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	Team Name
	Academic Integrity Council 

	Date
	7/27/2022

	Time
	1:30 – 2:30 pm 

	Location
	Zoom https://zoom.us/my/elainesimmons 



	Facilitator
	Elaine Simmons
	Recorder
	Sarah Riegel

	Team members
	Present  X
Absent   O

	x
	Amanda Alliband
	x
	Matt Connell
	x
	Stephanie Joiner
	o
	Claudia Mather

	x
	Paulia Bailey
	o
	Deanna Heier
	x
	Kathy Kottas
	x
	Lee Miller

	x
	Janet Balk
	x
	Darren Ivey
	x
	Karly Little
	x
	Megan Schiffelbein

	o
	Angela Campbell
	x
	Erika Jenkins-Moss
	o
	Angie Maddy
	o
	Andrea Thompson

	Guests

	
	
	
	
	
	
	
	

	Topics/Notes
	Reporter

	Discuss 2022-2023 Council Themes & Goals

Themes
· Understanding Why Students Cheat
· Contract Cheating
· Policy Considerations
· Impacting the Culture
· Professional Development

Goals
· Promote a culture of respect, responsible conduct and integrity
· Support the institution’s positive reputation of academic integrity
· Identify ways to educate students on integrity values and academic expectations
· Provide professional development across the institution including faculty, staff and students
· Identify course design, teaching practices, and assessment systems to deter cheating
· Utilize collaborative strategies to create awareness, exchange information and identify best practices across the instructional system
· Develop an academic integrity orientation module for students (F2F and online)

Discussion items:
· Consider shifting our focus towards faculty development
· Consider removing contract cheating from the themes since the other themes are big picture and this is a very specific type of cheating

	All

	Academic Integrity Best Practices/Website 
· Faculty Best Practices: Academic Integrity and Communication (still a work in progress)


· AI Website – Deanna is working with Samantha 
· House under About Barton
· There’s already AI information under Admissions, these can be linked together
· Anything from the SAD shell can be linked 
· Have the AI wheel on the web page, make interactive and auditory
· Title the page Barton Integrity 
· Subpages: Policies & Procedures, AI Fair, Forms, Resources, AI Features 
· Portal Integrity Card – Description & Linkage to Website

	Deanna

	Professional Development Opportunities
· Faculty Council PD Session – August 24th; 3:30p.m. – Integrity Tools
· Presenter(s) – Matt Connell, Megan Schiffelbein, Angie Reed
· Academic Integrity Council/Center for Innovation & Excellence PD Session – Turnitin
· Date/Time? 
· Panelists:  Karly Little, Paulia Bailey, ??
· Academic Development Center Turnitin Session
· AI is presented as part of student orientation
· Cougar Conversation – 2 sessions scheduled in October for AI (in-person and zoom) 

	Amanda, Claudia, Matt & Stephanie

	AI Resource for International Students


· Academic Development Center could offer general sessions and/or one-on-one’s for students as faculty request 
· Could we have a pamphlet or video or animated series for students to view
· AI canvas shell for faculty for resource sharing 

	

	Academic Integrity Procedures & Processes

Procedure Discussion Points:
Page Four – Faculty Rights and Responsibilities Section


As an academic matter, faculty retain all rights of grade assignment and related academic sanctions as it correlates with our policies and procedures. Grades and academic sanctions called into question in response to Basic or Capital violations will be discussed with Course grades assigned may not be altered without the consent of Adjustments to grade and academic sanctions will be discussed with the appropriate faculty member.

Process Discussion Points:
· Language on retaking the course in which they received the XF
· Student can take the XF course over again
· XF grade will remain on the transcript
· The grade from retaking the course will be used for GPA
· Should we put this information with the definition of XF in the college catalog?
· Should this information be included in procedure #2511 grade & attendance
· Should it be in procedure #2502 (this one)
· XF Form – include a box for the instructor to mark whether or not the student could retake their course – still up for discussion – what about the courses that are taught by only one instructor 
· XF Form – do we need to indicate a grade on the XF form since the form is giving the student an XF grade (remove the grade line item from the XF form)

	Elaine

	Examity Security Concerns 


· There’s some concern from students on the terms and conditions of Examity (maybe a half-dozen student comments)
· The same comments are coming from high schools where they do not allow students to use Examity on their school computers 
· This is a discussion for faculty, not just the AI Council 
· Talk to Dean’s Council about putting something in the course syllabi
· Maybe have as a topic at Faculty Council 
· Reach out to Camille Roberts (K-State ICAI rep) – do they have any research/recommendations on this topic 

	Matt

	International Center for Academic Integrity National Conference


[bookmark: _MON_1709359990]
· Faculty buy-in and communication with students
· Consider having an option for faculty to submit an anonymous report to track types of behavior
· AI process
· Some students still don’t realize their actions are an AI violation – need to educate them early on
· Student-centered course redesign
· Making sure your pedagogy is matching what you want your students to learn 
· Educational sanctions should be the norm
· Canvas course instructors could assign to the whole class or certain students
· Students can earn badges for completing the AI course
· This could be for all students and/or students in violation of the AI policy
· What students don’t know when they arrive on campus 
· Culture of integrity and developing student ownership and engagement 
· Start the semester/school year off talking to students as emerging scholars/professionals 
· The Center is redoing Barton Online student orientation (summer pilot) – they can add a piece on AI – let Matt know if there’s anything to add 
· Have a round table for all faculty to get together and talk about AI; Lee’s 3/22 email

	Stephanie/Erika

	AI Wheel
            [image: Wheel-IV_2Tone-small]
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· New Design – Integrity Values
· College and student obligation wheels
· Identification of areas to change – signature block, SAD shell, Academic Development Center, program handbooks, CEP faculty shell, classroom posters, light pole banners on GB campus, banners at FR/FL/GVP, etc.
· College Announcement

	Claudia/Deanna/All

	Continued AI Awareness/PD Activities
· New Faculty Boot Camp
· The Center is reaching out to all new faculty during onboarding process to talk about course design, OER, compliance and AI procedure/process 
· AI and Center Webpages – have resources available on the webpage (e.g. poster or swag requests)
· SAD Shell – open to all Barton students
· Course Binder Project – AI Overview & Resources – include AI procedure
· Swag
· Include integrity related quotes from recognizable people 
· If we produce the items internally we could personalize the items for students
· Possible items: lanyards, click pens with highlighter, t-shirts, water bottles, notebooks, stickers of the AI wheel, pins of the AI wheel, magnets 
· Student success packets – could we collaborate with Student Services, Academic Development Center (Stephanie)
· Include swag with a textbook purchase (both in-person and online)
· Send swag to anyone nominated for AI ambassadors 
· Cougar Tales – at least once a year have an AI presentation 
· Continued Integrity Campaign Plans
· Is there a nomination process for new AI ambassadors? New ambassadors will be selected every 2 years (Fall 2022)
· Orientation Day – include AI ambassadors at academic integrity presentations

	All

	Updated Academic Integrity Statement – Effective in Course Syllabi Spring 2022

Academic Integrity is scholarship based on honesty, trust, respect, responsibility, fairness, and courage. Barton Community College pledges to uphold these core values of integrity in all aspects of teaching and learning. Students are the authors of submitted work and shall give credit to outside sources and other’s work or ideas. In all aspects undertaken by students, faculty, staff, and all other stakeholders of Barton Community College, the following pledge applies: On my honor as a Cougar, I am acting with integrity in academics. I am acting per personal and institutional values and refraining from any form of academic dishonesty, and I will not tolerate the academic dishonesty of others. Acts of academic dishonesty, intended or unintended, are subject to Procedure 2502 Academic Integrity and may result in the grade of XF. Barton defines an XF grade as failure as a result of a violation of Academic Integrity.

· AI Council Approvals (Full Statement) – have all this done by January 1, 2022:
· Concourse – done 
· Enrollment Form (Lori) – done 
· Enrollment Self-Serve (Lori) – done 
· Portal (Claudia/Samantha) – created a Barton Integrity card 
· When you click on the card it will take you to the AI web page 
· Include language on the card: Integrity is important at Barton. Begin your journey here.
· BOL Orientation (Claudia) – done 
· Student Handbook (Angie) – done 
· Student Orientation (Angie) – done 
· Admissions App (Tana) – done 

	All

	Review Data from AI Violation Reports
· Look for trends

	Stephanie

	AI Story/Feedback
· How specific should faculty be in their course syllabus in regards to AI
· Could the AI language or lack of AI language lead to assumption by the students 
· Faculty should consider stating what they want the student to do versus the language of don’t do this
· There needs to be a balance between the students knowing the expectations and the instructor having the discretion to address the violation (don’t be so specific in your syllabus that it boxes you in)
· We need to consider how we, in the workforce, use resources and examples so we don’t have to reinvent the wheel 

	Elaine

	Next Meeting:  September 7, 2022


	



ENDS:

1. Fundamental Skills
2. Work Preparedness
3. Academic Advancement
4. Barton Experience
5. Regional Workforce Needs
6. Barton Services and Regional Locations
7. Strategic Planning
8. Contingency Planning

[image: ]
Barton Core Priorities/Strategic Goals 

Drive Student Success 
1. Advance student entry, reentry, retention, and completion strategies. 
2. Foster excellence in teaching and learning. 
Cultivate Community Engagement 
3. Expand partnerships & public recognition of Barton Community College. 
Optimize the Barton Experience 
4. Promote a welcoming environment that recognizes and supports student and employee engagement, integrity,  
  inclusivity, value, and growth. 
Emphasize Institutional Effectiveness 
5. Develop, enhance, and align business processes.
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• Don’t rely on the Student Handbook 
Link directly to the Academic Integrity policy and procedures in your syllabus instead of 


just referencing the student handbook.  The student handbook doesn’t actually contain 


the academic integrity policy and procedure information but just a reference. 


Reference links below: 


 


 


 


 


 


 


• Clarify instructor expectations regarding academic integrity 
Add additional Academic Integrity content to your syllabus in the Instructor 


Expectations section of the syllabus.  


 


o Provide bullets of clear expectations for your class, assignments, or tests, and the 


use of content from the textbook, online, or from other students.  


o Provided details about level of severity and consequences for not upholding 


academic integrity .  Be sure these are clear and concise. 


o Provide details about the use of technology, apps, and other online content.  


Describe when and how it can be used if the technology or content has been a 


problem in the course before.  


 


 


• Use reminders of instructional expectations within assignments 
Place reminders about academic integrity and examples of expectations within 


assignments, projects, quizzes, and / or tests.   


 


Best Practices:  


Academic Integrity and Communication 


 


Academic Integrity 


Policy / Procedure  


Academic Integrity 


Wheel 
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o Be specific in your examples and expectations for your assignments and provide 


examples of what is expected and/or examples of plagiarism commonly seen in 


the assignment.  


 


▪ Reminder of expectations and consequences at the beginning or end of 


tests. 


▪ Examples of expectations in your instructions for discussion boards. 


▪ Examples or descriptions of expectations regarding essay questions on 


assignments, quizzes, or tests. 


▪ Reminders regarding use or inappropriate use of Google Translator or 


other apps. 
 


 


 


 


 


 


EXPECTATION IDEAS 
• Plagiarism is an issue in this course, and it is the students' responsibility to understand 


what plagiarism is and how to avoid it. Plagiarism can include but is not limited to using 
content from the textbook, using content from an online source, using content from 
another student, purchasing answers from a seller, etc. 


 


• Plagiarism in this foreign language course will include the use of Google Translator.  


Students are expected to speak and write the new language to improve comprehension.  


Using Google Translator or another translator app will delay or prohibit learning and 


comprehension and will be considered plagiarism in this course. 


 


 


 


CONSEQUENCE CONCEPTS 
• Plagiarizing and cheating in any form will result in serious punishment.  The first offense 


will result in a zero (0) for the assignment, and any coaches and/or advisors will be 
informed.   
 


• Cheating on extra credit can eliminate all extra credit opportunities to the student for 
the remainder of the semester. The instructor reserves the right to revoke all other 
extra credit awarded to the student from earlier opportunities in the semester.   


 


EXAMPLES OF SYLLABUS CONTENT 


 







• An Academic Integrity violation form will be completed and submitted to the Vice 
President's office and will be placed in the students’ personal file.  At the end of the 
semester, there can be a one letter grade drop in the overall grade this student will 
receive.  A discussion with the instructor will decide the availability for extra credit and / 
or end of the semester letter grade change. 
 
The second offense can result in dismissal of the course with an XF on the transcript.  
All plagiarism provisions listed above will apply to both parties; the cheater (student 
plagiarizing the homework) and the completer (student sharing the work). 


 


• Regarding final extra credit, if a student is caught cheating on the final extra credit, this 
student will automatically receive a zero on the final and will receive a 1 letter grade 
drop at the end of the semester.  If a student is found to be submitting someone else’s 
final exam, this student will receive an XF for the course and will be dismissed from the 
course. 


 


• Disciplinary actions can include performance alert, learning agreement, or dismissal 
from the course depending on the severity. 


  







 


 


 


 


Assignment Example:  
• Photography assignment - Shooting assignments require you to take 1 – 5 NEW 


photographs each week based on that week’s lesson.  That means NEW photos that 


YOU took that week … period.  If you have an old photo you want to share or discuss, 


feel free to add it, but it will not count toward fulfilling the assignment. 


 


• Extra Credit - If Extra Credit is plagiarized, please be aware that you will be violating the 


academic integrity policy and you may not receive credit for any extra credit for the 


duration of the course. This can be retroactive to previously assigned extra credit given 


at the beginning of the semester. An academic integrity violation form will be completed 


and submitted to the Vice Presidents' office. Please be aware that two plagiarism 


violations can result in dismissal from the course with an XF on your transcript.  Do your 


own work. Be sure to save all your own assignments / files on your flash drive or 


personal computer. Keep track of and protect your documents. Do not lose your flash 


drive; information can be used without your knowledge. 


 


• Discussion - Do not copy and paste any content into the reply comment box.  All 


responses to the discussion must be typed into the discussion board.  Any content that 


has been copied and pasted into the reply comment box will not be accepted as 


completed and will be assumed to be plagiarized.  To ensure you are completing the 


discussion boards correctly, please follow these steps:  


 


1) Select the "Reply" link.  This will open your comment box.  


2) Click in the comment box provided and start typing. 


 


If you have any questions regarding theses instructions, please be sure to email me from 


your Canvas Inbox.  


 


 


Quiz example:   
• Copy and pasting will be considered plagiarism. 


 


• Writing project example: If you plagiarize on your final business / marketing plan, this 
may be grounds for an immediate XF and dismissal from the course.    


EXAMPLES OF ASSIGNMENT REMINDERS 
 







 


 


Test example: 
• Application-based Test – If the Test is plagiarized, please be aware that you will be 


violating the academic integrity policy and you will not receive credit for the test.  An 


academic integrity violation form will be completed and submitted to the Vice 


Presidents' office. Please be aware that two plagiarism violations can result in dismissal 


from the course with an XF on your transcript. Do your own work. Be sure to save all 


your own assignments / files on your flash drive or personal computer.  


 


• Essay Question - Do not Copy and Paste any content into the Essay comment box.  All 


answers to your essay questions must be typed into the comment box provided.  Any 


content that has been copied and pasted into the essay comment box will not be 


accepted as completed and will be assumed to be plagiarized.   
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RE: Article - AI & International Students

		From

		Simmons, Elaine

		To

		Miller, Leanne; Connell, Matthew; Academic Integrity Council; Schiffelbein, Megan

		Recipients

		MillerLe@bartonccc.edu; ConnellM@bartonccc.edu; AcademicIntegrityCouncil@bartonccc.edu; SchiffelbeinM@bartonccc.edu



I agree with Lee – let’s have added information in the orientation, but I think the significance of what the article pointed out was the unique needs of our international students. In response, I think we need to develop a resource that can be made available to them – whether campus or online students. It might be helpful to include our ESOL instructors in the discussion for added perspective when developing the information.



 



Sarah – please add this topic to our next agenda – AI resource for international students. Thanks.



 



Elaine R. Simmons



Vice-President of Instruction                     



 



Barton Community College



245 NE 30 RD, Great Bend, KS 67530



simmonse@bartonccc.edu



620-792-9214



 







 



 



From: Miller, Leanne <MillerLe@bartonccc.edu> 
Sent: Wednesday, April 20, 2022 11:30 AM
To: Connell, Matthew <ConnellM@bartonccc.edu>; Simmons, Elaine <SimmonsE@bartonccc.edu>; Academic Integrity Council <AcademicIntegrityCouncil@bartonccc.edu>; Schiffelbein, Megan <SchiffelbeinM@bartonccc.edu>
Subject: Re: Article - AI & International Students



 



Good morning,



This article highlights several things and I think what Matt proposes is a good start. I do, however, believe we need something more. Something that is separated from the mass of information that is going to be shared within the orientation so that AI issues, specifically for international students are not overlooked or overshadowed by the other seemingly more important information depending on the student who is moving through the orientation. What this would look like could be up for discussion, but I do believe it needs to be focused and targeted to just discussing academic integrity expectations, issues, and possible consequences. 



 



The second thing that I would like to note is the reference to an academic integrity office in many of the articles that we have read recently. I recognize that most of these are universities. However, over the last few years, we have made tremendous strides toward improvement and awareness about academic integrity issues for both students and faculty, but I think we are in a space to take it a step further. We have created an AI student campaign, started AI student ambassadors, created AI course shells for both students and faculty to use, updated the policy and procedure, and provided policy and instructional support for faculty. Yet, we become reactive when it comes to academic integrity cases and their investigations in addition to being limited to provide additional, continuous professional development for students. I believe that this is something that should be considered. 



 



Stephanie and I are working on a proposal to help manage and grow AI programming and processes as we continue to move forward.



 



Kind Regards,



Lee



 



Lee Miller 



Director of Innovation & Compliance



Center for Innovation & Excellence



Barton Community College



millerle@bartonccc.edu



620.786.7453



 



Input – Connectedness – Learner – Ideation - Intellection 



 







 



From: Connell, Matthew <ConnellM@bartonccc.edu>
Date: Wednesday, April 20, 2022 at 7:07 AM
To: Simmons, Elaine <SimmonsE@bartonccc.edu>, Academic Integrity Council <AcademicIntegrityCouncil@bartonccc.edu>, Schiffelbein, Megan <SchiffelbeinM@bartonccc.edu>
Subject: Re: Article - AI & International Students



Good morning,



 



Is there any interest in adding something to the Barton Online student orientation module? We have a new/updated orientation module that will go out (to some sections) this summer with a full roll out this fall. We have some language that speaks to AI in part 2, slides 10, 12-14, but it is minimal. We don’t have a lot of time, as there is still a bit of work to do in order to make this run for the summer, but if someone is interested (this week) and could send me the finished content, I can get it plugged in before moving the new student orientation live. Karly has some H5P activities, if these are good, if Karly (or someone) would send me the specifics (I don’t want to select the specific content, I’ll look to the group for SME), I can get it plugged in.



 



The new student orientation can be found here (in Draft form). https://bartonline.instructure.com/courses/27192



 



--



Matt Connell



Director of Instructional Excellence
https://zoom.us/my/mattconnell1​



 



From: Simmons, Elaine <SimmonsE@bartonccc.edu>
Date: Wednesday, April 20, 2022 at 6:54 AM
To: Academic Integrity Council <AcademicIntegrityCouncil@bartonccc.edu>, Connell, Matthew <ConnellM@bartonccc.edu>, Schiffelbein, Megan <SchiffelbeinM@bartonccc.edu>
Subject: Article - AI & International Students



HI,



 



This is an interesting read and it makes me wonder if we should design an AI video module (with resources) to share with our international students??



 



https://academicintegrity.org/resources/blog/362-student-perspective-learning-about-academic-integrity-in-the-united-states-as-an-international-student



 



Elaine R. Simmons



Vice-President of Instruction                     



 



Barton Community College



245 NE 30 RD, Great Bend, KS 67530



simmonse@bartonccc.edu



620-792-9214
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2502 – Academic Integrity

Academic Integrity is scholarship based on honesty, trust, respect, responsibility, fairness, and courage. Barton Community College pledges to uphold these core values of integrity in all aspects of instruction. Students will be the original authors of submitted work and properly acknowledge outside sources, and another’s work or ideas. These core values are integral parts of academic success that directly translate to expectations and values in students’ future careers.



In support of these core values, modeled after those established in The Fundamental Values of Academic Integrity 2nd ed. (Fishman, 2013), Barton provides the following definitions:

Honesty

Trust

Respect

Responsiblity

Fairness

Courage



· Barton supports its expectations, standards, and practices with action. The student acts courageously despite the concern of repercussions and in accordance with personal and institutional values.

· Barton fosters an environment of fairness and consistency by establishing clear standards, practices, and procedures and expects cooperation in the interaction of students, faculty, and administrators. The student acts in the spirit of fairness of all established standards, practices, and procedures and will take the initiative to seek out further information when unsure of said standards, practices, and procedures.





· Barton upholds personal responsibility in the face of wrongdoing. The student upholds personal responsibility in the face of wrongdoing.



· Barton recognizes the participatory nature of the learning process and respects a wide range of opinions and ideas. The student shows respect by attending class prepared to participate, which includes listening to classmates' and instructors’ opinions, while working to the highest level of their competence.



· Barton fosters a climate of mutual trust, encourages the free exchange of ideas, and enables all to reach their highest potential. The student produces their best work to ensure trust is preserved.



· Barton advances the quest for truth and knowledge by requiring intellectual and personal honesty in learning, teaching, research, and service. The student is the original author of submitted work and properly acknowledges outside sources, and another’s work or ideas.



Honor Code

In all aspects undertaken by students, faculty, staff and all other stakeholders of Barton Community College, the following pledge applies:

On my honor as a Cougar, I am acting with integrity in academics. I am acting per personal and institutional values and refraining from any form of academic dishonesty, and I will not tolerate the academic dishonesty of others.



Reference

Fishman, T. (Ed.). (2013). The Fundamental Values of Academic Integrity (2nd ed.). Retrieved January 6, 2019, from https://academicintegrity.org/wp-content/uploads/2017/12/Fundamental-Values-2014.pdf



Violations of Academic Integrity can be categorized as Basic or Capital. Basic violations are committed to obtain an unfair advantage in the completion of coursework. Capital violations are either repeated basic violations and/or committed in conjunction with multiple violations of integrity or the Student Code of Conduct. As such, these cases shall be considered on the totality of the evidence and primarily as academic offenses. All violations of the Academic Integrity Policy will be evaluated based on the Preponderance of Evidence Standard.





Basic Violations of Academic Integrity



· Plagiarism: the use of outside sources without proper citations or documentation:

· Submission of another’s ideas or work while giving the impression that it was student’s work.

· Neglecting to add source documentation, accidentally or intentionally

· Self-Plagiarism: resubmission of one’s own work without instructor’s consent:

· Submission of full or partial assignments, and

· Assignments submitted in previous or current classes

· Use of prohibited or unauthorized resources on coursework as determined by the instructor:

· Consultation of textbooks, library materials, notes, online resources

· Use of technological resources such as calculators, translators, media devices

· Use of solutions manuals or “homework help” sites

· Use of assignment-generating technologies

· Use of tutoring services not endorsed by the College (insert link)

· The possession of questions or answers for any assignment or examination

· Collaboration on or collusion to complete assigned coursework when group work is not permitted or encouraged

· Use of hidden notes and resources during

exams

· Copying another’s assignment or exam

· Altering a graded activity


Related Academic Sanctions (Basic Violation)



Individual faculty members may elect to address episodes of basic academic integrity violations on a “case by case” basis. Specific sanctions, including not limited to the following, may be applied and can be assigned in any combination or order:





· Verbal Warning/No grade-related action



· Assignment of educational activity or programming



· 0/F on the assignment/quiz/examination with the possibility of makeup



· 0/F on the assignment/quiz/examination without the possibility of makeup



· Reduction of final course grade



· F in the course



· Prohibition from future enrollment in classes taught by that instructor



· Designation of XF* grade



· Recommendation for administrative academic sanction(s)



*Barton defines an XF grade as Failure as a result of a violation of Academic Integrity.







Acting with integrity takes courage. Identifying and reporting violations of academic integrity is integral to maintaining a culture of integrity. Barton recognizes that students who have participated in or witnessed their peers participating in academic misconduct may be hesitant to report such incidents due to fear of potential consequences for their own conduct. The College strongly encourages students to report academic integrity violations to institutional officials. A bystander acting in good faith, or a reporting individual acting in good faith, who discloses a policy violation will not be subject to the College’s non-educational sanctions for Academic Integrity Policy violations occurring at or near the time of the reported offense.





Capital Violations of Academic Integrity



· Repeated acts of Basic violations

· Bribing or offering, receiving, or soliciting anything of value for the completion of coursework, including contract cheating

· Fraudulent completion of coursework in any form including but not limited to:

· another person’s standing in for a registered student

· employing another person or entity to complete coursework in place of the registered student

· the submission of fraudulent identification at any point during registration or course-taking process

· Acts committed in conjunction with violations of the Student Code of Conduct:

· Changing or altering final grades or other official educational records

· Any combination of obtaining, possessing, and/or distributing coursework. May include the use of:

· Cameras, phones, or other forms of technology to capture images of previously or not-yet administered exams

· Hard copies, digital copies, social media, group or individual text messaging

· Gaining unauthorized access into a building, office, or computer system for the purpose of obtaining any course related information or examination


Related Academic Sanctions (Capital Violations)



Capital sanctions will be determined by the Vice President of Instruction in consultation with instructional administration, and shall include the original academic sanction(s) as assigned by the instructor and may include, but are not limited to, the following:



· Course Specific Enrollment Prohibition;



· Formal Reprimand;



· Probationary Status;



· Designation of XF* grade



· Suspension (of one semester or more);



· Reduction of college-awarded scholarship;



· Retraction of college-awarded scholarship;



· Suspension from participation in activities which represent the College;



· Requirement of community service hours;



· Denial of graduation application;



· Expulsion



· Any other reasonable actions as deemed appropriate by academic administration.



*Barton defines an XF grade as Failure as a result of a violation of Academic Integrity.



Faculty Rights and Responsibilities



As an academic matter, faculty retain all rights of grade assignment and related academic sanctions as it correlates with our policies and procedures. Grades and academic sanctions called into question in response to Basic or Capital violations will be discussed with Course grades assigned may not be altered without the consent of the appropriate faculty member.



Basic Violations of academic integrity do not require the application of due process rights as guaranteed by the 14th Amendment of the Constitution. At a minimum, faculty must inform the respective student(s) of the violation and related sanction. Faculty are encouraged to discuss any sanctions with their supervisor.



If a faculty member chooses to impose academic integrity sanctions on the student, the faculty member must report this action using the form (Academic Violation Reporting Form). The student’s privacy is protected by FERPA, and this form is confidential.

Information gathered on this form will only be shared with other faculty members if there is an educational need to know as determined by the Vice President of Instruction.



If the faculty chooses to impose an XF in conjunction with the academic integrity sanction, they are required to complete a second form with required signatures.

The XF form may be obtained from the Office of Instruction. All XF sanctions will be reviewed by the administration.



If the faculty believes a Capital Violation has been committed, they are required to consult with the appropriate Dean or Director. Once a violation is considered a Capital Violation, all procedural steps and student communication will be completed by Barton administration in alignment with the Student Code of Conduct.







Student Rights & Notices



Students have the right to privacy and to protect their personal information. Barton Community College acts in accordance with the federally mandated laws concerning Family Education Rights and Privacy Act (FERPA), which protects the confidentiality of student information.



Procedure 2605 – Student Privacy Rights (Family Education Rights and Privacy Act [FERPA])



For Basic Violations of academic integrity, students are entitled to request a review by following the Problem Resolution Procedure. The results of this review will be final.



For Capital Violations of academic integrity (as defined above), students are entitled to (1) written notice of the charges which may result in academic sanctions and (2) an opportunity to respond to said charges as outlined in Procedure 2611 – Student Code of Conduct.



Students who are suspended or expelled due to academic integrity violations are not eligible for a tuition, fee or housing refund for the term during which the sanction occurred.



Contact(s): Vice President of Instruction



Related Form(s): Academic Integrity Flowchart; Academic Integrity Violation Reporting Form (AIVRF); XF Form



References: Fishman, T. (Ed.). (2013). The Fundamental Values of Academic Integrity (2nd ed.). Retrieved January 6, 2019, from https://academicintegrity.org/wp- content/uploads/2017/12/Fundamental-Values-2014.pdf



Relevant Policy or Procedure(s): Policy 1501 – Academic Integrity, Quality, and Rigor; 1610 – Code of Conduct; 2503 – Academic Clemency; 2611

– Student Code of Conduct; 2615 – Problem Resolution (Students)



	

Approved by: President

Date: 3/26/02

Revision(s): 1/14/08; 2/23/09; 5/25/17 (minor revision); 11/27/17; 3/23/20; 10/22/20 (minor revision); 8/17/21 (minor revision)
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FW: Examity Security Concerns and Suggestions

		From

		Simmons, Elaine

		To

		Academic Integrity Council

		Cc

		Riegel, Sarah

		Recipients

		AcademicIntegrityCouncil@bartonccc.edu; RiegelS@bartonccc.edu



Hi,



 



We will add the following to our discussion this afternoon. I will also share this with Dean’s Council.



 



Elaine R. Simmons



Vice-President of Instruction                     



 



Barton Community College



245 NE 30 RD, Great Bend, KS 67530



simmonse@bartonccc.edu



620-792-9214



 







 



 



From: Connell, Matthew <ConnellM@bartonccc.edu> 
Sent: Wednesday, July 27, 2022 6:34 AM
To: Simmons, Elaine <SimmonsE@bartonccc.edu>
Cc: Mather, Claudia <matherc@bartonccc.edu>
Subject: Fwd: Examity Security Concerns and Suggestions



 



Good morning,



 



I apologize for not sending this yesterday (prior to the AI agenda coming out), but over the past year or more, I have become aware of students concerned over their privacy as it relates to TII, Respondus, and Examity. The email below is the most recent example. 



 



In visiting with Claudia, we feel it needs one conversation with the AI group. Perhaps there is syllabus language or some other strategy to deal with this concern. While it hasn’t been a major issue up to this point, I can surely see this topic get out of hand. 



 



Would there be time today to discuss? 



 



~Matt


Begin forwarded message:



From: "Connell, Matthew" <ConnellM@bartonccc.edu>
Date: July 8, 2022 at 6:53:52 AM CDT
To: "Harrington, Joseph" <harringtonj@bartonccc.edu>, Brian Bell <bbell@examity.com>
Subject: Re: Examity Security Concerns and Suggestions



﻿ 



Hi, Joe,



 



I would defer to Brian for the technical side of the conversation, but in short, I agree with the students' comments. On the one hand, he is mostly correct (although I don't agree with the use of the term "malware" but that's another story). All of our AI softwares have some sort of intrusive components and students need to be willing to accept this should they sign up for the course. On the other hand, I agree that all of our AI products have privacy concerns and I encourage continual changes to assessments along with differentiating assignments and not reusing questions or assessment types. Another math instructor faced a similar issue several months ago and I encouraged that instructor to discontinue using multiple guess or fill-in-the-blank questions and replace them with videos. The student would "teach" the instructor how to complete a problem on video and upload it (I can surely share more later if you would like). But this is totally up to the instructor to do. 



 



~Matt



 



--



Matt Connell



Director of Instructional Excellence



https://zoom.us/my/mattconnell1



 



Some people expect an immediate response. I don’t. Feel free to respond when it works best for you. 



  _____  


From: Harrington, Joseph <harringtonj@bartonccc.edu>
Sent: Saturday, July 2, 2022 6:01 PM
To: Brian Bell <bbell@examity.com>; Connell, Matthew <ConnellM@bartonccc.edu>
Subject: FW: Examity Security Concerns and Suggestions 



 



Matt and Brian,



 



Do you have a response that I could send with regards to the following email received from a student? I do not know enough of the technical jargon used to provide a response. 



 



Sincerely,



 



Jo Harrington



Coordinator of Assessment



Mathematics Instructor



BARTON Community College



harringtonj@bartonccc.edu 



(620) 792-9334



 



From: Alex Mull <alex.mull@juniperrobotics.com> 
Sent: Saturday, July 2, 2022 5:57 PM
To: Harrington, Joseph <harringtonj@bartonccc.edu>
Subject: Examity Security Concerns and Suggestions



 



** WARNING!! ** This email is not from any bartonccc.edu user at Barton Community College! DO NOT click on any links or open any attachments unless you know the sender, expected this email and that the contents are safe!!!



Mr. Harrington,



 



I was about to take my test just now, but when I went to download the examity extension, it requested the following permissions:



 



·        Read and change all your data on the websites you visit



·        Display notifications



·        Communicate with cooperating websites



·        Read and modify data you copy and paste



·        Capture content of your screen



·        Change your settings that control websites' access to features such as cookies, JavaScript, plugins, geolocation, microphone, camera, etc.



·        Manage your apps, extensions, and themes



·        Change your privacy-related settings



 



Doing a little digging, I also found that this extension uses a key-logging program. This program is malware. Given the nature of my work as a business owner and the fact that I'm using my personal computer to do the work that I do, there is a significant security risk to me using this software. I will use one of the laptops I use for teaching purposes at Upward Bound for the exams to avoid installing this incredibly intrusive software on my computer. The processes of this software are reminiscent of a Trojan/Root Kit virus.



 



I wanted to make you aware that despite Examity claiming its software is "secure" and "safe to use," this software is one simple exploit away from being turned against the user, which could result in the loss of intellectual property, personal information such as bank account numbers, passwords, even identity theft, and a slew of other problems. Increasing the chance of "proving" academic integrity should not outweigh the student's rights to privacy and security. Barton should consider revising their "proactive" approach to ensuring academic honesty, opting for a more honor-based system, which, of course, will be less effective at identifying academic dishonesty. However, Examity isn't going to stop students from cheating either. There is always a way around any system. As a teacher, I know firsthand how crafty students can be. Furthermore, there will never be a time in a student's career when they cannot use outside resources to help them solve a problem. In my opinion, using this program is a classic case of the ends not justifying the means. Students will still cheat on tests proctored by Examity, the only difference is they have to be a little more creative about it, and they now have malware voluntarily installed on their computers. I hope you receive this email knowing that I am well-meaning. My intentions are only to draw attention to this alarming program and suggest that Barton take a different, less invasive approach to ensuring academic honesty.



 



Sorry for the lengthy email on a Saturday, and I apologize that I haven't completed the test sooner -- I just finished teaching the STEM summer academy for Upward Bound at K-State this past week, which tends to be very time-consuming. I will move forward with taking my test on the school's laptop and plan on reformatting it when the course is complete. Again, I only hope to have adequately conveyed my concern about Examity and proctoring software like it. Thank you for taking the time to read this email.



 



Best regards and happy 4th!



 



 



--
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Resources ICAI 2022.docx
International Center for Academic Integrity Spring 2022 Virtual Conference

Repeated Themes:

I. Culture: it is shifting, we must shift and develop

a. Student knowledge and expectations

b. Culture at large and pre-college experience

II. Student-Centered

a. Course redesign

b. Students as emerging scholars – bring them into the conversation

III. Educational remediation vs. sanctions

a. Central offices and shared AI instruction

IV. Faculty Buy-In to Drive the Culture



Sessions attended:

Chegg the Frenemy: https://www.youtube.com/watch?v=rz4m6Vvf0Io 

Found that expansive amounts of midterm test information shared on Chegg – the School of Business at Bow Valley College made significant changes to their course design to address the “breach.”

· Students post, Chegg community answers

· Students believe the marketing of "help source" 

· It is necessary for faculty to talk about Al violations

· Transparency of breaches

· Examples of ethical decision making 

· group scenarios & values

· Case studies 

· part of course curriculum

Instructor perspective 

· Quality control

① wanted to empower faculty to be proactive while being mindful of course load. ② Course design

· Flipped classroom

· Active learning (Group discussions, case studies, and collaboration boards)

· Authentic assessment was key and had to move away from test banks to build large midterm exams.

· Asynchronous courses used Brightspace Teams to emulate shared space of classroom.

Midterm exam changes: previous exam was large, high-stakes test worth 25%ish of final grade. Moved to

① 6 Low-stakes quizzes throughout the semester that covered same content

· Open-book quizzes that required 2-3 paragraph responses based on application of course vocabulary.

· Ongoing feedback of lower-stakes quizzes (worth approx.. 2.5% of final grade for each) reduced anxiety

· Relied on “Specifications Grading (Nilson 201 5) and “Everyday Rubric Grading” (Stutzman & Race 2004)

· Students earn grade

· Did this answer meet minimum specification to pass (yes or no)

· If yes – basic level (B-) or excellent (A – full points)

· If no – 0 points if effort is minimal

· Token system allowed for one retake during the course of the semester – everyone has a bad day – why punish for it?

· Tried multiple tokens – supported sloppy work and created more work for instructor to manage

② Group based oral exam for final

· 3 students in group 

· Provides peer accountability 

· less emphasis on proper grammar or organization of responses, students are able to simply “share” their knowledge

·  given scenario-take 10 mins to discuss as group-then instructor meets w/ group to discuss and ask about key concepts.

· each student is given turn to respond first then others reply.

· Group study usually happens prior to  and instructor may provide mock oral exams

· Instructor appreciates the ability to redirect when students misunderstand questions-its a dialogue 

· Uses Oral Exam Rubric by Dr. St. Maurice, Marquette (scored from Unacceptable - - Excellent)

· Comprehension

· Content knowledge

· Clear Communication

· Business Accumen 

* only 1 student preferred typical midterm  according to post-course surveys. 

misconduct cases in this course dropped by 50%

	Tracked AI by class, section, and assignment type

* also used for Nursing * 

? Innovation Team for assisting in the development of New assessment methods → moving away from traditional testing/quizzing methods? 

Program officers (admin. Assist.) track filings of conduct violations and asks for class, sect., and assessment and POs also have an active Chegg account.

Canvas has video/audio option in quizzes

Breaking Barriers: Highlighting the Hidden curriculum of Academic integrity: https://www.youtube.com/watch?v=d8diyXEZjH8 

* Presenter from Univ. of South Carolina (Have an excellent version of the Academic Development Center/Program)

Social learning theory - Bandura (1977) 

Hidden curriculum (Alsubaie 2015)

 Contextual Effects (McCabe& Trevino 1993, 1997) 

Reporting helps to address cultural norms.

Modeling of behavior by faculty

Recommends conduct probationary period w/ educational sanctions. * Become an Ambassador for Integrity

· build course g assignments w/integrity in mind.

· include homework activities to build integrity.

* Eliminate ambiguity → Explicit Expectations

· Have students develop honor code for class

· Place honor statements on all major tests, assignments

· scaffolding writing assignments with a focus on integrity

· Be upfront before tests -> open book vs. All resources

· Open book ⇒ allowable resources * hidden expectations of academic vocabulary

· small practice test that looks like and includes all same instructions of actual test.

· Workload calculators! (example of one: https://cte.rice.edu/workload ) 

· Ten principles of Academic Integrity for faculty (Pavela, Mccabe, & McDuff 2017). 

[image: ]



* * Reading Day * 

Quoting or Paraphrasing: Students’ preferences and their referencing habits: https://www.youtube.com/watch?v=BVpR_SfjpWs 

 watched students completing writing tasks (4 students only -Pilot project) real-time evaluation of writing product.

Martine.Peters@uqo.ca - authored studies

Students quote more than paraphrase and give sources more with quotes than with paraphrase – indicating they “know” better when direct quoting, may not know how to paraphrase as tool for integrating information. 

Student without sources at all in high school 

Best writer gave the least amount of sources.

Originally evaluated 4 categories (quote w/source, quote w/o source, paraphrase w/source, paraphrase w/o source) determined that they needed to evaluate for 5th category = Paraphrase so similar to text that was too close so became plagiarism. => "insufficient paraphrase" ↳ unintentional 

*Hyytinen, Lofstrom, et Lindblom-Ylanne 2017 - Mastering Paraphrase 

*Schwab, Rossiter, {Abbott 2013)

information ubiquity (Tik Tok ex)

↳ where does original information begin?

Researcher believes that that lack of skill leads to plagiarism 

?type of lack of references on paraphrase? Did it change when students were paraphrasing data vs concepts? (did not study this could be considered for future research)

Responding to Academic Misconduct with Educational Intervention: https://www.youtube.com/watch?v=7sxtajRXLVA .

Office of Academic Integrity and Accountability at University of Maryland Glogbal Campus

AI tutorial creative Commons 

?Badges in LMI?

Ethics Activity W/Core values

[image: cid:BC0CFCFB-0C12-46CB-8D72-85643A6169EF]↳ leads to Ethics Statement Teachable moments-faculty don't use misconduct language use teaching language 

it becomes a violation when...no improvement or continuing violations – then consult with AI office

homework help sites are now considered "typical" and not misconduct. – must teach that homework sites are not helpful, allowable, or for education. It’s a recognition of cultural shift and teaching to the shift.

Created pre-made modules for use by instructors as a part of remediation Activities of modules → leads to tokens/badges? 

Often students are “well-intended” & “got desperate” 

Cultural shift for misconduct: As an institution, they are discouraging conduct sanctions for AI want all instances to be teaching moment – each class is a fresh start – unless repeat offenders in multiple classes and the conduct office becomes aware. Philosophy:  

[image: cid:8BE88600-E288-49DE-853B-7A886E8E0D3B]

Remediation provided:

· video (typical "what students do when they don't know how.")  - can’t find this video and am now uncertain of the reference in my notes…

· student reflection on developing new learning letter to future self 

· Activity in locating and using approved resources.

Case managers. → not yet tracking effects of remediation

Provide Suggested language for faculty

Process for remediation/documentation:  Students write a reflection paper to address activities when goes through AI office, but when recommended for faculty to "assign" it is about seeing the change in future work, not ensuring educational sanction was complete – a strong shift in purpose of remediation activities

A lot of concern about students and multiple teachable moments made within comments and provided during question and answer time. 

Presenter response, if student doesn’t learn the lesson:  "that bus is going to come around again."

integity@umgc.edu 

Other schools note they require "teachable" interventions and distinguish between level 1 and level 2 offenses for tracking across courses. 

Did not provide very clear answers on implementation of process for late and end of term assignments or multiple new opportunities.

Creating and piloting a student-centered Academic Integrity Education: A workshop for sharing ideas and kick starting plans. https://www.youtube.com/watch?v=xPdydzem54U 

CLASS: Center for learning and student success – Syracuse University provide student support and manage Academic Integrity

increasing # of cases after Covid → this is a theme of this conference.

~ Student expectations have changed-or at least have been affected

* course-hero and chegg 

Hidden curriculum : “Gap between student and faculty/staff understanding of academic expectations”

Pixton software to create graphic cartoons

Created holistic educational model

① Culture of the Acad. Institution 

(2) How to be a "savvy consumer" => how they addressed unallowed resources and focused on free and authorized resources from institution

③ unique to course 

④ Why of citations and research culture 

⑤ Types of readings

I will statements for academics and wellness: plans to use resources

[image: cid:5276FFA3-8555-45BD-92C3-81B4AAA9CA5E]

Getting help and Evaluating Outside resources (module 2)

Collaborating appropriately and Communicating honestly (module 3)

· email activity about professional email to make a request

· build the email assignment. 

Chain of scholars ↳ show images of people you are learning from and building upon...

integrated into classes to make it a part of their course grade.

· Who “owned" the modules/ grades?

· completion of curriculum was managed by CLASS. 



Revising Student Sanctioning Letters to Welcome Genuine Personal Insight. https://www.youtube.com/watch?v=qNQeGXyXGZ4 

Educational Sanction – Growth Mindset reflection letter



[image: cid:E3C0ED69-9B8A-4C9B-8C2B-C389BB7C4BF4]



Educational Sanction – AI Reflection Paper (Future planning)



 



Revising Student Sanction Letters Presentation





Began by creating learning outcomes for Academic misconduct process

Washington University’s Learning Outcomes (in development)



As a result of the student conduct process, students will be able to: 

1. Articulate their rights and responsibilities as a Washington University student as defined by the Student Conduct Code. 

2. Reflect on how their actions impact themselves and their communities.

3. Identify tools and support systems that will aid in their ethical decision-making moving forward. 



We would like for these to be located:

· On the Student Conduct webpage

· In the “intake form” for student conduct meetings

· In sanction letter prompts/assignments

· In conversations with hearing officers



If our process is restorative and educational in nature, it needs learning outcomes to be measured.

online worksheet → 1 on 1 mtg → Reflection mtg/assignment

Only you can make changes in your behavior…

growth mindset for AI:

what steps will you take? Final reflection choices:

Future planning

Growth mindset

Personal Core values 

learning style preferences

What other decisions were possible? 

Don’t write reflection assignments toward a performative answer.

 “Not Everybody's doing it”: Real-world randomized control trial of salient messaging to reduce student cheating. https://www.youtube.com/watch?v=FXTrJcEemME 

Using nudges to discourage academic integrity violations

· [image: cid:1FFB42F1-1233-441B-A554-10235BBF65B1]Timely, carefully crafted reminders to students that integrity matters to nudge students & help them resist temptations to cheat.

· Interestingly, there were questions about previous researchers’ (those that studied nudges in other fields) integrity- 

· ~ evidence that pledges might increase cheating...

· you are an emerging scholar, or a peer

· Cheating as learning-preventive

· reframe test as assessment of learning w/student

· "not a moral failing"

· integrity commitment (ques. 1)  and integrity affirmation (last ques.)

* Conducted a Field Experiment (20 courses w/ high historic rates of cheating) (randomized students w/in study Messages Types: 

· Quantitative – just the numbers

· Qualitative - video -youtube UC Sandiego

· Integrity messages as read by students: https://www.youtube.com/watch?v=PDiSoTzkKPo 

· social norms 

· Alternative  -  individuals who were successful despite accepting low grade or failure

· Control - Just policy

No significant effect of reported cheating

· marginal increases and decreases based on messages

Best predictor of cheater is perception of peer's cheating prevalence – if students believe others are cheating or that they can get away with cheating, they are more likely to cheat



peer messages may be more impactful

Self-reported cheating rates are consistent, instructor-reporting is less → affects student perceptions & belief in culture. 

Only 56% open rate 

Be wary of sending the message that cheating is common, as it may increase cheating

Focus on peer-to-peer 

there is definite theme of culture/international understanding

definition of cheating as a spectrum: used ICAI's definition w/7 behaviors Scenarios- what should the sanction should be?

Add question about perceptions of cheating (perceived prevalence) in course, or or perceptions of faculty’s belief/approach to cheating on course evaluations

*It to "randomize" messages on university computers or pop-up message

Small, Scalable, and Significant: Steps to and Strategies for an Adaptable, Accessible Pedagogy of Integrity. https://www.youtube.com/watch?v=zUa6CdDnt04 





 "Our Cheating Hearts?" In first year Academic Writing course

Univ. of British Columbia 

Kier: wanted to move away from punishing students for knowledge they do not have. move from moral outrage to educational opportunity 

RQ: what can we do differently...

small-scale changes produce significant results!

Self-study: what more do we want to learn about ourselves?

 Create common goal/framework 

"Academic integrity is a concept, mindset, and set of skills/ practices that can be taught/learned”

Academic misconduct may be a "symptom" of other issues.

Academic integrity tool kit 

① set, (and reset) expectations early & often

+ syllabus statement

AI learning outcome for course

integrity criteria in evaluation section.

+ in-class activity: define AI

what is it? Why does it matter?

Discussion

Class agreement as understood in this classroom.

② Make AI meaningful beyond rules & classroom → the How & why

+ class discussion of How & why- future planning

+ case studies 

③ Design assessment to reward academic integrity

+ scaffolding

+ peer-review

+ specific vs. generic topics

+ oral components

+ Exams: open-book, application/scenario-based and/or  2- stage

+ Required post-submission self-reflection or assessment

④ Anticipate and learn about ongoing academic integrity challenges

 + Normalize asking questions

 + Define academic terms "originality"

 + Have students identify problems & suggest solutions

 + Be explicit 

(5) Recognize AI as a "hidden curriculum"

 + check assumptions about what "everyone knows"

 + Academic skills

 + It’s ok to ask for extension-late penalty => students don't know how to ask or what to ask – need to assist with developing a sense of belonging

 + Ask & listen to students about Barriers.

Deadlines & time Banks → Buffer



Additional Resources:



Lancaster, T. Commercial contract cheating provision through micro-outsourcing web sites. Int J Educ Integr 16, 4 (2020). https://doi.org/10.1007/s40979-020-00053-7  

https://edintegrity.biomedcentral.com/articles/10.1007/s40979-020-00053-7#citeas

Identifying Challenges in Writing Across Borders Workshop Series – Queens University - https://www.queensu.ca/ctl/programs-and-events/programs-all/identifying-challenges-writing-across-borders-workshop-series



Reconceptualizing Contract Cheating – Stess







Plagiarism on TikTok – Creators strike:  https://www.npr.org/2021/06/27/1010676975/tired-of-not-getting-credit-for-new-trends-black-tiktok-creators-go-on-strike and Dubsmash creators want credit:  https://www.npr.org/2020/12/30/951627331/dubsmash-creators-of-color-say-they-deserve-credit-and-money-on-tiktok and another article about TikTok and ethical credit:  https://marquettewire.org/4028013/opinion/beg-crediting-tiktok-content-ethical-for-creators/ 



Denney, V., Dixon, Z., Gupta, A. et al. Exploring the Perceived Spectrum of Plagiarism: a Case Study of Online Learning. J Acad Ethics 19, 187–210 (2021). https://doi.org/10.1007/s10805-020-09364-3

https://link.springer.com/article/10.1007/s10805-020-09364-3#citeas 



Course Design Integrity Checklist for Instructors







Teaching the Teachers: To What Extent Do Pre-service Teachers Cheat on Exams and Plagiarise in Their Written Work?:  https://link.springer.com/chapter/10.1007/978-3-030-83255-1_16 



Ethics and Integrity in Educational Contexts ebook series:  https://www.springer.com/series/16725 



Role of Instructor as Integrity Ambassador:  https://www.frontiersin.org/articles/10.3389/feduc.2019.00099/full 



Creative liars: The relationship between creativity and integrity - https://www.sciencedirect.com/science/article/abs/pii/S1871187112000727  



Education as a Financial Transaction: Employment and Contract Cheating:  https://link.springer.com/chapter/10.1007/978-3-030-83255-1_11 



What Predicts Cheating







Pecorari, D., & Shaw, P. (Eds.). (2018). Student Plagiarism in Higher Education: Reflections on Teaching Practice (1st ed.). Routledge. https://doi.org/10.4324/9781315166148 (ebook) https://www.taylorfrancis.com/books/edit/10.4324/9781315166148/student-plagiarism-higher-education-diane-pecorari-philip-shaw 



Chegg data scraping:







Creative Liars: The relationship between creativity and integrity:  https://www.sciencedirect.com/science/article/abs/pii/S1871187112000727 



From Crisis to Opportunity: Turning Questions and “Plagiarism” into Conversations about Linguistically Responsive Pedagogy:  https://onlinelibrary.wiley.com/doi/epdf/10.1002/tesq.3082 



J.M. Gullifer & G.A. Tyson (2014) Who has read the policy on plagiarism? Unpacking students' understanding of plagiarism, Studies in Higher Education, 39:7, 1202-1218, DOI: 10.1080/03075079.2013.777412  

https://www.tandfonline.com/doi/abs/10.1080/03075079.2013.777412



Rational Ignorance in Education

A Field Experiment in Student Plagiarism - http://jhr.uwpress.org/content/47/2/397.short 



Sarath Nonis & Cathy Owens Swift (2001) An Examination of the Relationship Between Academic Dishonesty and Workplace Dishonesty: A Multicampus Investigation, Journal of Education for Business, 77:2, 69-77, DOI: 10.1080/08832320109599052  

https://www.tandfonline.com/doi/abs/10.1080/08832320109599052



Shades of Gray on Student Cheating:  https://www.insidehighered.com/news/2021/12/07/what-students-see-cheating-and-how-allegations-are-handled?fr=operanews 



A Spike in Cheating since the Move to Remote:  https://www.insidehighered.com/news/2021/02/05/study-finds-nearly-200-percent-jump-questions-submitted-chegg-after-start-pandemic  

<<and with a little irony… here is the first ad listed on this page





[image: ]

Detecting and Preventing Cheating in Exams: Evidence from a Field Experiment

“By contrast, signing an honesty declaration doubled cheating relative to the control group. Complementary experiments suggest that the declaration backfired because it weakened the social norm of academic integrity.”  http://jhr.uwpress.org/content/early/2021/10/07/jhr.0620-10947R1 
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How do people learn? 



 Academic Integrity Program Reflective Letter: Growth Mindset.  
 



 



Hello, 



Thank you for beginning this reflective growth process. Academic Misconduct was at 



least one of your past behavioral choices. What will your future choices be? One of 



our roles in the Academic Integrity Program is to invite you to reflect on how you 



might change your future choices and act with academic integrity in our community of 



shared values.  



Here, you will complete an activity designed to teach you about yourself, then write 



reflectively in response. Ideally, this will offer you a moment to intentionally grow as a 



person and learner. Since writing is a meaning-making and discovery activity and not 



a recording activity, remember that any of the activities’ ‘results’ are not very 



important— what’s important is how you reflect upon and grow from considering the 



results. All activities and reflective writing prompts are designed with this key tenet 



in mind: We approach personal fulfillment and meaningful living when we understand 



how we learn and what we value.  



Sincerely, 



Sarah Wilson 



Academic Integrity Program Director 



 



Purpose & Context  



A growth mindset is THE foundation for how human learning happens. People learn by doing— 



by problem-solving, asking for help from tutors and teachers, engaging and trying different 



approaches, and so on. This is why we want to help everyone reject academic misconduct— it 



prevents you from learning by doing.  



People with a growth mindset are more likely to choose to learn by doing. They make this 



choice because they understand that the process of doing and trying is learning in action. 



Growth mindset and fixed mindset are opposite attitudes that people can have toward learning.  



● Did you know that only a growth mindset is a real representation of the learning 



process? 





https://www.boisestate.edu/policy/student-affairs/code-of-conduct/


https://www.boisestate.edu/academic-integrity/


https://www.boisestate.edu/president/values/statement-of-shared-values/


https://www.boisestate.edu/president/values/statement-of-shared-values/


https://www.insidehighered.com/blogs/higher-ed-gamma/writing-thinking?utm_source=Inside+Higher+Ed&utm_campaign=17e524bdb2-DNU_2021_COPY_02&utm_medium=email&utm_term=0_1fcbc04421-17e524bdb2-236933294&mc_cid=17e524bdb2&mc_eid=4306d9fa9e


https://www.insidehighered.com/blogs/higher-ed-gamma/writing-thinking?utm_source=Inside+Higher+Ed&utm_campaign=17e524bdb2-DNU_2021_COPY_02&utm_medium=email&utm_term=0_1fcbc04421-17e524bdb2-236933294&mc_cid=17e524bdb2&mc_eid=4306d9fa9e








 



● Did you know that people who cling to fixed mindsets say they’re more likely to try 



cheating after a failed attempt at something? 



● Did you know that students who understand how a growth mindset works also find 



success more often? 



So what is a growth mindset, and how can you cultivate your own? 



Activity  



Choose your learning format:  



● Watch Carol Dweck’s TED Talk, “The power of believing you can improve,”  



● OR read her TED Talk transcript.  



● Would it help to see a simplified visual representation? Scroll through this article to its 



“Two Mindsets” visual graphic. 



● Want to learn about the neuroscience of growth mindset and process learning in the 



brain? Skim “The Science” of Growth Mindset. 



 



Next, it’s time to assess yourself and reflect. Do you have a growth mindset yet?  



● Take Carol Dweck’s mindset quiz to see where you can grow. (You'll submit the results 



to our program). 



Reflective Writing 



Finally, please answer the following questions in your Reflective Writing Document: 



1. What was one thing you heard in the TED talk that interested you? 



2. Can you define ‘growth mindset’ in your own words? (Please use less than 20 - keep it 



simple!) 



3. Why do you think someone with a fixed mindset is more likely to avoid the process of 



struggling in learning by cheating? 



4. Overall, what did your quiz results show you about your current mindset? 



5. Did your results surprise you? Why or why not? 



6. What opportunities do you have to grow your growth mindset? (Everyone always can, no 



matter how accomplished.) 



a. How did a growth mindset or lacking a growth mindset play a role in your 



decision-making that led to the incident of misconduct you were responsible for? 



If it wasn’t present, what other factor drove that decision you made? 



b. What did you lose out on by participating in academic misconduct, which is 



learning-preventive? 





https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve?language=en#t-119784


https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve/transcript?language=en


https://fs.blog/carol-dweck-mindset/


https://www.mindsetworks.com/science/


https://blog.mindsetworks.com/what-s-my-mindset








 



c. How could considering a growth mindset help you engage more confidently in 



challenging projects, coursework, and problem-solving in your future classes? 



7. What kinds of help-seeking behaviors (like visiting the Writing Center or attending a 



Learning Assistant session) might help you embrace your growth mindset? 



 



8. Free space— anything else on your mind that you’d like to add? 



 





https://www.boisestate.edu/writingcenter/


https://www.boisestate.edu/aasc/academicsupportservices/free-in-person-tutoring/
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Academic Integrity Reflection Paper



Purpose:
Your instructor found you responsible for either academic negligence or dishonesty due to your past
choices. What will your future choices be? One of our roles in the Academic Integrity Program is to
invite you to reflect on how you might change your future choices, and to invite you to act with
academic integrity in our community of shared  values.



Only you can make changes to your behavior.



This paper is designed to help you describe three actionable behavior changes you can make to
promote your academic integrity and growth as a learner and individual. People are more likely to
complete things that they write down, rather than things they just think about.



Prompt:
1. Set your purpose: Why are you in classes at Boise State? Write an introduction to yourself as a



learner. Explain your future career goals, and the degree-path you are seeking (your major/
minor). If you have not yet chosen a degree path, describe what interests you.



2. Describe your future behavior: Next, write three bullet points that describe your concrete
behavioral changes. Describe actions you can see a person do if you observe them.



Poor example:
● I will do a better job at assigned readings.



Good example:
● I will print my readings out for class because I struggle to read and cite from



online reading. I will also read the intro and conclusion first and have a highlighter
ready to mark important parts of them. I will only recycle them at the end of the
semester after class ends.



3. Reflect: How will these behaviors help you learn with academic integrity? How will they help you
develop yourself and ‘learn by doing,’ instead of preventing your own learning through academic
misconduct? How could you transfer these behaviors into future workplaces or careers?



Minimum of 300 words in Times New Roman font (no maximum). Because this is a personal reflection
and planning piece, it requires no sources unless you want to include links to APA guides or campus
resource pages (like tutoring centers). Be sure to answer every question or prompt-piece.



Please include a heading with your name and student ID number.



Due Date & Submission:
Upload to your Advocate portal by the date listed in the email where you received this document to
complete this sanction. If you have questions, you may email academicintegrity@boisestate.edu



Everything is the curriculum. Learn by doing.





https://www.boisestate.edu/policy/student-affairs/code-of-conduct/


https://www.boisestate.edu/academic-integrity/


https://www.boisestate.edu/president/values/statement-of-shared-values/


mailto:academicintegrity@boisestate.edu
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Revising Student Sanctioning 
Letters to Welcome Genuine 
Personal Insight



Presented by:



Madison Hansen
Assistant Director, Student Conduct 
& Community Standards,
Washington University in St. Louis 



Sarah Wilson
Academic Integrity Program 
Director,
Boise State University 



SM











Workshop Agenda:



1. Introduction
a. Essential Questions
b. Transparency’s role
c. Learning Outcomes
d. Groups: Activating Prior Experiences



2. Examples of ‘Welcoming Genuine Personal Insight’
3. Groups: Task-choice workshop
4. Closing & Questions



Take Homes: handout overview, 5 sample letters, existing program 
assessment advice



S











Intro:
The purpose of sanctions in conduct



Sanctions: officially assigned educational or developmental tasks following 
an incident of misconduct. 



Sanctions are designed to:
● Historically - sometimes punish
● More contemporarily



○ offer accountability to responsible person
○ Offer future-growth and forward movement options that exclude past 



choices



M











Intro:
Sarah and Madison’s Essential Questions:



1. Do our existing sanctioning practices support student growth, 
and prevent recidivism? 



■ If they do, what are the effective aspects? 
2. Classic Reflective Letter Sanction Prompts often ask students 



to look backward. Is that productive for their self-regulating 
development?



3. Can bringing transparency to sanctions make them more 
effective?



S











Transparency Presence:



Welcoming genuine personal 
insight starts with 
practitioners being open, 
honest, and genuine, too. 



M



With our students



With co-practitioners



Between institutions











Intro:
Workshop Learning Outcomes:



Participants will:
1. Consider how to leverage ‘writing as a meaning-making activity’ within 



student conduct settings.



2. Experience and practice ‘writing as a meaning-making’ activity during the 
session.



○ metacognition



S











Activating Prior Experience: 5 mins



1. Think of a time you helped a student to course-correct a mistake. (This 
could be a sanction or intervention, or something less formal). 



3 minutes:



1. Write: What particular sanction/ intervention do you often use in that 
situation? (You’ll use this one for the rest of the workshop)



a. Write: Describe a time it was effective.
b. Write: Describe a time it was maybe not effective.



M











Breakout Rooms: 
Intros & Sharing - 5 mins



1. Introduce yourself. You might include:
○ Preferred pronouns
○ job title
○ city of residence or institution
○ other information you’d like to share



1. Share one thing - what is one thing you wrote about?



Extra time? - Are there any parallels or patterns between what your group 
chose to write about?



S











Main Room: 1 min



Two share outs?











Example 1: Transparency



Learning Outcome Development 
Process



Transparent Process Between 
Institutions



M



Between institutions



With co-practitioners



With our students











Example 1: Transparency in Learning Outcomes



Start with benchmarking for developing learning outcomes: 



● What are peer institutions’ learning outcomes?
● How can we align with best practices/ensure transparency around 



learning outcomes for all involved?
● How will we assess learning outcomes and inform stakeholders of our 



progress?



M











Example 1: Refined Learning Outcomes



As a result of the student conduct process, students will be able to: 
1. Articulate their rights and responsibilities as a Washington University student as defined by the 



Student Conduct Code. 
2. Reflect on how their actions impact themselves and their communities.
3. Identify tools and support systems that will aid in their ethical decision-making moving forward. 



These will be located:
● On the Student Conduct webpage
● In the “intake form” for student conduct meetings
● In sanction letter prompts/assignments
● In conversations with hearing officers



M











Boise State’s 1st Incident Sanction Series:



Online Workshop 



(Student Code of 
Conduct & Academic 



Integrity)



1-1 Meeting



Accountability, 
Reflection, Referrals, 



Future Planning



Reflection Letter



Welcoming Genuine 
Personal Insight



Incident Conclusion











Example 1: 
Welcome Mini-Letter



Start with transparency with students:



SCo-developed at Boise State with:
● Kate Law, Asst. Dean
● Jillian Krulac, Program 



Coordinator
● Michelle Tassinari (LPC), 



Suicide Prevention Coordinator











Example 1 - 2: What kinds of questions can 
‘welcome genuine personal insight’?



S



Focus on: Behavior











Example 3:



M



Focus on: Academic Integrity











Example 4:



M



Focus on: imagining future decisions











Example 4:



M



Focus on: closing reflection











Back to Breakout Rooms



Big Picture:



Writing Learning Outcomes (LOs)



Get Specific:



Writing questions to help students 
meet LOs



Choice of Tasks:











Share Out, Questions, & Conversations



What’s on your mind?



For you:



● Sample sanctioning letters for adaptation or inspiration
● Handout with today’s main ideas and our contact information



SM
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“Small, Scalable, and Significant: Steps to and Strategies for an Adaptable, Accessible Pedagogy 
of Integrity” 
Dr. Laurie McNeill (laurie.mcneill@ubc.ca) 
 
Resources I mentioned today: 
 



• Eaton, Sarah and Julia Christensen Hughes, eds. 2022. Academic Integrity in Canada: An 
Enduring and Essential Challenge. Springer. Open access (link takes you whole 
book):  https://link.springer.com/content/pdf/10.1007%2F978-3-030-83255-1.pdf 



 



• My chapter in that book:  McNeill, Laurie. “Changing “Hearts” and Minds: Pedagogical and 
Institutional Practices to Foster Academic Integrity.” Academic Integrity in Canada: An Enduring 



and Essential Challenge, edited by Sarah Eaton and Julia Christensen Hughes, 487-503. Springer 



(link takes you to TOC): https://link.springer.com/content/pdf/10.1007%2F978-3-030-83255-1.pdf 
 



• “Cheating Hearts” faculty-developed resources: Academic Integrity Faculty Resources 
https://learningcommons.ubc.ca/faculty-resources/academic-integrity/ 



 



• UBC’s (new!) academic integrity website: https://academicintegrity.ubc.ca  
 
References from today’s presentation:  
 
Bretag, Tracey, et al. (2011) Core elements of exemplary academic integrity policy in Australian 



higher education, International Journal for Educational Integrity 27: 3-12.  
Colella-Sandercock, J., & Alahmadi, H. (2015). Plagiarism education: Strategies for instructors. 



International Journal of Learning, Teaching and Educational Research, 13(1), 76-84. 
Eaton, S. E. (2021). "Academic Integrity for Teaching and Learning: Insights for Ethical Practice.” 



Keynote, UBC Academic Integrity Week. University of British Columbia, Oct 19, 2021. 
Eaton, Sarah and Rachael Edino. (2018) Strengthening the research agenda of educational 



integrity in Canada: a review of the research literature and call to action. International 
Journal for Educational Integrity 14:5, 1-21. https://doi.org/10.1007/s40979-018-0028-7 



Eaton, S. E., Guglielmin, M., & Otoo, B. (2017). Plagiarism: Moving from punitive to pro-active 
approaches. In A. P. Preciado Babb, L. Yeworiew, & S. Sabbaghan (Eds.), Selected 
Proceedings of the IDEAS Conference 2017: Leading Educational Change Conference 



Kier, Cheryl. (2014) How well do Canadian distance education students understand plagiarism? 
The International Review of Research in Open and Distributed Learning, 15(1), 1-11.doi: 
http://dx.doi.org/10.19173/irrodl.v15i1.1684  



Lang, James. (2016) Small Teaching: Everyday Lessons from the Science of Learning. San 
Francisco, CA: Jossey-Bass/Wiley. 



Roig, Michael. (1997) “Can Undergraduate Students Determine Whether Text Has Been 
Plagiarized?” The Psychological Record, 47,113-122   



Toffler, Alvin. (1970) Future Shock. Penguin. 
Wilkinson, Jenny. (2009) Staff and Student Perceptions of Plagiarism and Cheating. 



International Journal of Teaching and Learning in Higher Ed. 20, 2: 98-105. 





mailto:laurie.mcneill@ubc.ca


https://link.springer.com/book/9783030832544


https://link.springer.com/book/9783030832544


https://link.springer.com/content/pdf/10.1007%2F978-3-030-83255-1.pdf


https://link.springer.com/book/9783030832544


https://link.springer.com/book/9783030832544


https://link.springer.com/content/pdf/10.1007%2F978-3-030-83255-1.pdf


https://learningcommons.ubc.ca/faculty-resources/academic-integrity/


https://academicintegrity.ubc.ca/
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Reconceptualizing Contract 
Cheating as Part of the 
Stress Process Model



ICAI Annual Conference March 9, 2022



Primary Presenter: Corrine D. Ferguson



Co-Presenters: Margaret A. Toye, Sarah Elaine Eaton, Sheryl Boisvert 











2



Acknowledgement of Territory
Bow Valley College is located in the traditional territories of the Niitsitapi 
(Blackfoot) and the people of the Treaty 7 region in Southern Alberta, which 
includes the Siksika, the Piikani, the Kainai, the Tsuut’ina, and the Iyarhe 
Nakoda. We are situated on land where the Bow River meets the Elbow 
River, and that the traditional Blackfoot name of this place is “Mohkinstsis” 
which we now call the City of Calgary. The City of Calgary is also home to 
Métis Nation of Alberta, Region III.



https://bowvalleycollege.ca/our-stories/2021/homepage/whats-in-a-name
Copyright: Scott Bennie Photography





https://bowvalleycollege.ca/our-stories/2021/homepage/whats-in-a-name








Objectives



Describe the Stress Process Model and each 
element in the model



Explain how the Stress Process Model can be 
used to explore contract cheating 



Discuss what using the Stress Process Model 
can add to our understanding of contract 
cheating  











Presenters
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Corrine D. Ferguson, M.A. 
Instructor, School of Community 
Studies, Bow Valley College 
Calgary, Alberta, Canada
cferguson@bowvalleycollege.ca



Margaret A. Toye, Ph.D. 
Associate Dean, School of 
Community Studies, Bow Valley 
College
Calgary, Alberta, Canada
mtoye@bowvalleycollege.ca





mailto:cferguson@bowvalleycollege.ca


mailto:mtoye@bowvalleycollege.ca
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Sarah Elaine Eaton, Ph.D.
Associate Professor, Werklund 
School of Education, University of 
Calgary 
Co-Chair of Contract Cheating 
Working Group for the Alberta 
Council on Academic Integrity (ACAI)
Calgary, Alberta, Canada



Sheryl Boisvert, B.Ed, CPA, CGA 
NorQuest College 
Co-Chair of Contract Cheating 
Working Group for the Alberta 
Council on Academic Integrity (ACAI)
Calgary, Alberta, Canada











Our Thought Process
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▪ When speaking with students who 
have engaged in cheating behaviours, 
many seem to attribute their 
behaviour to the occurrence / 
existence of multiple stressors both 
in the academic and non-academic 
context.



"Burnout & Stress" by Hangout Lifestyle is licensed under CC BY 2.0





https://www.flickr.com/photos/60851965@N02/5859665794


https://www.flickr.com/photos/60851965@N02


https://creativecommons.org/licenses/by/2.0/?ref=openverse&atype=rich








Here is What We Surmise About Our Students:
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✓ Bow Valley College students tend to be a widely 
diverse group



✓ They also take on a multiplicity of roles in their daily 
lives. 



✓ The potential for stress resulting from multiple and 
sometimes potentially conflicting roles is high for our 
students.



✓ This may be exacerbated by current unstable 
conditions produced by the pandemic.      https://pixabay.com/illustrations/diversity-people-heads-humans-5582454/











Research on Contract Cheating



▪ Previous research has shown that stress is one of the factors that 
contribute to contract cheating behaviours (Newton, 2018)



▪ Academic integrity research on stress comes mainly from the social 
sciences, including criminology (e.g., Smith et al., 2013; Rundle et al., 2019) 
or psychology, with the theory of planned behaviour being a common 
framing (e.g., Tindall et al., 2021)



▪ We set out to explore how the stress process model rooted in the sociology
of mental health may help us frame contract cheating 



▪ Research into contract cheating in Canada has been limited, but has 
increased in recent years (e.g., Eaton et al., 2019; Stoesz & Loz, 2019; Rossi et 
al., 2019; Usick & Stoesz, 2021)



8











▪ Collaboration between Bow Valley College and Alberta 
Council on Academic Integrity funded by General Research 
Fund, Bow Valley College



▪ Purpose of the study is to explore contract cheating 
experiences of career program learners 



▪ Emphasis on creating evidence-based resources and 
supports to promote academic integrity 



▪ Explore how stress may help us better understand contract 
cheating behaviours



▪ Currently in the data analysis phase of this research



▪ We share our ideas to suggest a new theoretical framework



9



Project 
Background











Stress Process Model
• The stress process model has its origins 



in sociology of mental health 



• Sociological perspective about how 
society impacts the emotional lives of its 
members 



• “Personal problems can be and often are 
reflections of the structures and contexts 
in which people lead their lives” (Pearlin 
& Bierman, 2013, p.337)



• Pearlin et al. (1981) is attributed to 
developing the original specification of 
the stress process



10
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Original Stress Process Model



Mental Health



OUTCOME



Social Resources
Coping



Personal Resources



Life Events Chronic Strains



SOCIETY
AND 



CULTURE



STRESSORS



RESOURCES



Modified Original Stress Process Model. Based on Pearlin et al (1981) (in Aneshensel, 2015).











Elements of the Stress Process Model
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Outcomes



• Consequence of the 
stressors (Aneshensel, 
1992; Pearlin & Bierman, 
2013). 



• Events and 
circumstances that 
challenge the capacity 
to adapt or act as a 
barrier to desired ends 
(Pearlin 1983; 
Aneshensel 1992; 
Wheaton et al., 2013),   



Stressors Resources



• Things that are drawn 
upon in reaction to stress, 
with the quality of 
reducing the impact of 
stressors (Aneshensel, 
1992; Pearlin & Bierman, 
2013).











13



Stressors



Stressors



Roles



Conflict vs 
Strain



Personal vs 
Network



Scale/Level



Stress 
Proliferation



Duration
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Resources



• Social support
• Type
• Source



Social Resources



• Mastery
• Self-esteem
• Self-efficacy



Personal Resources



• Coping Strategies
• Adaptive
• Maladaptive



Coping 



https://www.pinclipart.com/pindetail/ihoowTR_well-clipart-well-bucket-water-well-coloring-page/
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Outcomes



Mental health outcomes
Psychological



Biological outcomes
Physiological 



Practices of escapism
Behavioural



Role strains/blurring
Social











Stress Exposure vs Vulnerability
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Differences in responses or 
responsiveness to stress



Access to and use of resources are 
not uniformly distributed



Certain groups may lack 
resources that help mitigate 
stressors (Turner et al. 1995)



Differential Exposure Differential Vulnerability



Stress outcomes are not 
uniformly distributed



Position within the social system 
influences probability of 
experiencing stressors that lead 
to distress (Turner et al. 1995)











Application to Contract Cheating
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Differential 
Exposure



Stressful consequences (i.e., contract cheating behaviours) are not transient 
but are embedded or rooted in the social structures in which learners are 
located (Pearlin 1983; Thoits, 2010). 



That is, exposure to stress is unequally distributed in the student population 
and this fosters inequalities in cheating behaviours. 



Differential 
Vulnerability



Differential vulnerability to stressors focus on factors that can weaken the 
impact of stress (social and personal resources) on outcomes (Thoits, 2010). 
Initiation of these “assets” (Thoits, 2010, p.46) increases the learner’s ability 
to cope with the stressors. 
Social and personal resources that can act to dampen stress are unequally 
distributed such that structural barriers to accessing resources are largely 
dependent on positions of advantage or disadvantage within social 
structures. 











Mediating vs Moderating
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• Stressors erode the resources 



Mediating (Indirect effect)



• Resources mitigate the effects of disruptive events



• Resources dampen the effects of stress 



Moderating (Effect on strength of association) 











Application to Contract Cheating
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Explore the interconnections between stressors and social 
and personal resources



Does informational support from school peers buffer the 
negative effect of stress on contract cheating behaviour? 



Are there particular types of stressors that erode resources 
for some groups of learners?











Potential
▪ Conceptualizing academic integrity using the stress 



process framework may open new avenues toward our 
understanding of contract cheating 



▪ Avenues that transcend individual decisions and 
instead focus on the structural constraints that exert 
pressure on students 



▪ It is our hope that this framework will help advise 
institutions in developing learner supports toward 
cultivating a culture of academic integrity 











Summary



• Stressors, Resources, Outcomes



Describe the stress process model



• Differential Exposure vs Differential Vulnerability
• Mediating vs Moderating 



Explain how the model can be used



• Explore the structural constraints that put 
pressure on students



Discuss what using the model can add
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Course Design: Academic Integrity Checklist for Instructors 



✓  
 



DESIGNING A COURSE WITH ACADEMIC INTEGRITY IN MIND 



 I have read UBC's regulation regarding academic integrity and have included links to it within my syllabus (Vancouver and 
Okanagan). 



 I know what constitutes academic misconduct under UBC's regulation (Vancouver and Okanagan). 



 I know who to report to within my Faculty if I suspect a violation of academic integrity has occurred in my classroom. 



 I have communicated my expectations regarding academic integrity to my teaching assistants, markers and anyone else 
assisting me in the coming term. 



 I have modelled best practices regarding academic integrity when designing my presentations for the coming term (e.g., citing 
materials and images in PowerPoint presentations used throughout the term.) 



 I have made every effort to change examination questions and assignment questions each year. 



 I will use multiple versions of exams whenever possible. 



 I have scaffolded large projects into smaller chunks to avoid undue stress on students and inadvertently encourage academic 
misconduct. 



 I have provided my students with clear course objectives and learning outcomes and ensured that my assignments clearly align 
with my course objectives/outcomes. 



 I have provided students with enough time to complete all assignments and examinations and I have utilized UBC's Student 
Course Time Estimator. 



 I am aware of large group chat apps (GroupMe, Slack, WhatsApp, etc.) and will communicate my expectations regarding their 
use in my class with my students. 



 I am aware of tutoring websites (CourseHero, Chegg, Quizlet, etc.) and will communicate my expectations regarding their use 
in my class with my students. 



 I am aware of Paper Mills (schoolsucks.com, etc.) and will communicate my expectations regarding their use in my class with 
my students. 



 I have reviewed UBC's open Canvas modules on academic integrity and I have integrated them in my course, as appropriate 
(self-enroll and self-guided):  
1) Introduction to Academic Integrity;  
2) Academic Integrity Matters (AIM) for Unauthorized Collaboration and Cheating;  
3) Academic Integrity Matters (AIM): Writing and Plagiarism.  



 I have used UBC's Curriculum MAP to generate a syllabus pursuant of Okanagan or Vancouver Senate rules and I have used 
recommended language in my syllabus. 



 I am aware of student resources available to my students should they need support or feel that are being treated unfairly 
including the Office of the Ombudsperson for Students.  



 





https://academicintegrity.ubc.ca/


https://www.calendar.ubc.ca/vancouver/?tree=3,54,111,959


https://www.calendar.ubc.ca/okanagan/index.cfm?tree=3,54,111,959


https://www.calendar.ubc.ca/vancouver/?tree=3,54,111,959


https://www.calendar.ubc.ca/okanagan/index.cfm?tree=3,54,111,959


https://ubcoapps.elearning.ubc.ca/time-estimator/


https://ubcoapps.elearning.ubc.ca/time-estimator/


https://writing.library.ubc.ca/introduction-to-academic-integrity/


https://canvas.ubc.ca/enroll/FCTH7F


https://canvas.ubc.ca/enroll/ARGTWG


https://curriculum.ok.ubc.ca/


https://ombudsoffice.ubc.ca/?login
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ABSTRACT 



Many researchers have dwelled on the phenomenon of academic dishonesty (AD) or unethical behaviors within the 
academic environment. While this phenomenon can be explained by various factors, the current study investigates and 
presents a new structural model for determinants of AD. The predictors of AD that were found in the context of 
traditional and distance-learning courses in higher education are types of motivation, students' attitudes, personality traits, 
and cultural backgrounds (presented by country according to Hofstede's cultural dimensions theory). This study was 
conducted using a survey method of 2,357 students studying in six different academic institutes. Using structural 
equation modeling (SEM) the results indicate that the surveyed students tend to engage less in AD in online courses than 
in face-to-face courses. This notion is contrary to the traditional views and the research literature, therefore, having 
important practical implications for educators, institution and researchers dealing with course design development and 
institutional policy concerning pedagogical uses of digital technology.  



KEYWORDS 



Academic Dishonesty, Distance Learning, Online Courses, Motivation 



1. INTRODUCTION 



One of the largest and fastest growing segments of education is online learning (Kincey, Farmer, Wiltsher, 
McKenzie & Mbiza, 2019). A study by Higher Education Reports Babson Survey Research Group in 2018 
revealed a growth at public institutions grew by 7.3 percent, and private non-profit institutions grew by  
7.1 percent in United States (Seaman, Allen, and Seaman, 2018). Convenience and flexibility are what 
students’ value when deciding to enroll in online courses. (Toufaily, Zalan, & Lee, 2018). Copious research 
suggests that online and classroom-based instruction result in equivalent outcomes for student in most higher 
education settings. (Shea & Bidjerano, 2018). 



Academic dishonesty (AD) is a long-standing, culturally dependent, universal phenomenon relate to what 
is right or wrong (Martin, Rao, and Sloan, 2011; Peled and Khaldi, 2013). It is an important issue in 
education (Yang, Huang, and Chen, 2013) that continues to be a pervasive problem in the academic arena 
(Arnold, 2016), as most students have engaged in academic misconduct at some point of their careers 
(Stuber-McEwen, Wiseley, and Hoggatt, 2009). According to Jones (2011), the 92% of surveyed students 
report that they had cheated at least once or knew someone who had.  



The scholarly research ascertains that online cheating is prevalent over traditional forms (Chuang, 2015; 
Fontaine, 2012; Kennedy, Nowak, Raghuraman, Thomas, and Davis, 2000). For example, Kennedy et al. 
(2000) surveyed students in many different academic areas and showed that 64% of 69 faculty members, and 
57% out of 172 students, felt that cheating was easier in online exams. The belief that cheating is easier in 
online exams is also indicated in the research of King, Guyette and Piotrowski (2009) where 73.6% of 121 
undergraduate business students agreed that it was easier to cheat online. 
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Many reports show that students admit that they are more likely to cheat in online courses. Chapman and 
colleagues (Chapman, Davis, Toy, and Wright, 2004) found that 24% of 824 business students indicated that 
they had cheated on an electronic exam, and that 42% of them claimed that if given the opportunity, they 
would cheat in electronic exams. Students also indicated that electronic testing was one of the several 
important, situational determinants related to the probability of cheating. Lanier (2006) found that 41.1% of 
the students surveyed admitted to cheating in online courses. Watson and Sottile (2010) surveyed 
undergraduate and graduate students across many academic fields and found that students were significantly 
more likely to obtain answers from other students during an online test or quiz. 



To test traditional beliefs that online cheating prevails over traditional forms of cheating, and focusing on 
students cheating propensity, we surveyed 2,357 undergraduate students, enrolled in online courses, and 
compared to face to face courses. We have controlled the following predictor variables - personality traits, 
motivation, attitude toward academic dishonesty and cultural differences (by country). 



The scholarly research has addressed various factors explaining the concept of AD. One such factor 
relates to the quick development in the field of Instructional Technology, which has resulted in the 
proliferation of online courses. Since these courses lessen the personal contact between students and faculty 
members, students are provided with a greater opportunity to engage in academic misconduct (Peterson, 
2019; Walker, 2010). Thus, online courses, in contrast to traditional classroom courses, may contribute to 
students engaging in higher levels of dishonesty. The reason for this is that they feel more “distant” or 
separated from others (Kelley and Bonner, 2005). 



Other studies have determined the availability and the accessibility of digital information as factors 
affecting AD (Cole et al, 2018). Some claim that this has made plagiarism more common due to the ease of 
copying and pasting the work of others while claiming it is one's own (Lehman and DuFrene, 2011; Walker, 
2010). The students' lack of perception and understanding of institutional policy regarding academic 
dishonesty (Ewing, Anast, and Roehling, 2016; Şendağ, Duran, and Fraser, 2012) may be another element 
encouraging misbehavior. 



The scholarly research has also shown that: societal factors, achievement goal approaches to motivation, 
internal and external motivation, external pressures to meet high standards of performance or deadlines, the 
desire to excel, fear of failure, or the lack of personal integrity, may explain dishonest behavior in the 
academic setting (Griebeler, 2019; Imran and Ayobami, 2011; Maeda, 2019; McCabe, Trevino, and 
Butterfield, 2001; Ramlan et al, 2019; Van Yperen, Hamstra, and Van der Klauw, 2011). 



Additional explanations are the individual's desire to attain social acceptance, to keep up with peers, to 
further advance in their careers, to please others, or to protect their livelihood (Imran and Ayobami, 2011; 
McCabe et al., 2001; Van Yperen et al., 2011).  



Several studies showed that the type of course (face-to-face vs. online) (Eshet, Grinautski, Peled, and 
Barczyk, 2014; Spaulding, 2011) and the different personality traits (Giluk and Postlethwaite, 2015; Wilks, 
Cruz, and Sousa, 2016) determine the intensity of AD. Despite the extensive academic literature, one of the 
most fundamental questions in this field remains not fully answered: what are the factors that predict 
students' propensity to engage in AD? This research is expected to provide a substantial contribution to the 
understanding of unethical behavior in the academic environment. The findings show that academic 
misconduct can be predicted and explained by the type of course in which students are enrolled, their 
background characteristics, type of motivation, personality traits, their instructor's attitude towards AD, and 
their cultural background (presented by country). 



1.1 Hypotheses 



Hypothesis 1. There will be level differences in the various motivational types between students that learn in 
traditional settings and those that are e-learners, which in turn, result in differences in the cheating 
propensity. E-learners will show higher levels of intrinsic motivation and have less propensity to engage in 
academic misconduct than students in traditional face-to-face settings. 



Hypothesis 2. There will be differences in students' levels of Academic dishonesty based on their 
predominant personality traits. 



Hypothesis 3. There will be differences in the level of Academic dishonesty based on faculty members' 
attitudes towards dishonest behaviors. 
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Hypothesis 4. Uncertainty avoidance will have an impact on academic misconduct, thus, Israeli students 
will report less incidence of Academic dishonesty than their counterparts in the United States do. 



The basic research question underlying the four hypotheses detailed above is: which factors affect a 
students' tendency to engage in academic misconduct? 



2. METHOD 



2.1 Research Settings and Participants 



The sample consisted of 2,475 students: 841 participants from the two abovementioned USA academic 
institutions and 1,634 from the four abovementioned colleges in the North of Israel. About two thirds (69%) 
of the participants were women and a third (31%) were men. Their ages ranged between 17 and 64  
(M = 26.54 years). A third of the participants (33%) were freshmen, 35% sophomores, 16% juniors, 13% 
seniors, and 3% were graduate students. About a third of the participants in USA (36%) enrolled to online 
courses, while 64% enrolled to face-to-face courses. 



A similar distribution can be seen in Israel, 37% enrolled to online courses, while 63% enrolled to  
face-to-face courses. Five percent of the participants were excluded from the analysis because their survey 
instruments were incomplete (less than 80%) or carelessly completed. Missing values were replaced by the 
variable average. The final data set consisted of 2,357 participants. 



2.2 Survey Instrument 



A five-part survey instrument measured the following variables: AD, motivational orientation, personality 
traits, attitude measures, and socio-demographic status. 



2.3 Independent Variables 



Motivational orientation - this part of the survey instrument contained 16 items that were compiled from the 
Academic Self-Regulation Questionnaire (SRQ-A) (Ryan and Connell, 1989). Four types of motivation are 
examined in the questionnaire: identified regulation, introjected regulation, external regulation, and intrinsic 
motivation on a four-point Likert scale (α=0.75). 



Personality traits - this part of the survey included the TIPI scale developed by Gosling, Rentfrow, and 
Swann (2003), which consisted of 10 items designed to assess the participants' personality traits. Every trait 
consisted of two statements (α=0.63). 



Attitude measures - this part of the questionnaire was designed to measure the attitudes of lecturers 
towards AD based on Coalter and colleagues' (2007) survey that included 30 questions on a five-point Likert 
scale (α=0.76). 



Perceived opportunity - this part of the questionnaire was based on the Perceived Opportunity Scale by 
Bolin (2004) on a five-point Likert scale (α=0.73). 



Acting - this part of the questionnaire was based on Shipley's (2009) Academic Dishonesty Survey 
(Penalty and Self Report items) with Cronbach's alpha of 0.72. 



Socio-demographic variables – the questionnaire also contained a series of demographic items that related 
to the participants’ age, gender, grade point average, and type of course enrollment (elective versus required 
and on-line versus face-to-face). 



2.4 Dependent Variable 



Academic dishonesty - Using the Academic Integrity Inventory, this part of the survey instrument included 
questions about Likelihood of considering misconduct (Kisamore, Stone, and Jawahar, 2007), based on 5 
items with a reliability of α=0.75. The engagement in each academically dishonest behavior, is measured 
using an Academic Dishonesty Scale (Bolin, 2004), based on 10 items, with a reliability of α=0.91.  
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2.5 Procedure 



A printed version of the survey instrument was administered in traditional face-to-face courses and an on-line 
version of the same in the e-learning courses. We used the stratified sampling method. The survey 
instruments were coded and grouped according to the location of the participants’ college or university.  



2.6 Results 



Descriptive statistics and a correlation matrix summarizing the study variables are presented in Table 1 (see 
Appendix A). All measures of AD (consisting of items related to forms of misconduct, plagiarism, and 
cheating) and covariates (four types of motivation and most of the socio-demographic variables) were 
correlated with one another (Table 1).  



Table 1. Correlation matrix of the study variables 



 
 
T-test analyses between countries (USA and Israel) were conducted with the study variables (Table 1). 



The results indicate that there is a significant difference between the USA and Israel in external motivation 
[t(2355)=−2.75, p=.006], intrinsic motivation [t(2355)=−10.69, p=.000], extraversion [t(2355)=−4.65, p=.000], 
agreeableness [t(2355)=−4.96, p=.000], conscientiousness [t(2355)=−5.31, p=.000], emotional stability 
[t(2355)=−5.86, p=.000], age [t(2355)=−5.88, p=.000], and grade point average [t(2355)=−19.65, p=.000], with 
higher levels found in Israel compared to the USA. Also, a significant difference between USA and Israel 
was found in introjected regulation [t(2355)=17.24, p=.000], identified regulation [t(2355)=21.14, p=.000], 
openness to experience [t(2355)=4.63, p=.000], attitude measures [t(2355)=24.04, p=.000], perceived opportunity 
[t(2355)=17.28, p=.000], and taking action [t(2355)=16.14, p=.000], with higher levels found in the USA 
compared to Israel. 



2.7 Plan of Analysis 



Full information maximum likelihood estimates were computed by means of the Analysis of Moment 
Structures (AMOS) program (Arbuckle and Wothke, 1999). Structural models linking types of motivation, 
culture (presented by country), course type (face-to-face vs. online), age, gender, grade point average, type of 
course enrollment (required vs. elective), and AD were tested, the results of which are summarized in Figure 
1. The model was examined for goodness of fit using χ2, comparative fit index (CFI), and root mean square 



ISBN: 978-989-8533-93-7  © 2019



30











error of approximation (RMSEA) fit indices. CFI values above 0.90 and 0.95 indicate adequate and good 
model fit, respectively, and RMSEA values below 0.08 and 0.05 indicate adequate and good model fit, 
respectively (Browne and Cudeck, 1992; Hu andBentler, 1999; Kline, 1998).  CFI = .991, RMSEA = 0.045). 
The structural model is diagrammed in Figure 1. 
 



 
Figure 1. Structural model for determinants of academic dishonesty with standardized Coefficients 



The results of the AD analysis indicate that the variance in students’ propensity to engage in AD is 
explained by the research variables: students' motivational orientation, students' personality traits, attitudes of 
lecturers towards academic dishonesty, students' perception of the opportunities to cheat, students' attitude 
towards punishment for acts of academic dishonesty, type of course (on-line vs. face-to-face), gender, age, 
grade point average, and type of course enrollment (elective vs. required). As shown in Figure 1, course type 
is the variable that has the largest impact on AD. Surveyed students in on-line courses tend to engage less in 
academic misconduct than their counterparts in face-to-face courses.  



Other variables that were found to have a significant influence on the dependent variable are divided. 
Some have a positive impact and others have a negative one. More specifically, the personality trait of 
extraversion and extrinsic motivation increase the students' tendency to cheat, while this tendency increases 
with age. By contrast, the other Big Five personality traits (conscientiousness, emotional stability, 
agreeableness, and openness to experience), as well as studying in academic institutions that consider acts of 
academic misconduct as very serious offences, and act upon them with severity, lessen the inclination to 
engage in dishonest behaviors. 



3. CONCLUSION 



This research suggests that our understanding of the factors that influence AD needs to be adjusted. The 
essence of this study is to investigate which variables (type of course to which students are enrolled, 
background characteristics, type of motivation, personality traits, instructor's attitude towards AD, and 
cultural background [presented by country]) help predict and determine academic misconduct. 



We empirically tested four hypotheses, of which three of them were confirmed by the survey's data; the 
fourth is proved wrong by evidence. We have found that: (1) e-learners exhibited less propensity to engage in 
AD if compared to their counterparts in face-to-face courses; (2) personality traits explained the students' 
willingness to engage in dishonest behaviors; (3) faculty members' attitudes toward AD explained to which 
extent were students willing to engage in dishonest behaviors; (4) both Israeli and USA students had the 
same level when engaging in AD conduct. Although when asked if they would not report misbehavior, only 
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29% of the American students answered yes, 57% of their Israeli colleagues would not report on a peer's 
misconduct. This may be due to both, the different manners people interpret whistle blowing on a peer 
misbehavior, and their ethical sensitivity, on the one hand, and on the positive or negative outcome 
(McIntosh et al., 2017), on the other hand. 



Although, some researchers have asserted that distance learning environments provide and promote 
opportunities for AD compared to traditional learning environments (e.g., Cole, Shelley, and Swartz, 2012, 
pp. 1-19; Shachar and Neumann, 2010). Others reject this claim altogether (Black, Greaser, and Dawson, 
2008). The findings of this study show that students tend to cheat more in face-to-face classroom settings. 
Furthermore, course type was found to have the greatest impact on AD among all other examined factors.  



These results may be interpreted according to Yang et al. (2013) and Geddes (2011), who found that 
students who participate in online courses have a higher motivation to learn or are able to learn 
independently, which could substantially reduce their desire to cheat compared to students participating in 
traditional face-to-face classroom settings. Another possible explanation for these results is that more 
intrinsically motivated students self-select online as opposed to traditional classroom courses.  



On-line instruction is thought to facilitate increasing levels of intrinsic motivation. Thus, it is not 
surprising that e-learning students manifest significantly higher levels of intrinsic motivation and 
significantly lower levels of extrinsic motivation than traditional classroom students do. 



Conscientious students have less need to cheat, since they tend to be better prepared academically and can 
resist cheating. They may be achievement-oriented, but at the same time, responsible, honest, and able to 
regulate their behavior. Similarly, emotional stability can also help students avoid unethical academic 
behaviors, since students that are high on this trait have a sense of security, which allows them to be less 
influenced by stressful conditions. In addition, a significant negative correlation between the personality trait 
of agreeableness and AD indicates that the more students are cooperative with others, the less likely they are 
to be academically dishonest. Agreeableness is associated with the ability to create good relationships and 
conform to group norms. By contrast, highly extroverted students tend to be talkative, aggressive, verbal, 
sociable, bold, assertive, unrestrained, confident, attention-seeking, and domineering (De Raad, 2000). Thus, 
the positive influence of the personality traits of extraversion and emotional stability as predictors 



for AD can be interpreted by the notion that unlike extraversion, these traits enable students to withhold 
the tendency to cheat.  



In line with the research literature we hold that understanding the factors influencing AD is a crucial 
issue. Moreover, it has important implications for both, institutional policies, and course design. Nonetheless, 
contrary to traditional views ascribing online cheating a prevalence over face to face courses our findings 
show that the antecedents of AD need to be revised. 



Consequently, we conclude that online courses are not a predominant factor in the prediction of 
misbehavior. Next, we show that the principal variables predicting the tendency to cheat are related to 
personality traits, faculty's attitudes, and institutional policies. The study's practical implications are related to 
course design and institutional policy. 
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A data scraping and 
analysis story.



Chegg’s role in cheating during the pandemic











Contract cheating with Chegg?
Link to a prior paper by an Imperial student 
(https://link.springer.com/article/10.1007/s4097
9-021-00070-0) outlining the issue with websites 
like Chegg (claiming to be homework and tutoring 
help services) but facilitating services allowing 
students to cheat on examinations, especially 
during the last 2 years of the pandemic.





https://link.springer.com/article/10.1007/s40979-021-00070-0








Milestones



July 2021 August-September 2021



July 2021
Scraping of data begins.



August 2021
Data Scraping is 
completed, we have 
records covering 46 million 
questions.



August 2021 (End)
Begin data analysis and 
coming up with metrics to 
prove cheating.



September 2021
Chegg no longer allowing any 
scraping of data so we have no 
way of verifying the analysis 
with most recent data.











First part of the story:
Collecting the data!



There is little or no data available for the questions asked on Chegg by students. 
So first we established our data for analysis.



➔ Collecting data about the questions asked from 2017-2021
No easy way to collect this information so we had to write a 
web-scraping script that goes through each day of every 
month and checks the total number of questions asked on a 
particular day. In the end, over the course of 6 weeks, we 
ended up collecting data on ~46 million questions asked 
across 14 different subjects!











Data collected



This is an excel spreadsheet created using a 
csv file with rows containing:



year, month, day_of_mon, day_of_week, 
is_weekend, subject_field, specific_subject



The excel sheet contained over 18,000 rows 
of data by the end of the summer.











Act 2:
Analysis!



Now we move on to analysing the data we have for the questions asked on 
Chegg by students.



➔ Year on year analysis



➔ Subject wise analysis



➔ Weekday/weekend question trend analysis



➔ Days of the week contribution analysis



➔ String query search analysis











Year on year analysis











Year on year analysis… ctd



The missing data factor is 
based on a simple calculation. 
Since we do not have data for 
August onwards in 2021 we 
have accounted for this 
missing data using the average 
percentage increase from 
months January -> July.











So, what does the daily data 
say?
There was a 129.84% increase 
in the daily average
Q’s asked from 
2019-2020.











Month wise analysis



Monthly questions asked yoy.











So, what does the monthly 
data say?
The months with the most 
questions correspond to exam 
months.











2018: 1. April 2. Nov 3. Oct … 10. June 11. Jan 12. August
2019: 1. April 2. Nov 3. Oct … 10. June 11. Jan 12. August



2020: 1. Nov 2. Dec 3. April … 
(least populated months in 2020 were not consistent with 



previous years.)











Subject wise analysis



ranks (by num_q)  



% inc. 2018-2019



% inc. 2019-2020



% inc. 2020-2021











Subject wise analysis… ctd











Subject wise analysis… ctd











So, what does the subject data say?
● Top 3 subjects stay the same.
● The average number of questions has



increased most for science and math 
(STEM subjects).











Weekday/Weekend analysis.



Clearly, saturday has the lowest volume of questions asked (expected, usually students relax on first day of the 
weekend), however, what is troubling is the next three highest days are all weekdays. If chegg is really being 
used for exam prep, there would be more questions asked on the weekend (exam prep days)!!











Weekend vs weekday… ctd











In conclusion…



What can wedo?
Start working on anti 
plagiarism and Chegg 
scrapers to check for 
examination questions 
popping on up on Chegg 
real time!



Is it being used for 
cheating?
Absolutely! If you search for 
strings like “help asap exam 
question” Chegg shows 
results containing 12 million 
hits.



Can we prove it?
Unfortunately at the 
moment we do not have 
enough analytics to make 
the case. However, we are 
working on something that 
should prove it, feel free to 
join the research!











Have any ideas?
We’d love to collaborate.



prakhar.nagpal03@gmail.com





mailto:prakhar.nagpal03@gmail.com
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A Spike in Cheating Since the Move to Remote?
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TEACHING INTEGRITY - T

* The Detached Professor - takes no responsibility for teaching integrity skills

* The Referrer - provides students with information; however, does not teach integrity skills

* The Cooperator - invites specialist to train students; however, it is passive and lacks active
participation

* The Ambassador Professor - accepts responsibility for teaching integrity skills by including
activities within the curriculum
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2022 International Conference of Academic Integrity Notes.docx
International Conference Academic Integrity 2022 Annual Conference

Highlights: Transparency from faculty, Buy-in from faculty, Transparency on terminology at institution, Educate & not assume students understand/know all instances of misconduct or violations of AI

Breaking Barriers – Highlighting the Hidden Curriculum of Academic Integrity (Jessie Townsend)

https://www.youtube.com/watch?v=d8diyXEZjH8

What are some norms or behaviors that exist in the classroom as it relates to academic misconduct? 

Three learning outcomes he will introduce: 

1. Understand the advancement of academic integrity and how it intersects with the concept of a “hidden curriculum”

2. Identify the implicit norms and behaviors of academic dishonesty that students can adopt in an academic environment

3. Apply the concepts of hidden curriculum to improve methods of teaching and programming (pedagogy approach)

Social Learning Theory: Albert Bandura (1977) 

· Behavioral factors (practice and self-efficacy of the student), 

· Personal factors (knowledge, attitude, what are they expectation of what academic integrity the student has)

· Environmental factors (students’ norms, behavior, influence they have if whether they can be influence or influence others)

How students’ rational academic integrity.


A normal students believe; everyone does it; it is normal for college students to compete with others for scholarships, jobs, time management 

Define “Hidden Curriculum” A hidden curriculum refers to the unspoken or implicit values, behaviors, procedures, and norms that exist in the educational setting.”  Hidden Curriculum as One of Current Issue of Curriculum Alsubaie (2015)

Contextual Effects (McCabe & Trevino, 1993, 1997)

Collectivism vs. Individualism (collectivism current generation of students have adopted this cultural because it was instilled in them at an early age and ability to collaborate and receive outside assistance through technology they have always have access to. Individualism at times what education is supposed to be.   Always room for group projects but when comes to essay and exam the individualism component where students take ownership of their own learning. 

Severity of concerns if the students perceive the severity of the consequences of their action can deter the act.  

Teaching Integrity: Roles the faculty play in the scheme of AI

[image: ]



The Referrer- tell students where to find the information; possibly in syllabus or direct to website but do not engage in conversation. Need to turn implicit to explicit. 

The Cooperator- this is passive and can pick up if the faculty is not 100% invested in AI

The Ambassador Professor- training is necessary for faculty to understand how to design their course and assignments for AI throughout the course. Not just the first day of course. Students need to practice this through quizzes, assignments, etc. 



[image: ]

Eliminate ambiguity by setting clear expectations. What we perceive as being commons sense or being clear they may still do not understand. 

Robust syllabus: specifically identify what to expect during exams, lockdown browser, time restraint, recording, see one question at a time, etc. Define what to expect and what/how to prepare.  Virtual exams practice/test the technology is problematic and increase test anxiety for test day.  

AI can take the students through an education experience of understanding that this is not just about the prestige or reputation of the college but that it drives our (their)  everyday life. This extends beyond being a student. 

Institutional terminology need to be clarify to all students to prevent any misunderstanding. The classroom terminology for each class differs by instructors. 







Revising Student Sanctioning Letters to Welcome Genuine Personal Insight

Madison Hansen Washington University in St. Louis Hansenm@wustl.edu

Sarah Wilson Boise State University Sarahwilson481@boisestate.edu

https://www.youtube.com/watch?v=qNQeGXyXGZ4

Welcoming genuine personal insight starts with practitioners being open, ones, and genuine too. 

a. Essential Questions

b. Transparency’s Role

c. Learning Outcome

Sanctions designed to historically for punishment

Conduct how to leverage writing as an activity in the sanction process to create meaning, reflection, and growth for students.

Forward movement sanctions should offer accountability to responsible person and offer future-growth and forward movement options that exclude past choices. 

Students can write sanction writing that seem performative and what they believe we want to hear. Students need to reflect personally. 

Essential questions:

 1.Do our existing sanctioning practices support student growth, and prevent recidivism? If so, what are the effective aspects?

2.Classic reflective letter sanction prompts often ask students to look backward. Is that productive for their self-regulating development? 

3. Can bringing transparency to sanctions make them more effective?

Transparency Presence with students

 Students need to understand why the teacher needs me to know this information or preform this task. Example, engage with student to understand why instructor has designed the assignments, projects, type of quizzes, and exam for the course.  

Helps to have faculty to activate prior experience of when they helped a student course-correct a mistake. (This could be a sanction or intervention, or something less formal).

Transparency in Learning Outcomes – institutions not public about learning outcomes for academic misconduct. How learning outcomes are being assessed and informed stakeholders of the progress. 

[image: TextDescription automatically generated]



Use of reflection letter to welcome genuine personal insight from students (student given choice of 5 different letters to best suit what they feels is appropriate for themselves)

Each letter has a welcome mini letter at the top 

[image: Graphical user interface, text, applicationDescription automatically generated]

 Five different letters

1.Growth mindset 2. Future and reflection 3. Learning styles preferences 4. Personal Core Values 5. Behavior- (utilize the assistance suicide prevention and counselor help write questions)

Example of What kinds of questions can “Welcome genuine personal insight”? 

*What other decisions were possible in this situation? (Prevent a performative response)

(self-regulation question) Write about a time when you knew you needed to pause and think to/for yourself.



Building a Culture of Academic Integrity SNHU (Southern New Hampshire University)

https://www.youtube.com/watch?v=lFi_GWTgzEw&t=1384s

Kelly Lockwood- Community Standards 

2022 International University serving more than 150,000 learners

Began focus on Benchmarking: 

Department Self-Assessment

Institutional Assessment

Peer Consultation- (joining ICAI, compared themselves to others in the field)



Stakeholders Representation 

University College Academics and Faculty

Online Academics

Academic Resources & Technology

Insecurity Security

Library

Marketing and Communications 

Check AIRS (Academic Integrity Rating System) Survey



Four areas of Priority

Communications- a strategy to engage early and often faculty, students, and staff promoted a positive culture of AI; social media campaign (Facebook, Twitter) , SNHU connect, online student union, Academic Integrity Badge that anyone can earn (electronic badge) videos: faculty, students. Alumni expressing what AI means to them.

Embedded reporting form in online learning platform for instructors to access

Job aids for advisors to help speak with students about AI and update asynchronous training for student facing staff

Integrity technology- subcommittee of new and unexplored technology to prevent AI violations and misuse of content

*solutions contract third party Caveon to take down sensitive information or materials that could be used for cheating; 

*Multifactor authentication – senses impossible movement (checking login locations for students; verify location of student if move etc. to prevent a barrier. Check impossible movement through cell phone – give login information but probably not give cell phone to cheat 

*Online proctoring: technical, situational, personal issues could put hurdles in front of the students.

To prevent only use online proctor only in high stakes situations. Most assignments are project-based Assessment Strategy- assessment framework and content refresh cycles identify ways to identify and minimized cheating



Designing around cheating is a myth



Created a list of known contract cheating sites and blocked those on on-campus computer networks

Piloting an Academic Integrity Statement in undergraduate and graduate courses by leveraging the SNHU LMS

*Piloting academic- integrity questions in the annual student satisfaction surveys to gauge impact of previous awareness campaigns and needs from student’s perspective.

Takeaways

College wide representation and buy-in

Continue educational opportunities for students, faculty, and staff build culture of integrity campus wide.





Building Bridges Between Faculty and Academic Integrity Policy

https://www.youtube.com/watch?v=-kWGZmXoOh4&t=57s

Courtney Cullen   court13@uga.edu



University of Georgia Policy- process designed to educate students – hopefully not return for another sanction-problem is it relies on the faculty to report to office- educational opportunity is lost

[image: A picture containing graphical user interfaceDescription automatically generated]

*Student/Faculty/Mediator 

Key take away to level 1 the faculty and student have power to negotiate on the assignment

During a AI campaign with strong focus at the college the number of reported 998 but 723 were self-reported. High Probability of faculty not reporting. 

How to encourage faculty?

Why are faculty not reporting misconduct?

Set a general question to for faculty survey.

What have you heard about our office? What would cause you to report a student for AI misconduct? 

What do you need from our office? How do you want to receive information from office?

 

Joined department meetings to discuss AI, issues, challenges, how can we help you. Did not provide general questions to department heads ahead of time but did provide learning objectives. 

During the meeting provide reasonable assurances for anonymity. Listen to their needs but did not pressure them to report. Provide resources in a follow-up email. 

Finding- Faculty had concerns about the student conduct record- even if not on the transcript, concerned with record disclosure this discouraged reporting especially for minor infractions

· Did not want to ruin a students’ future

· Faculty stance on policy:

· It’s their problem- want to handle it on their own; AI office overacting

· Majority feel the policy works- like the policy as is; it’s as good as it can be

· Don’t want to deal- want to have staff deal with it; don’t want to be responsible for it



Next steps:

Includes provisions for remediation of the student conduct record (option for non-disclosure)

A faculty governance 

Faculty partnership

* Partnering with Center for “Teaching and Learning” Micro-credential for faculty on CV, one professional development a year

*Developing “boiler plate” language for faculty use for syllabus and assignments so students know what to look for in each course in this course I consider this to be appropriate collaboration and this collusion not just honor code or academic integrity statement in syllabus











Transforming Modular Training into Integrated Immunization Programme for Promoting academic integrity: Celebrating 9 Years of Progress    

 https://www.youtube.com/watch?v=f-CnPRmrCAE&t=263s

Ide Bagus Siaputra  std@staff.ubaya.ac.id  Universitas Surabaya, Faculty of Psychology



Campaigning by himself with little government support (education is not independent system)

Like a virus, if not prevented and handled carefully, academic misconduct, such as plagiarism, is very contagious and deadly. An integrated immunization program is needed to reach more participants and create a more everlasting impact. 

Plagiarism should be considering contagious like a dangerous and infection disease.

Minister (government) does not believe this regulation is important enough so it will be put off for a few years. 

1. Novelty, Innovation and Creativity (new to his country) 

	Promoting AK.SA.RA as an anti-virus for plagiarism.

	Promoting ABC of Similarity Report to introduce the use, misuse, and abuse of Turnitin.

 *promote the correct use 2021- government (part) acknowledge his idea and use the ABC report as a mandatory to assess the quality of the journal (Created a modular training seminar not enough)

Developing Integrated Immunization Program to prevent academic misconduct and promoting academic integrity.



Why deadly? Continue is misconduct will lead to other inappropriate behaviors, such as fraud and corruption.

Objectives:

1. understand the importance of academic integrity

2. Understand the definition and types of academic misconduct (plagiarism, fabrication, falsification, unauthorized authorship, conflicts of inters, and multiple submissions).

3. Understand the use, misuse, and abuse of similarity report (Turnitin).

4. Application of AK.SA.RA. (AcKnolwedging, parapharasing, and integRAting).
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Modular training includes explanation about wide range of academic misconducts, fundamental values of academic integrity, misconceptions in the use of the similarity reports and the appropriate writing procedure in accordance with APA publication manual. 

Mandatory seminars for student assistants (2012), undergraduate student and faculty in Psychology department (2012), seminar or workshop on academic integrity across Indonesia (2019) reached 3,000

 IMMUNIZATION = Activities with functions in the area Prevention, Assessment, Curative, and Taxonomy of misconduct (PACT).
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Handle violation of AI as a “Virus”- educate to help them understanding the long time consequences to prevent the spread to the country
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As a result of the student conduct process, students will be able to:

1. Articulate their rights and responsibilities as a Washington University student as defined by
the Student Conduct Code.
2. Reflect on how their actions impact themselves and their communities.

3. Identify tools and support systems that will aid in their ethical decision-making moving
forward.

We would like for these to be located:
«  On the Student Conduct webpage
« Inthe “intake form” for student conduct meetings
 In sanction letter prompts/assignments
« In conversations with hearing officers

NSRS S
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Only you can make changes to your behavior. What will you choose?

All activities and reflective writing prompts are designed with this key tenet in mind:
Self-reflection is a powerful tool for seeing ourselves with clear insight which can

allow us to reset our purpose and goals if we need to. Please take this opportunity to
reflect on where you are and where you are going.

Sincerely,

Kate | aw
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Integrated Immunization Program (PACT)
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for teaching integrity skills

« The Detached Professor - takes no respons
« The Referrer - provides students with information; however, does not teach ntegrity skills
« The Cooperator - invites speciallst to train students; however, itis passive and lacks active

participation
« The Ambassador Professor - accepts responsibllity for teaching integrity skills by including

activities within the curriculum
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ELIMINATE AMBIGUITY BY SETTING w‘g
CLEAR EXPECTATIONS

» Setting clear expectations begins an the very first day of class

+ Do not make assumptions. Turn the impliclt nto explcit!
+ Have students develop their awn creed ar values for the course
- Developarobust syllabus statements.

. Outline course policies, grading, assignments, and how academic misconduct vidlations

will be handled
+ Revisit the importance of academic integrty throughout the semester

= Honor statements before exams
ments with a bibliography or literature review

. Seaffold major writing as
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