campus sections;

b.) Concurrent Enrollment Partnership students are being assessed using the same
method (i.e., papers, portfolios, quizzes, labs) as students in on-campus sections;

c.) high school faculty are utilizing the same final examination for each Concurrent
Enrollment Partnership course as is given in a representative section of the same
course taught at the public postsecondary institution awarding the course credit;
and

d.) high school faculty are applying the same scoring rubric for the assigned course as
is used in the on-campus course; and that course management, instructional
delivery and content meet or exceed those in regular on-campus sections.

In reviewing these guidelines, keep these things in mind:

e Secondary education is regulated by different bodies than post-secondary education. In
some cases, these regulations include additional competencies.

e District budgeting sometimes allows for the purchase of a set of textbooks to be used
for a set number of years and replaced on a set schedule within the school. Updating
the text as we do on campus may not be possible for schools that provide textbooks for
their students. The regulation (specifies) that books must be comparable, not identical.
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